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of theV 
mel cf r3 



In. an effort to evaluate the effectiveness 
Georgia Life SkilTs for Kental Healti^ Lead'eri^ Guides, a panel cf t3 
t^achers^ who had used the materials was assembri^.d« The panel members" 
filled out extensi\fe> guestionnaires assessing t^e educational value, 
commas icability, motivational value, utility and format of the 
Guides, whose purpose is to help chil^t^a frpm-S to IB cope with 
stress, handle major, li^fe decisions, apd^fdrm more satisfying 
interpersonal relationships. In general'^ -teaciier 's responses 
indicated that the Guides were very valqijab^e as- teaching instruments;. 
Some of their suggestions for _ improvement "Were .incorporating the 
Guides- into a teacher training workshop; giving *h,em a key- topic 
index; and expanding the activities to include more appropriate ones 
for kindergarten and first grade. The complete set of evaluative 
matetiai^ used, including tabulated results, comprises the bulk of 
the document. (Author/BP) 



i|c i|c i|ci^ i|c ]|c ]«c ]«c ]«c ]«c ]«c ]«c ]|e ]«c ]«c ]«c ]«c ]«c i«c ]^ 

« Hep^duGtipns supplied by EORS .^re the best that can" be made ♦ 

♦ • from the original document. ♦ 
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EXECUTIVE SUMMAi^- 



* A C'onsu^r Evaluation Panel Conferencs -*as held in Macor . ^orgta 

- ,or October 2 157S -for the purpose zf revFev^^Ing the Georgia . ""'e Skills 

- - ' * )^ ■ . 

~- ^leiital htAj ;h Leader's Guides. *~his conference was. sponscrad by Re- 

^Es£=rc^ '"or ajpte-^ 5,chools, Inc., as part o^ ts continuing, comorehens i v6, 

ar 5t5te-w «va^luation of the Life'Skill ' orograri] currently being 

' ■ # .. ■ ' - , * 

su3poi-:er r j :-aht frcrm the National Inst rute on Drug Abuse. 

Li S»> ' I 5 P ^gram 

T'^" ^ Kil'ls for Mental Hea'rn rrograrr was developed and is im- 

' piemen re- V t Prevention Unit w tin 'fs Ovision of Mental 
Hea h/f^^n rtStardation, Georgia Lr^^partTtnent of Human Resources. The 
proG^^ft^^s D-ov 'ed as a resource tc t'He ru^bl I 2 schools throughout Geprg.a 
witl^ the suopvTM of the State Depar:. t Education, local school dis- 

t -v ^ * • • 

tricts, and co-^-'i-^n i ty mental healf^ .:^rters Participating community 

- ■ -i > ■ f 

mental' n-ea i th ^:en t^rs sponsor train -c wor<5-nops to prepare teachers to 
use --/^fe Skil " activities in thieir c assrJbms. As oart of these work- 
shoos, teachers are , tra i necl. to use the fou* . fe Si<flls strategies of 
Liscentng for f'ee I i ng S'ehav ior Feedback, ues Clarification, and Role 

. ing in wo rk !\ng w p t h t he i r studentsr* Tr' • zeachers arfe a-1 so given, ^ 
Leader>5 Guides that contain the Life Skil 5 activities they will- use in 
conjunction with these strategies,. 

The Li fe Skill s activities ^ re^de^ i gne - to he 1 p ch i Idren from 5 to 
18 years .cope with stress^ hai^.d 15 major I'i f #e *?*t.c i s i ons , and farm more. 



satisfying i n^terpersona-l relationships. Ties^c ski Is are t^asically the 



saJTie skills that many mental ^a 1 th . profes^s ioici ' s u^e and t^ch when they 
work • ith people in temporary crises.^ Ttvi» disiinciive interr-t of this 
progra^m is to teach these skills as an educat onal exper i ence (preven tar 
tive) athe than as a therapeutic experience curative). As a result, 
progrnr rer pients should be better prepar^ed ro take respons i b i1 i ty '^for 
their ) ves without recourse to drugs anr alcohol. They should be able 
to resc ; /A (personal prob errrs before they oecome crises. 

T'^e fe Sk411s activit es f^re organized into four different books 
or l.ea.^-* Guides. The^^e ^ O'^e book fc- each of the four different 
age g-: ^. s 5 to 8 , 9 to 1 i 12-1 A, and 5-18 years. Each Leader's 
Guide :^ree major activir sections: Self, Feelings and Others. 

The Gut .?-^ a so contain an (--"nduct ion tnat include^ an explanation of 
the Life : . 5 program and ht* oful notes to the teachfc'- about using the 
actf vit:=:5 re-±rence guide; a* Appendix that has stories and, poems for 
ciassroon use and an Addit1o-r] Readings section-. 

\ * 

E va i uat ion Pa" el 



The Guide- were a product given to the consumers (i.e., the teachers) 
for jse in t^ ^ r classrooms. The panel consisted of 13 teachers from 
seven school s stems across Georgia who participated in the Life Skills 
Teacner Trair ng Workshop in '9^77 and had implemented^the. Li fe SkiJ ls 
program i n the i r classes. The panel met with the evaluation staff for 
one full day and completed an extens i ve packet of eval uat ion i nst ruments . 
These instruments were designed to assess the educational value, commujii 
ca::ility, motivational value, utility, and format of the Guides. 



The evaluation packet was" organ i zed i n to five sections: overall 

, , ^ , . ■ . , • . . , * ..... ^ ... 

program use; rationale, format, and clarity of text ; act ivi ti es ; helpful 
notes ; and. ailecdotes . 'After each section , the responses of individual 
teachers were discussed by the entire panel.' The discussions were de- 
signed to be ah integral part oj^ the panel sessions. 

Resul ts . . . * . ■ 

/ The resul ts- are presented -bel ow in summary fas-^ion. There are five 
parts corresponding tp the five sections of the evaluation materials 

packet . . . . * \ 

The overal 1 program, use section .of the evaluatroh packet exami ned 
how the activities were conducted. Most of the teachers used .the activi- 
ties more deliberately at ^Irst. Some used them as part of a research 

' . • . ■ . 

projecf^r as an experimenial mini-course. .Later, the* activi ties were 

used more routinely and more often at teach'abl e moments . All the teachers 
kept the Guides in handy. locations for ready reference'. The Panel Members 
reached consensu^ on the following major^ I ssues ^concern ing fmp I emen tat ion 
of the Guides : r 

' % The Guides should be distributed at the beginning of 
the- tra i n i ng: workshops , rather than-af.ter their com- 
• pi e't ion . . . ' 



r- • 



Trai ners shoul d provide. more resource, material s\. 



• The Guides should cont;ain more activities. ^ 

• More help should be provided* to teachers in antici- 
pating problems they would encounter in jifnpl emen t i ng 
the Guidesand suggestions for dealing with them. 

- This included such concerns, as: opening and clos-ing 
of Life Skills activities; probing questions at the 



end of act)>" V ie^p ieSiSions ; young children copviOS 
other chilrrcf^'^ rj^pponses ; exerc i ses turning into 

put -downs > ynct re . \g>i ince of students to share 

feel i ngs • 

* • • ' ■ / 

The rationale , f(r"^. '<i w and c arity of the text were also a'sseE -~^d dw 

the Evaluation ^anel . pri'cizs results were as follows: 

• Tea.:her recpr. 5;.^' iz che six rationale questions in- 
dicated a r z d;'ee??ient witn the basic assumpt ons 
of he Life I s r 'ogram. 



learners fe 
anc that t 
room use . 




at activities were wel 1 written 
re ^ei evant and feas i ble for class- 



The 5*8 an • 9-1 1 It el teacners indicated that they 
found tr^e rrn^ t sl' ^ntly less appealing than the 
12-1 A end ; '9 ^ivet teachers, because they f ej t a 
need f o - ^ vtn/pi Index in the Guides, 



The activities 5. 
lowing results from 

• Teachers 
reward inc 
1 iked the 

• The S-8 e 

the othe " 

• The 5-8 a. 

more freQ. 
15-18 lev 
quent ly 
of the s 




0* ne evaluation packet evidenced the 
'■■^CIlC^ questionnaires. 



'st of the activities profess>ional Jy 
■ ewed. that thei r students genuinely 



hers varied the activities more th^n 



i ifiVvfel teacners used the activities ^ 
5"=^ a rrin i -course, while the 12-14 ar 
achers used the act i v i t i es more fre- ^ 
tural moment or as an i htegrated parr 
rPEtter or curriculum. # 




The Self ^ on of the activi;ties is used more fre- 
quently ^ ne Feel incs and Others sections. 

The 12-i al teachers tried the widest variety of 

d i f ferer . . v " t i es . 



The 15"! 'v<^ 1 teachers tried the' fewest variety of/ 
differen: a^i' vities bur used them freqi^ently. 



The 5"'8 leve teachers found some of the activities 
(e,g.» writirq an essay) too difficult for -kindergarter 
and f i rst-grai^ars . > 



6 



The helpful notes sectior^ of the quescionne ask^d the teachers 



to i 'd'r;ate how, much they used the suggestions -p- at the begf2nni"ig 

of t-^e jes. T „ responses indicated that the • .:hers don't-ilwaNS 
post -jI- t, d p ^ the activi4y befpr^e sterling, conclude wi^h a s*am- 
mary ac\ ir "i^e reiponkes did indicate, howeve - . thai- all teacher 
use tie act ' frequently. - 

.:n t-- eccczces section of the evaluatfbn pacckec, the teachers * 
ported :re/^ et ects they believed . the Life Ski s act>«y/ities had ' 
the scude-"-.. Ai cf the efferits reported were pcsitive-. Some of 
effects itione: were: Fmproved sel f -concept , be ter relations wit*^ 
teacher^ and cth-r' students anditbe acquisition c* TOre respect fr^ 
other pe le. Mere observable (effects were fewer d scirline probler 
more — cperativ^ ard attentive be.havTor, -nd enharcsd vocabulary sk 5. 
One ve v' j mport ar r. (^1 ass room erf ect reported was f~a_t_ the students '^^zame 
more open and' trus t'ing. They becanieT^rc; willing ^nd better able tr 
arti<:Lfate the r filings. The teach^^ . in tu^n, developed a more per- 
sona] 'lationship with them. 

Concl u ons and Impl i cat ions * . ' " . * 

T- - basic evaluation concerns of the Evaluation Panel were to assess 

the ed^^w^tionaK val ue, commun i cabi 1 i ty , motivational val ue., ,ut i 1 I ty , and 

format-:* :he Guides. Upon analysis of the panel's results, it becomes 

clear the' these concerns were met.. 

The e.sponses of the teachers i nd i cated that the*Gu?des were very 
'valuable s a teach i ng i nstrument . ' T/ie teachers had all read thd Guides' 

and used any of the- act i vi t i es . They all kept their Guides In accessible 



locations. The p*; - i ve effects retDorted in the quest ionna i res and during 



the di sc^jss iorrs I- , -ated that ^tlie teachers all believed the Guides haVe 
great educational -lue. *. , ' 

The results ■ - the Evaluat.io- Panel showed-that the Guides have 
communicated tne ^— )Ose„ and desia* of the act i vi t i es to' the teacfiers. 
M^ny of the prob^e--^ repctec wer? "elated to the training ^nd not to • 
the Guides. These -prob lems point the* need for changes in training to 
be considered 'b\ Life Sk'lls s:3ff. Other problems in implementation 

seem to have occurred principally -eca'use the su^gest-ions stated>in the 
Helpful Notes sec "on of the auide^s were net always followed. 

The results c-' the panel inc cated ^^jj^ the* teachers recogn i zed a' 
need for Life Ski Is acti'vitfes in the classroom and were very motivated 

■ ■ ^- ^ ' y 

by the Guides to try them'. ' M-any of the problem^ they ha^l in implementing 

^' ■ ' a/ . ' ^ -■ 

the activities were unrelatec tc either the LifeSkiWs training or to 

.1/ V 

Jthe Guides. The teachers f el t t"^ re was^f ten not enough time for. the 
activities Or that their subject nuatter (e.g., m^tH)-T3recl uded u^sing* Life^ 
Skills. Frequent 'useof the set i v ; t i es , however, might result ^iVi better 
integratTon with any subject. » ^ ' * ^ 

The utility ?nd format of the Guides were conshdered excellent, but* 
it^was felt that a Keiytopic Index was needed. '^This would hel preachers 
quickly locate activities that deal with similar isfiues.. 

In reviewing the results of all area^ examined by the panel, the 
following recommendations Were found to be the most i.mportant a$ outcomes* 
of the panel session: 



1^?** • The Guides should ba incorporated into the training ^ 

" xr\ wor<shop. ' 

* f «The Guides shoulcl have a Keytopic lr^Jex. 

* • The nunr« of activities in the 5-8 level Guide 

shoulc be expanded to incorporate nx)re activities 
approp ia:e for kindergartert and f i rst-gracfers . 

- V ' • i» ■ / . ■ y , • . 

0' era) 1 the Consumer Evaluation Panel session proved to be a very 

wr . r>wr I le^ eva 1 uat on effort. •Tf^e; resul ts have been summarized and pr^- 

sen to the Life Sk^jIIs staf^.->r The suggested changes in the Guides and 

r ~ne -raining have alsQ tJeen "^commun i^j^ated . The teachers' overall Yeacr 

^ ic -J the Life --"lis program wafs ver^ positive and their remarks were 

noLontful , concre e, a^d useful. If thiese teachers are typical of 

J! teac'e^ trained in Life Skil-Ks, Lne training and the Guides have been 

* " / ^ ■ 

er^ successful a: presenting the' program, 
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Thib report pj^esents the res.ults^of the ^Consumer Evaluation Ranel 



Conference^>€l d in Macon, Georgia on Octcfber ^28 1978 for the pu^-pose of 
pr^ovidlng^a cr\^cal review of\the Georgia Life Skillj for Mental Health 
Leader's Guides^^^^^^^^^s^^^ Inc. assembled and evalu 

ated this Panel Conference . ^ . ^ ^ 

Purpose ,of Evaluation ^ ^ » ' ^ ^ 

' - The Leader's Guides are part of a primary prevention program for 

■ ' • ' -. . V ' . * ■ ^ / 

alophol and drug abuse operating on a statewide bas'is throughout Georgi,a. 



Research for Better Schools, I nc . (RBS)"^r under^ a .grant from the PlationaJ 
Institute on DrJ^ Abuse, is conducting a comprehensive, ij 
yea-r evaluation study of this Georgia Li.fe Skills for M^ 
gram, 

Ther^ are t\^ ?iri"ncipal objectives of the "overall eva 1 uat ion; %tudy : 

1. To perform ^n intensive ancj f i gorous process eval\iation of 
Tthe Life Ski 1 1 s program that will: 




a. describe and assess the implementation lif the Life 
Sk i 1 1 s pro.gr-am pi an . ^ - ^" _ 



^"ST^'Nprovide ongo I ng^ feedbaak '.to prograA staff »as the 

basis f " ---1 1 

changes 



basis for corjceptua 1 "and operational ppograijm^^Tc . ^ _ 



c\ e*^ablish a^ontext for h nterpre'tat ion of tfie out- 



come evaluation.^ 



4 



To perforfn an -intensife ^Sra Sigorpus ou'^come evaluation 
of the Life Skills program tthat will : 

a..' assess the e*f f ect i vehess^qf "^he pnogram* for par t i c i - 
pating teajchers'. ' ^ 'i'. ' 

' ■ U 



< ■. 'b, assess the effects of the program on par,ticipating ' 
• students • ^ 

. ' ■• . * • • . * 

Thd Consumer Evaluation Panel and Its assjOci3ted act i v i t i es are part of 

the RBS process evaluation component of the overall study. • ' 

• • ■ •■ • ' ■ .'. . 

Overview of Life Skills Program 

the Life Skills for f^en^al Heal th program was d^eloped and is being' 
Implemented by the Prevention Unit within the Divi"6ion of Mental • 
'HeVl th/Mental^ Retardat ion./ Georg ia Department of Human Resources (DHR) . • 

The program is provided 'as a resource to the publ ic schtDol s wi th the sup- 

.• ' . , , ' - « ■ _ ' 

port of the State Department of Educat ion , loca 1 school d i str i cts , and 

communi ty mental . hea l-,th centers (CMHCs) , ■ , 

The program del i very system is such that it involves a training of 

trainers process whereby a state training te»am representing DHR.conducts 

an arfnual set^of workshops for the purpose of preparing and training a ' 

number of CMHC teacher trai n ing teams;- These community mental health 

^ ■ • . ' ■ '> 

center teams in s turn , conduct" the^i r ovm training of teach'ers .wo^k- 
■ , ^ ■ . . ■' ' 
shops wi th various school districts and other educational agencies 

throughout Ge^orgia. This is done to help interested teachej^. understand 

the basic, concept-s of the program and implement the Life- Skills activities 

i n the I r cl asses . - 

As part of these workshops , teachers are trained to use the four 
" --7 - .<ia . " ' 

Life Ski 11 s strategies of L i s ten i ng ^for Feeling, Behavior FeedbacK, Values 

Clarification, and Role/Playing in working with their students. The 

teachers are al so given Leader 's Guides that contain the Life Skills 

activities they will use in conjunction wi th these strategies. 



The Life Skills act u i tJi©^ are des i gned to help/children from 5 to ^ 

18 years cope with stress, handle major life decisions, and form more 

' ' • ' ' ' ' . ^ ■ * '--^ . ' ' ' \. 

satisfying i n te.rpersona 1, re 1 at lor^f'sh i ps , Mental health profess ionals use * 

\ ' ... 

and teach basically these s^me skiTls when they work with people in tem-^ 
porary crises'! The r-ntent of the Georgia Life Skills for Mental Health y 
program. is td teaoH^hese skills as an educational experience (pr^venta- 
tive) rather than Ls a therapeutic experience (curative). As. a. result, 
program reci pi ents^ shoul d be better prepared to 'taKe respon-s i bi 1 i ty ^for 
their lives without recourse to drugs- and alcohol. Personal problems 

' should be able to be resolved before they 'become crises. The Life Skills 
activities are contained in the Leader's Guides. The\.Rurpose of the Con- 

V^sumer Evaluation Panel Conference was to review these guides critically.-. 

Lifg Skills Leader's Guides 

All of the L,i f e Skills activities are organized into four different 
Leader ' s ' Gu i des . There is one, guide booklet for each of ttie four differ- 

' ent age groups: 5-8 years, S-]i years ^ 12-1^ years, and 15-1 8. years. 
Each Leader's Guide has . three major activity sections or parts: Acceptance 

~ of Self and Others (to !;iel'p yoiing pebpje become more accept i'ng of • them- 
selves and t^e significant people with whoK they come in corTtact) ; Feel- 
ings {to help young people be nfiore accepti ng-,of all feelings); and Being 
wi th Others (to help young people form more satisfying personal relation- 
ships \c^ith significant others), . 0 . 



Ejach of these major sections (Self, Feelings, and Others) contains 

'several activi ties . For instance, under the- Acceptance of Self and Others 

« . ' . 

S^ection is ah activity on "to< feel bjstter about self as an individual with 
•talents'and pfersona 1 qual i t i es that .are val uabl e." Each activity iSi in-* 

^ \ ■ ■ , ^ ■ - ■ 

trcsduced' by a statement of the goal and general objectives for that 
^j^ctivfty. -Concept and purpose statements a re a 1 so 1 i s ted . The activities 
'themselv^, include class discussion, role playing,, and simple exercises 

that do pot require the purchase of extra materials. 

\ '■ ■ . ' ' ■■ \' 

In additior> 'to these. three ma i n .act 1 y i.ty sections, the guides contain 

an introduction; an appendix; and an additional readings section. The 

■ ^ ■ » . . 

introduction explains the Life Sk i 1 1 s program, gives helpful notes to the 

teachers about usin^',the activities, and contains an activities referencip^ 

guide. The appendix contains stories and' poems for classroom use,^whil*© 

the additional readina section lists several strategy "how to'*^: books, 

assoc i atfed programs and curr i qu}b , as we 1 1 as sever a 1 background read i ng 

books- in affective developmental education. . ' 



V ' I l'. EVALUATION PANEL • 

. ' ■ ■ 

The Eval^wa'tion Pajjel was devised to eva I uate the Lj f e Skills Le'ad^r ' s 
Guides. ,Tne Guides^were?^v'e3^ent ially a product. Q i ven to the coasumers 
(I.e., the teachers)' for use in their classrooms. The panel consisted 

of^l3 teachers who f par t i c i pa ted in the Life Skills Teacher Training Work-^ 
■ /- ■ ■' . ' . ■ J 

/ ' • .'• * ^ • * ■ ■ . ' « 

sh(^p in 1977 and who -are now using the Leader '^s Guides in their class- 
rooms . ■ ' 

. Ob ject' i ves * * . 

• . ■ # 

The general objectiye-of the Evaluation Panel was to "^assess the 

-la' . . • ' . 

overall quality and useful ness of the Li fe Skill s L eader's Guides. The 

— -1 ' 

basic evaluation concerns were: _ % 
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teachers to tryjthe activities, 

4. Ut i 1 i ty - how useful the Guides were i n impl ement i ng 

the Life Skills program in the classroom. . ^ ^ ^ 

Format - how suc'cessful the arrangement of the Guides 
was V 

=Four strategies (Listening for Feeling, Behavior Feedback /alues Clari- 
f.icationj and Role Playing) were taught during the teacher training work- 
shops. The Leader's Guides were given to the teachers afte the workshop. 
The Guides contained Severa 1 'act i v i t i es the teachers cbuld conduct in the 



classroom using, the four strategies they .were laught-t 'me Evaluation I 
Panel focused on^ the Guides, not the training, but did try ,to determine\ 

to what extenf the teachers qonnectel the four, stfateaies with the-activi- 

' ^ - ■ ' . ■ . ' "I . » ' " 

t i es. i n the Guides . ' , ^ ' / n5 

' • • . ■■ ' ■■- ' . ' . ■•. y 

Compos it Ton of Panel /• . . ' • ' ;/ • 

The Evaluation Panel included 13 teachers fi'om ' seven s^ho^^ syst^ems , 



acros^ Georgia. Represented on the Panel were tfiree men and ^eri women* " 
^speciality areas included early childhood, special l^arn i n'g d i sar 
bi 1 i t i.^s , g i f ted Chi ] dre^, math, tnglfsW, art, choral music, science- flpd^ 



social Studies. Frequency distributions for age, education, and years 



experience ^re presented below. 



Age: 


jnder 25 


2 . 




- 25-3/* 


8 


( 


35-a; 


3 




•over A5 


0 


Education : 


B.A. 


6 




B.S. 


3 




M.A. 


2 




M.Ed. 


2 



Years Experience: less than 3 years 



) 



between k and 10 years 
greater than 10 years 



All of the panel members were tra ined between September 1977' and 
March ]97,8. These members had or igi nal ly decided to participate in the 
Life Skills training for a variety of reasons including: because it 



seemed i nter^is 1 1 ng , - for sel f-growth , tpr hel p wi th teacKing, for staff 



development and col 1 ege credl t , because it was free, because release time 

' ■ I ; ' . ' _ , 

was provi(}fed, and/or because their principal asked them to attend. 

5 ' , i 

. . ■ ■ . ! ■ / • 

" The panel Members represented each age group of the guides. Four 
tcfachers eval uated the 5~8^years Guide; three evaluated the 3-1] years 



Guide; thrree, .the 12-4A years Guide; and three, the 



15-18 years Guide. 



The panel met from 10:00am' to'A:00pm and completed an extensive packet 

of the Leader ' s 



of evaliiatioh i ns truments that covered all 'se'"cti©ns 
Gu i des . i» „ i o 



Pane] Quest ioilna ires and Instruments ' 



^ -'HI 



Th^e different types of jnstrujnents W^re used: open-ended questions 



r « 



questions! r^eqi^i ip i ng. L i ke rt- typ^ respp^nses (categorfcaT responses rating^ a 
Statement from, f6r exampl fe , -1 "strong disagreement" to 5 - "strong 
agree^nent") and an 1 nsTrument that requi red I istijig the aoti vi ties they 
have used and evaluating them with a set "of seven questions, There was 
al SO a' qy^est i :;nn5 i re used to obtain .backgf«ound i nformaj;ion about each. 



( pane I member . 



The evaluation packet was organized into five sections : 

1. Overall Progratrr^se - six open-ended questions^ 

2. Rationale, Format, and Clarity of Text - six ^ikert-re- 
, sponsre quest icJVcig about rat ipnal e , ten L i kert-s^eVfJo^nse 

questions about format,, and eight Li kert-response ques- 
tions about the clarity of the text. 



; i/v i 1 1 



J. Activities - the teachers were asked to lis^ act i/vi ties ^ 
theV had used in the cl assroom' and to evaluate them with 
seven quest iojys. 



■ N 
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k.^ Helpful Notes - the^e were r^lne LI Kert^response ques- t 
tions about the ' suggest ions provided at the beginning ' • ^ 
, ^ of tfie Guides. - » - ! . " 

5. Anecdote's - fi^e 'open.-ended questions to le^li^n about' ^ 
spec i f i c i nc hdents 'the* teachers exper i enced wh i 1 e us i ng 
the Guides. * *^ , f . \ ' .' 

> * ^ . ^ , • 

After each section, the teachers' responses were ^i scussed ' by .the 
entj re-^pan&l . After the Act Lv i t ies sect Ton ,^ :th^ teachers were asked to^ 
complete the- se.nte'hae "I learnefi, . ." witTi as manV^ statements' j^s_Jgossi b^e^. 
The discussions were* very informative.^ The complete packe.t of evaluation 
materials, wi th the "^tabulated resu'^ffs of .al 1 panel members, appears in* 
the Appendix. w 



\ 



III. RESULTS OF EVALUATION PANEL. 

The tabulated results of>the panel meeting are presehted in the 
Appendix. Descriptive statistics, means and, standard devotions, wer^^^-^^, 
computed 'for the Li kerf-responses . . All open-ended respoihses were re- 
corded. The results are presented by age level of the guide and then sum- 
marize'd for^all levels. For more deta i 1 ed information and to understand 
the results better, the reader should refer to the Appendix. 

The Appendix contains the tabulated results of the ^val uation Ipanel 
materials. It is broken dpwn Into five major sections: Level 5-8, Level 
9-11 /Level 12-U, Level 1 ^-IS, and the Al 1 Level s^ct ion . The Al 1 ^ 
Levels section is a summar ec versif)n of al^^Four levels. Howev^ 
makes occasional reference :o- the indFvidual sect ions 'vAe re more s ■^cific 
Information is necessary. Each of the five major sections \s further 
delineated as' follows: bacKground i -'ormation; overa.l 1 program use, 

H 

rationale; format; clarity of the text; activities; helpful hqtes; anec- 
dotes; and' "I learned" statements. 

The results are summarizea and presented below for each of these^sub- 
sections of the Appendix that c^respond to sections of the evaluation 
materials packet. 

O veral 1 Program Use . Mc : the teachers used the i^ctivities more 
deliberately at. first. Some ec them as part of a rese^rcli project or 
as an experimental mini-ccur^ -ater, the activities w- used^more 
routinely and more often a"- -acrable moments. All the.vieachers kept the 
Guides in handy locations. 



. oThe j|Ie^s encountered in i mpl emtent In^ the^ Gu i de^s were^;^varj ed-; — 
^rlSrot 1 e*n^ O^^^^^^ninc and cl os i ng- the ' act i v i t i es : needing some Vprobing" 
ionsVHjj^Be e, r of the session; young chi 1 dr^'Sopy i»ng 'othep^. ih^ 1 - 



quest ions ^ 

"dren^s ,re|^^H|s ; exercis&4 turning jnto put-downs^ ^d ^refuctance tb~Thare 

^^m- • " , * — " 

^ feelings. , TJie teachers feltVthev needed he, 1 P in -anti^cipatirlg' Standard 

pr^tflems they would ervcounter and suggestions fbr deal i njg'wS th the^ problems 

All the teachers, however, were very positive aoout the Overall bene- 

fits oT the act \?i ties. /They stated frhat the act i v i_t ijes* were/fun and a 
' I 
• yery- useful way to get to know ^hei r students. After the a</tivities have • 

been used the srudents are rnpre open and wiU-ing to share their feelings.^i 

They are also more accepting of "others' and ^bei r^ f eel/ ng.s and differences. 

The ac: vities helped build the individual student's sel f -concept and con- ' 

f i dence . , 

Rationale. The quest-ions in this section assessed the extent to 

9 . 

which the teachers agreed or d'sa'gVeed with tne hasi^c 'assumptions of the 
Lire Skills progran:. 'This mean scores are oresented the Appendix. They 
indicate a^h i gh-exient of agreement with a'l of the assumptions- excei U^^for 
. Question 6, "What i do with Life Skil^ls in the clas room is different 

from what counselors do wi th individual stjdents."'- ^he overall mean score, 
3.5^, is lower because^ many *bf the teachers se-ectec either 2 (disagree) 
^N-= 2, or 3 (rto opinion) N = 7- All of the 5*8 leve teachers responded 
with 3. . Theg^teachers who sel ected as an answer tc Question 6 -indicated 
they did not .know what counsel o^rs do. 



♦ pQCiTiar . In f h i s sect ion yN the overall mean responses (from 5 ^ vdry 



appealing o ). g^^-^ery una^piefe'l i ng) ranged froR)r*2.^6 to ^.62. The §-8 aYi^ 

9->l/ie^i teachers hfed mean responses indicating they fo<jnd the farmat 

^ >V\C . . . 

slightly less appealing than the .te^ch^rs usfng the two higher levels'* 

The 'd*us^«s ion wj, th the- teacbera^'fndJ^ated that most of jtTi^r Ipwe^n re- 

sponses);wereNbecau5e they fel*t the need, for 'a- Key top i c Index. One of the 



5"8 level teachers pointed out tTiat th^ Gu i des ,^a 1 thc^ygh very useful and 



quite ^dequ^te',^ were competing in format with^ m&t^e polished and S(&^h i s t i^- 



..... ^ , . . * 



cated text;b(j>bl<s and curriculum guides put out by commercial publishe^rs. 



4 



' Clarity of the Text . The overall mean responses to the questions in' 
sectijOn were all above ^.00. This indicates that the teachers felt . 
•tjnat the .a|:tjvl't ies were well written and that they are relevant and 
feasible for use in the classroom. One question was concerned wi^'th the. 

relai^'on between the four Life SKills s t rajteg i es^ and the activi tie's. TlW , 

* • \ 

responses indie^tec that the teachers felt that this relationship was 
clea Some commerzs\ indicated that there was a need for some sugg'estions 
for L-inging the Life 5^111^ activities^ to a close. 



• I , 

Act i V i t i es .< i s section examined both the act i y i t i es - i n the Guides 
hs vieW as the use 3f :he four Life SkIMs strategies learned during the 
training workshop. T^~e first question in this section required the • 
teacher^ to rank the our Life Skills strategies in importance. The over- 
all nean rankings i-^c: late that Listening for Feeling was ranked most 
importar: fol.lov;ed ^rder By Behavior Feedback, Values Clarification, 
aj|)d Rol^ " aying. Examination of the results by age level indicates that 
this partem is stro/igest at the two lower age levels. Apparently, Rol-e 
Playing is judged more i mportarir- at the higher age levels. Responses to the 



4 



.q^iesLior on fr^fluency b^r use each of ^he L^^|^^-SkfU ' s sxrategies woul J 

seem) to oelie this copclusion^ howev#r ; because Val<jes talari fi cation is , 

, used ,J es>s f requent-ly than«B61e Playing for *1 1 1 evei $j*€xcepX kl 2- I A ' 
■ ' ■•: ■ ( . ^ * I' - M 

Ll*st^n I ng\ for-Feel rng i s nx3S t frequently used for al 1 Bge^ deve^ s.. fo\towed 

1 / ' ., . . ' * • ■ , \- • ' ^ ' • 

by^BchavLor Fe*edback. c "J^* - ' . ^ 



This apparent contradiction, can be ext^lained by the fact 'that Listen- 
ing for Feeling and Behavior Feedback can be •applied to almost^ al l|[ activi - 
.ties, .>h i 1 e. Va 1 ues Clarification and Role Playing usually apply ojily to a 
restricted subset of activities. If is also easie'r to use Li sten ing^^fo^ 
Feeling and Behavior Feedback without using a deliberate act^ivity and, 
therefore, this also contributes to their being used nxjre frequently. 

' The '^xt part or he Activities section requested the teachers to 
list ten :^ f i f teen act i v i t i es they had tried from the Guides, "/he ac- 
ivi t i t ri ed were to be grouped into three types, corresponding to those 
i\the Guides: .Self, Feelings, and Others. After the act ivi ties were 
li^ed the teachers 'ifTed out several columns by following seven steps. 
As the te s were rather ccnplex, the complete instructions that were 
given presented here in Figure 1 on thp pages whtch follow. 

Th J espondents for ali the age levels listed more activities in 
Self than for Feelings or Others., The middle school teachers (12-lA , 
Guide) tried a greater variety of activities; the 15"18 teachep tried 
the I^ast variety of activities. An examination of responses in the 
second columo, however, indicates that the 1 5*"1 8, teachers used the activi- 
ties (especially the Feeling activities) more f requentl^^^ Thi s could 
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T>i ructions :n dn tlie fprtji below,'- Vi st td fiftfeen activi|:i#s whicii you 
' . ' " tried, from the Guide, r Rlease leaf through «(^he;^uide ' 



to -refresh your rpfemory.' After you^have 4isted the^ acti vi - 
tie"fe.- turn toahe next oage for Xyjfther insl ruct 'K>ns , 



tevSl ofj Gu»ide 



ACTIVITY (Ti tie a/id page) D 



F 

-w-rt-i 



M/M/l 



L-D 



+/■ 




1 - 5 



0) 

in 




in 
c 




• ' Acrmriffs ^^EVALOArTbN PANEL ' v~: 

Di rec.tj'Ons : The f^t lowing st,ep^^re toibe followed f6.r efach act 

\ ^ , ' 1 isted'.^CompVete^flfe', c4ftjnk fo*i^ 

^' beffcre bi?^i\n i ng ^the secon,d'\o) umno ' / ^ 




STEP OhT^ --in. the"f rrst corumnl marked 

Wr»ite the letter D if, you use ^h i s -aci^ vlty 1 y. ^* 

Vril;^ t+ie letter W if you ijse this activity weekly 

Wrjte the Vtetter M \f you us6 th i^s act i ^i ty moh^hl^ 



Write the fettejf I- if you have used this activity 1 es-s ' \ 
frequently. ' 



STE'P TWO - In the seSfond col umn , marked M/N/l- ' ' 

r 



Write the letter M if you taught this activity as a - • 

part of a special, separate mini-course. You may have 

begun the day, or filled \r\ an extra 30 minutes with»*^t, 

or you do an activity at the end'of luncfh every day, etc. 

. * Vrite the-'fetter N if yoc^4:aught this Activity at a 

. -natural or ^teachable moment.* This most often would occur 
•wh^ something happens in\class that is related to one of 
the topi cs/act i vi t ies in the Gai^e. 

Write the letter I if you taught thi.& activity as an* in- 
tegrated part of some subject. This would require struc- 
turing the activity so that! the Context of a lesson (e.g.,. 
history) and the process of\the activity were integrated 
(e.g., how would you have fdilt-as a member* of Nixon 's 
cabinet) . \ ■ ^ 

STEP THREE - In th4. third co 1 umn marked\ L-D : v.i^ r " ' C 

Write the letter L after thosel ^t i v i t i es that your stu- 
dents parTicularly liked. \ * ' * 

* Write the letter D after those Activities that-^your stu- 

dents particularly disliked. 



^. > ^' ■ . ■ . . % ' ■ ' • 

7 . " ■ V " ■> • ' ■ ■ ■ ■/ 

)yRA I n tlT^: fourth ;.eo 1 umn ,'jTiaj:^ked.» - : " ^ . . ' ^ • ' : 

Xrite a t..?^t*er act Tvi Cy^'th^it you four\d to be pro;' 
. * 'fces-sJooal ly 'r^war^J^ti^Kg/^-*; \ ^* J* * '1^ ' ' ' ^ ' 

"* vlv^ * ■ \: fei 'j^3iil^rt t e -^(n^gat^Pve^^af t^r 'jn 'act Lvi^c^^ that w^s frus- . " 

/ ^* 'y^^Xr-atL tng", tii;^'a,^er1jihg or ^Jgy. ^ . 

-."^TEft FI*E f^n^the "^Mf'th 'coi.umn-, mirtceyV:- ' . . ''j,.' ' ^ T' 

^ £^ *■ ^ 4.U^r 1^4.*/^^ \r*-<^4.«,.- 4-U^«-^> 



It.e the'lett'^r V^.^Tter tHose^ac't i vi t i es fdr^-which . % 
' \ )^ 'yoq^have ybui^; ci^ i^*ion . . Th rs rfteans' yoi^ have " »^ , , 

, Vchan^d some ai^^ct^of ,the*ac^i yi ty to suftyoi^r clas^ 

* ^ or sobject ar^a.j^ ' V^. Jj' ' ^ ^ * ^ *' 

STEP SIX - In the si xth 'co 1 umn , marked 1-5: \ 

~ V . ^ , ' ^ • * 

^ 'l' Rank f pom 1 to 5 your nx)st favorite acjtivities. Write 

^ \ "^the number 5 by the act i vi ty^ that Vou like the mostT^^ 

^ \ then wrkte the number A by your next, most favorite 

^. ^^ctivity, and so'on lurtil you have ranked your 5 most ^ 
preferred activities. * ^' - 

■'.■•'* , , «i ■ « ■ 

STEP STEVEN - In the seventh, col umn , marked S: " 

/ \ Write the letter S after an 'activity that you have 
( ^ shared wUh another teacher. By shared we mean that^ 

^ youXalked about your experience in using tfhe » act i v i ty . 
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poss I biy be exp' a i nVd%V^ the fact^ 

same act i vl ty a number of times, because he/she may teach four or five 
different groups of^udents. < ' 

^olumn indicates whether^ each activity was taught as a 

rnl^courie, at a teachable moment, or as an integrated part of 'some" 

•■ .. ^ ■ ■ ' • ■ ■ • ■ ' ■ . . ) 

subject.' Tihe 5-8 level apd 9-11 level teachers used the activities much 
more' frequently as a mid i -course. The teachers who used the 12-1 A and - 
.15-18 level Guides used the activities mol^e frequently at a natural moipent 
or 'gs an integrated part of a.^subject. Theyre wasn't much difference in 
; .the th\' rd col umn .res'pofef,^ the Self, Feelings, and Others activi- 

ties at the 9-11, 12-lA, and 15-1& 1 evel s . T At the 5-8 l^^el, however, all 
the Self activities were used as a mini-course. During the discussion, 
all the 5-8 level teachers indicated that they used a number of Self 

activities at the begi nn 1 ng -of the school year so they could get to know 

. ■ . ^ ' ■ » ' . ■ 'i ~ ' 

^ thei r students . , [ \ 

■ ■ - ■ ''\ , .. , 

.The third and 'fourth steps in th i s ^sect i on required the participants 
■ . ' ' . " r . 

to- indixate whether the ir '*s tuden t's liked or di ^lifted each activity and to 

ma^'k' whether the activity was professionally r^warding^r somewhat frus- 
>tratihg,.to them -per so'n^l 1 y. The responses ^t a| 1 levels aad for the Self, 
■ Feel i ngs , and Others sect ions indicated that the^majorfty of the students 

liked the activities and that most c^f the activities were professionally 

rewa/'d i ng ' to the "^teachers . 

J The fifth step was^to indicate activities foir which the teachers 

• developed thei r oWn variations. There was a difference between the way 



; way ""^^ 



\ 
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" rthV S-^S jevdr>t^^^^ ^g^-j^-j^j^^ g.^j-^j^^-J^y the rest^ tTie teachers^' 

answered. At least one 5-8 level teacher varied 2/3 of the activities 
listed. All four of the 5-8 level teachers had variations for* severa^i^f 
the activities. At the other age levels, only' about 1/3 of the activities 

. hati been varied and most 'af those by only one t«cher. The 5-8 level . 
teachers stated that they varl^d many activities b^^cause the ability of 
thei r students to read and write was not at a level appropriate to that 
called for, in these actiyitieSv \ ' 

The sij^th step was to rank their five most preferred activities. 
Examination of the resul ts 1 nd icates that the 5-8, 9-11, ^nd 15-18 level 
teachers all preferred Self activities. The 12-lA level teachers pre- 
ferred Feelings activities. 

' " The final step in the Activities section was to mark which actTvities 
had been shared with other teachers . The thrfee lower level teachers 
sha'red activi ties -more 'f^requently than the 15-18 level teachers. The 
Self activities (especially the All About Me Folder) ^were shared most - 
frequently by the 5-8*lev^el teachers. ' . ' - 

^ After the teachers had finished the seven steps of the Activities 

section, they were then asked to complete the statement, "I learned. 
witK as many thoughts as they could, Thei r responses are included In 
the Appendix. They will not^e addressed here except to state that^all 
were positive and very personal.. Many however , were reactions to the 

_j Evaluation Panel experience itself (e.g., "I learned I don't do these 

activities as often as I shoukJ.*'). ^ . ' ^ 
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He T p f u r H<jf t e s > ~ 'Th i s'^ sec t T on cTP" t He" q li e s 1 1 o nha a s ki^a t he tjeache rs 
to indlcatehow much .they used the suggestions pr i nted at the beginnijig 
of the GulcTes. The responses were very similar for. all^l evel s- wi th one 
exception, the ^2-lA level teacher responses to the f i rst q^lta^ijon . This 
first question asked **To what extent dp you spend at least one-half hour 
on an activity?" While most of the teachers at all levels indicated that 



they did^so dtt|east occasionally, two of the 12-lA level teachers marked 

.■ ■ W > ■ 

"Never" and Weldom." Other responses indicated that the teachers don't 
always post rules, discuss^ the activity before starting, oj^ concl ude wi th 



a summary activity. They tended more often to. part i ci pate wi th the stu- 
dents, allow questions and time fSr di.scussion, and tell the student^ they 
maV pass, rathe.' than respond if they wish. The results to the last ques-. 
. ti.On, "To what extent do you use Life Skills activities in some way in 
your classroom?", indicates that-all the teachers use the activities 
qui te freqQently (ove ra 1 1 «x =» A . O) . , ^ » 

Anecdotes . This section of the ques t ionna i re was i ncl uded to learn' 
about spec i'fici inci den ts the teachers had exper i enced while u^ing Life 
Skills activities. There were five open-ended questions: three questions 
asking the teachers to describe occasions when an activity was used as a 
mini-course, at a teachable moment* and as part of a lesson plan; one 
question ^Ipout the effects one or more activities had On the class; and 
one question about what changes were recommended for the Guides. The 
written responses are reported by age levePln the Appendix. All answers 
to the last question abpuf the recommended changes in the Guides were 

-18- ' ■ . ■ • / 
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iocfuded ~i n the~Evatuat ion Report for" the Tra In rng of Tra i ners Tol 1 ow-^^^ 
Workshop held November 13 and ar Unicoi State Park, Georgia. (See 
Conclusions and Imp) ications Section for summarized report.) 

The responses to the first question flidicated that the teachers fre- 
quently use the Life Skills activities as a mi n i -course- so they can learn 
more about the students and so the "Students can learn more, abo^ut them- 
^ selves. .The mini-course format was also used to discuss family relations 

The activi ties were often used at teachable moments following con- 
flicts or emotional outbursts. Teachers also reported using the actiyi- 

ties when classroom communication Breaks down or when- school rules arq- 
' . • • v. . . • • 

broken. " . . 

Life Ski 1 1 s act i vi t i es were often- integrated with language activi- 
ties {e.g., vocabular^y 'enhaticement - listing "feel ing^'words) , There 
were not as many responses to the th i rd quest ion about integrat i^ng the 
LiVe Skills activi t ies-Wi th regul ar 1 essons as there were to the other 
questions in, the Anecdotes sect fon .. ' ' / ' 

The teachers reported several effects which the^t i fe Ski IJs^ act i 
ties seemed to have had on* their students. All cff the effects FepdrfeiajB';^^^^^^^^ 
were positive/ Some of the effects mentioned were: i mproved sel f-con- 
cept, better relations with teachers and other students, ^nd the acquisi- 
t.ion of more respect for other people. Several more ohser'vable effects 
i nc 1 uded : fewer d i scJ pi i ne prbb 1 ems , more coopera t i ve^ and attentive be- 
havior, and enhanced vocabulary skills- Another very important tlassroom. 
ef f ectN;;^eported \^as that the students seemed to become more open and 
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t r uf<J ng %5 " a res u Urp^f" the - trf e ~Sk f lis-^prog ram .- They -became mo re w i 1 1 — 



ing and better able to articulate their feelings. Therefore, the teachers 
tertded to 'develop a more personal rel ationshi p with them. 




. Q^g..^p,^^pi^ I DNS" - ~ - - 

This documer^t has summarized the results of 3n ETvaf-uation Panel of 
thirteen teachers who met to fill out an evaluation questionnaire and 
discuss the Li fe Ski 1 Is leader's Guides. Th^rfe have been, to date, over 
800 teachers trained in Li'fe Skills. Thisistudy sampl ed on 1 y the teachers 
trained during the f i rst year and , because bf^ the high cost involved, only 
a small sample could be' involved. Every attempt was made to insure' the 
representat i veness of this sample, however. V^hile it is difficult to 
generalize from such, a small sample, many of the probl.ems mentioned and 
the reported effects of the activities are of such nature. that they can be 
assumed to be typical ^of all teachers usTng the Guides. 

" The basic evaluation concerns for the Panel were to ass^s the edu- 
cational value, commun icabi 1 i ty , motivational value, utility, and format 

« ' ' ' 

of the Guides. An analysis of the Evaluation Panel's results demonstrates 

. / ■ ■ S ... 



that these concerns were effectively addressed. 

Concl us ions . ; , - . 

The responses of the teachers i nd i cated that the Guides were ver*9. 

• ■ - 

valuable ^5 a teaching Instrument. The teachers had al 1 read the Guides 
and used many of the activities, they all kept their Guides in accessi- 



ble locations. Al l the teachers agreed that they wanted even morjilfcacti- 
vltles. The positive effects reported in the que-s^onna i re and during the 
discussions iridicate^cl that the teachers all believed the Guides have great 
educat ional. val ue . 
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The feiul ts of the- Eva I^ja-t ion- Panel showed that the Gui^s adKquately 
communicated thie purpose, and design of the activities to the teachers. 
Many of the problen^ reported were related to the training and not to the 
Guides. These problems point to the need for changes, in training to be 
made by the Life Skills staff. Other problems in implementation seem to 
have occurred principally because the suggestions stated in the Helpful 
Notes section of the Guides were not always followed. For example, is 
recommended tha /the material should be used regularly and frequently and 
that a list of rules should be posted. While the resul ts indicated that 

the materials w e r" - ' i i i d^ d^ u s d d frequently, they also indicated that rul^s 

> ■ - ■ ■ 

were not always posted. * 

.The third eval uat ion con^cern was the motivational v^lue of the Guides. 
The' resul ts- of the Eva 1 ua t ion^anel i nd i cated. that the; teachers recognized 
need for life Sk i 1 1 s act i v rt i es in the cl ass room^and were very motivated 



a 



by the Guides to trlf^ them. Many of the problems tii^y had in implementing 
the act i vi t ies were unr^J^afe^ to either 'the Life Skills training or to, the 
Guides. The teachers felt there* Was^ of ten enough time for the activi-^ 

yoties or that their subject matter t^fng., math) precluded using Life 

Skills. it is felt^b^ever, that frequent attempts to use the acti vi t i es 
would r^5T>l t in better integration with any subject matter. 

The utility and format of the Guides were considered quite good with 

\ 

one exception. It was f*elt that a Keytopic Index was needed. While the 
y ■ ^ ■ * 

teachers felt that the format of the Guides was. completely adequate, one 
teacher pointed out that the Guides are competing with more colorful and 
more e^^pens i ve-^urr i cul um. mater i a 1 s put out by commercial publishers. 
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The pa'ttern br resutts Tridlcated'that there was not mlich variation 

ir\ responses between age levels. There were a few differences, however. 

-• ■ . ■ ' * 

The 5""8 level teachers felt some activities (e.g., writing an ess'ay) were ^ » 
- » 

too di f f i cul t^ for their kindergarten and first-graders. 

^ Recomm^dat ions ■ ' ' ■ . ' ^ 

^ Questionnaire completioh and d i scuss ion dur-i ng the Evaluation Panel 
session w^s structured and lengthy. Answers to most of the questions 
were discussed thoroughly. Almost all of the responses and comments ^ . 
could be classified iyito three categoHes: comments and suggestions re- 
lated to the use of the Guides cjurlng training; comments and suggestions 
regarding just the Guides; and comments and suggestions about implementing 
tJte Guides in the classroom. 

Conclusions drawn from the result^s of the Evaluation Panel session ^ 
point to a number of recommendat ions • for program staff arid trainers, 
^ Principal among these with regard to the Leader's GjLnides, are the follow- 
' I ng : ' ^ . 

• The Guides should be incorporated into the teacber training 
workshop . 

• The Guides'should have a Keytopic Index, 

• The number of activities in the 5"8 level Guide should be - 
•expanded to incorporate more activities appropriate for 
kindergarten ^d first grade. ^ . 

^These recommendations relating specifically to the , Qui des , as well 

as other recommendations based on results of the panel's responses, com- 



ments^ and suggestions were communicat^(^ to the Life Ski 1 1 s Program sTaff 
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-ftr the f o r m of meetrngs— and t rrformal - d t scu« tons; and "to- 1 he"^ ra f ne rs fn 
^'^f of ttie ''Evaluation Report for the Training 6f Trainers Follow-up 

Workshop.*' The handout of the Evaluation Panel Report for the Trajning 
of Trainers Workshop held on November 13 and 14 of 1978 at Unicoi State 
Park, Georgia appears on the following page. ^ 

Closing Remarks • * i ^ '. - 

~ \ ^ 

The Consumer Evaluation Pane/^ Conference has proven to be a very 
worthwh i 1 e. eval uat ion effort. The results'have been summarized and pre- 
sented to the Life Skills staff. The suggested' changes in the Guides and. 
in the training have also been communicated. The overall teacher reac^ 
ti^ns to the Life Skills program were very positive and their remar1<s 
were thoughtful, concrete, ^nd useful. If these teachers are typical -of 
teachers traiflied in Life Skills, then the training and the Guides would 



appear to haye^een very success fu«r at presenting the program. 



/ 
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EVALUATION REPORT for TOT Follow-Up- Workshop, November 13-14, Unicoi State Park 

Georgia Life Skills for Mental HealtJv Evaluation Proje/:t 
Research for Better Schools, Inc. ' 



On Sat. , October 28, 1978, we held an Evaluation Panel Rfeview in Macon, Ga.' 
We invited'14 tbachers who had been trained in Life Skills last year. We 
asked them fo<;; an Extensive review of the Leader's Guid^Si- Irf^re are some/ 
specific suggestions they had. 

1. They asked that the Guides be handed out at the beginning of the 
trainiiig sessions. They f^it that this was particularly impor- 
tant when classroom -time occurs between trdin.ing sessions. ^ 

2. They wanted, to use more activities from the Gulden during the 
training sessions so they earn see them in action: This also 

-gives the teachers a chance to try the activities either during * 
the training* sessions or in intervening classroom time. 

^3. They felt the need for a Keyword Index. This has> nothing to do 
wi\h the training sessions, of course. It is mentioned so that 
you can tell JJi^m that the. Life Skills staff is aware of the 
problem. , \ . • 



4 
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4. They wanted more activities./ Perhaps, you could sj/ress that the 
Guides are just a beginning— encourage the .teachers to make up 
and tr*y their own activities—or to consult the extra readings 
in the Appendix for other activities. A Newsletter has been, 
proppsed-^you might give it a "plug" during the training sessions. 

5. Some teadhers felt that the^ 5-8 'level Guide had too great a 
span! Some of the activitiesc^e.g. , writing an -essay) were too 
hard for K and 1st graders. Primary grade teachers mi^ht be 
aQ'^rted to this. problem and urged to contribute their oWn acti- 

V . 'Vities to the T^e^Metter. , zV V ; / 

6. The teachers wanted, to go^ over ,the G'jides during the training 
sessions. The HelpfulV Hint-s part might be good for this--it 

• ha^^ideas for opening and*clpsi?to Life Skills activities and 
general guidelines for use in the^classroom. 

7. . The teachers wanted some examples of "pw)bing" questions they^ 
could use at Vs^ end of sessions—and they wanted to see the 
qifestions in action so thjy coi^d "model" the trainers* behavior. 

8. The teachers w^^ted the trainers to bring any materials tliey had 
to the sessions so 1±ey could look them over--i .e. , they wanted 
the trainers to share resources. 

• : 9. The teachers fel t they needed help, in anticipating problems they 
would encounter and suggestions for dealinjf with the problems. 
Sample problems were: young children copying each other--e.g., 
they alii "feel sad"; exercises turning into put-downs; children 
giggliOs^ etc. when other children share their feelings; occasions 
^ when behavior feedback doesn't work. 

Our.^evaluation .is attempting to gain information^ for feedback to the Life 

Skills staff. Are Jthere any areas of information you c.re Interested in? 

• K ""25"" * ' 



■f 



r 



APPENDIX 



Evaluation Par^l Material 
with Tabul at|2<mesul ts 
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EVALUATIOW PAI^EL . . 
LIFE SKILLS FOR MENTAL HEALTH PROGRAM 
"~ / 7 October 28; r : * 



Ha con, Georgia 



Name 



Sex 4 



Address (Buslne 



Phone: 



(Home) 



Phone: 



, . Bibb County 11 ' 
-School System R,it.t«; rniinty ^^palHing 



,-E. Childhood- 
Subject/Specialty Area Teacher, F- r>i-i1rihnoH 



Grad2 Level K. 2:2.1 



^ Levels of- Leader's GuJde LIsed 5-8 

Age 1 un*er 25 3 25-3^ 

Education BA, MA, B.S. degree 

' . . * •■ 

^ Years Experience in Present Field 1 »3,7»6 



over'^JS 



Date TraineJ in Life Skills Program q/77 , Q/77, 1-?/7ft 5pr, .78 - * 

Where Trainned in. Life Skills Prpgram" Macon, /Macon, Jackson. Grif fin. 

^."hy did! you decide to participate in the Life Skills Training?' 

chosen bv principal 11', S O nnrlpd intprp<:f:ing-frpp , Snil rrpriit , relPflSP timP, 

helpfcn w/kids. college credit. [ : . l — _ 



T 



Your cooperation and participation in this Panel session is 
greatly appreciated. The views and opinions of the practition- 
ers in education are critical to the implementation of any inno- 
vative program. Your involvement in this effort at evaluation 
of the Lif^ Ski 1 1 s , Guides v/i'M provide information essential to 
the future qiral i ty and utility of the Guides. 
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I . OVERALL PROGRAM- USE ^ ' . 

' • • . i ' ' ' • ' • 

How d id yo u Initially use the Life Sk-tlls Activities Guides in the 
'cTassroom? -—-^-^ ^ * V 

' ' ' ♦ 

- initially for res, project. * . 

- twice a week for 30 minutes - unsure . . 

Started w/Part I and later developed implementation unit and these activitic 
while adding^'activi ties of her own. \. . ' 

• . .. ■ ' 

Spent 30 minutes working on Life Skills, went through Guide while planning.- 



How do^ou Hjse the Guides now in the classroom? . . 

- do^i't use. it formally\as much now but still use |]^ny activities." 

- primarily for refer^ncV- read stories and poems. ^ 

^se Guide to aid-tTi teacMng sharing, taking turns, rules for school, 
etc. Haven't developed any more implementation ijnit^, 

Try ;to use 4 L.S* strategies in daily living use Guide ^s place to get 
basi^ ideas,, 'V ^ \ 



Where do you keep your copy of the Guides? 

desk at school < . - 

in classroom 
in briefcase 
desk at school 



OVERALL PROGRAM USE (continued) 



What kinds of problems have you encountered In Implementing the 
Guides? 

-need more activities, 
some activities hard for K and 1st grade children ? 
age span of 5-8 level too great. * 

- more activates needed, not always easy to find materials. ^ 

- young children don ^t write essays-some expressions not understood 
films not always available. " 

- children sometimes did not really "feel". Sometimes .hard for her, as ^ 
teacher to keep from judging the children's answers/ 



What. have been the reactions of students, parents and other teachers 
to your use of the Guides? 

- students liked it ' 

parents didn't know 
-students eager, enthusiastic; other teachers interested, 
-kids lov6 it-no reactions from parents and other teachers, 
-children very interested - all teachers had participated in progratn - it 
was a good experience for all. / ' r 



Hov/ would you evaluate the overall benefits derived by students 
from the activities in the Guides? ' \ 

-Students feel better about themselves; thi's has high correlation w/academic 
s,uccess. _ , \ 

- great benefit to students - they need to express their feelings and 
emotions. 

- childre"h' are aided in realizing it's okay to expr*ess feelings; also helps 
th?m decide on ways they will react to daily life- kids need guidance in 
appropriate behavior development - activities help. 

- Had fun. Learned to really listen and not put other kids down. Realized 
they were unique and special. 



M. RATIONALE 

Directions: '^Thls section of the questionnaire asks you to indicate the - 
extent to which you agree or disagree v/lth vai^ous basic 
assumptions upon which this program is based. Circle the/ 
number Indicating your opinion. « ^ 

1 5 strongly agr.ee, h « agree, 3 - no opinion^ 2 =? disagree 

strongly disagree 

The^schbol is a parffij^ in fostering 5 3 2 1 

a child's total growth (1.^., emo- 

t tonal as well as cog|^itive). , ' 

Comments: , ^ ^ ^ 

' X = 5,0 

\ '/ s.d, = 0. , 

eiTiphasjze partner-too often . • / 

teacher expected to do every- ' ^ 

thing, some children are touched, " 

loved, and listed to at school only. 

2* It is appropriate to spend time dur- 

. ing the schdoT^ay to help kids learn 
about themselves and explore situa- 
tions they 'are likely to face in life. 
Corrments: 




3. The rapid change and high mobility in 5 

our society has made It difficult fbr (4) 

young people to understand themselves X == 5 

and others and to develop a clear set sra.= O 
of val ues . ^ ' 
Conin^ents : . 



^Peier pressure 
lack of family life. 



/ 



RATIONALE (continued) 



Many young peopltg have a hard time 
undeirstainding or expressing thei r 
feelings productively. 
Comments: ^ 



(3) (1) 

X=4J5 
s.d.= .5 



It is Important for kids to respect ^5 ^ 
the needs and feelings of otfiers as (4) 

important and to develop satisfying , 
interpersonal relationships. X = 5.0 

Comments: • S,d,= 0 



>/hat I do with Life Skills in the 
classroom is different from what 
counselors do with individual stu- 
dents v/ho have problems. 
Comments : 




not familar w/what counselors do 
I have no idea what counselors do 
I don ' t know? 
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.Olrecyions: On the scale pertaining to each/statement, circle the number 
^ which indicates your opinion. The middle number is a neutral 

response. 




1. How artistically appealing is 
the Guide to you? 
Comments: 



How well d^iyou think the vari- 
ous sectionKof the Guide fit 
together? 
Comments: 



How easy is it for you to find 
acti VI ties you want in the 
Guide? 
Comments: 

Need index < 
^ activities could be lasted 
" ^ 'in content 

Hov'/ appropriate do you find 
the order of presentation of 
materials in the Guide? 
Comments : 

Par^t 2 first, then 1 , 
then 3 



5 



3 

-4- 



2 

-+- 



I 



Very very 
Appeal ir>g unappealing 

(3) (1) 
X=2.75 
•s,d,= .5 ' . 

3 2 1 

-I— 1 V .1. 



5 

v4ry 



wel i 



very eas 



(3) (1) 

X=3.75 
s,d,= .5 



3 

-h- 



not ^e] 1 
at all 



r— 



2 

-t- 



(2) (2) 



very 
difficult 



5 



v6ry 

appropr i ate 
(3) 




r 



X=3.25 
s..d.=l .5 



very 
inappropriate 

(1) 



5. Hov/ useful do you find the 
Guide's Table of Contents i n\ 
finding areas you'wish to use? 
Coninien t s : 

^ Needs index 



very useful 



3 



0) (2) 



2 

-+- 



(1) 



not useful 
at all 



X=3.0 
s.d.= .82 
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8. 



How important do you consider 
the graphic illustrations to 
the Guide's use? 
Comments: 



1 



How useful do you find the 
Helpful Notes Section of the 
Guide? 
Comments : 



How useful do you find the » 
Additional Readings section of 
the Guide? ^ ' 
Comments : 

haven 't'u^sd it yet, glad 
they were there - didn't* 
refer to them ^ the time 
but will later. 
To what ei^tent do you think the 
activities fall under appropri- 
ate categories (i .e., self, 
others, feelings)? 
Comments: 



f- 

very 

Important 



i- — — r- 

very 
unimportant 



(1) (3) 
X=2.25 
s . d . = .5 



— 


H — 


— 1— — 


— 1 ■ 


t 
1 


very 


useful 


$ 


not 


useful 


(3) 


(1) 




at at] 


' x= 


4.75 








s.d.= 


• 5 








5 

-h — 




3 


2 


1 


very 


1— — — 

useful 


— t- 


— 1- 

not 


■ — 1— / 
useful 








at all 


(1) 


(1) 




(2) 


i 




X 


=3.25 








s . d . 


=1.5 






5 


if 


3 ^ 


2 • 




H 


1 


— 1 


— f ~ 


— 1 — 



r 



very 
appropriate 
(2) (V) 
X=4,25 
s.d.= ,96 



(1) 



V very 
Inappropriate 



10. Jo v/hat extent are the goals . 
^ ^nd objectives of each section 
'helpful to you in understanding 
each section? 
\ Comments: . 



very helpful. 
(2) (2) 

X=4.5 • 
s.d.= -.58 



-+- 



not he^lpful 
at all 




IV. •CLARITY OF THE TEXT 



Df rcctions: 



3 



On the scal^e pertaining to each statement/ circle the number 
which Indfcat^s your opinfon. The middle number is a neutral 
response. 



Hov/ weULu-does the Guide explain 
^ the purposes of the various 



activities? 
Comments : 



very- wel 1 

(3) (1) 
X=4,75 " 
s,d.= . 5 



3 



2 



1 



very poorly 



2. How adequately do Instructions 
for the various activities pre- 
pare you and the students for 
the Li fe^Ski lis experiences 
you use? 

Comments: t 



H 

very 
adequately 

(3) 

X=4.5* 
s.d,=1.0 



(1) 



2 



1 



— ^ 

very 
Inadequately 



3. , How v/ould you rate activity 
instructions irPhelping carry 
out the Life Skills experi- 
ences you choose? 
Comments: 



-4- 



very high 
(3) . 

X=4,5 
s,d.=l .0 



(1) 



I 



very low 



A. How would you rate activity 
instructions in helping to 
bring the Life Skills cxperi 
ences to a' clos^? 
^omf?ents: 



5 



2 

-4^ 



• very 
(3) 



S.d. 



h i gh 



= 4.25 
=■ 1.5 



r 



very) low 



CLARITY OF THE TEXT (contlnOed-) 



5. Kow-feaslbre are the activities 5 3 ^ ] 

In thtf Guide for you to conduct H — 1 1 \ 

^J^ your classroom (e.g., the very /^''T. . 

. " need for special prop's or feasible , Infeas.ble 



groupings v/outd decrease 
feasibility)? / . ^'^^=4 25 

Comments: . . ^ S.d.= ^ 



Hpw relevant are the activi- 
ties in the Guide for the*^ needs 
and interests of your students? 
Comments: 



How appropriate are the ac- 
tivities to the developmental 
level oiF your ^students (e.g., 
too advanced reading level 
for your students decreases 
your rating of appropriate- 
ness)? 
Comments: 



4- 



H 

very 
relevant 



(3) 



(1) 
X = 4.75 
d. = .5 



H — 1 

very 
appropriate 

0) 



'2 



very 
I rrelevant 



very 
Inappropriate 



X = 



s.d; 



(3) 
2,5 
1,0 



8. How clear is the relationship 5 A 3 2 I 

between the four f e Sk 1 1 1 s -\ ■ 1 J- 1 ^ 

strategies (Listening for very clear very unclear 

Feeling, Behavior Feedback, ■ 

Values. Classif ideation, Role 

Playing) and the activities Y - 4 5 

presented in the Guide? s d = 58 " " 

Comments: , ' ' 




V. «»ACTrVITIES 



\ 



1. How v;ould you rank the importance of each , of the Life Skills \^ 

strategies listed below insofar as their U3e in the classroom (\ ' 
/is concerned? (rank 1-^, with A being most important) «^,S^-^ 

*X=3.75 1 2^ 3 4 ^ ■ 

Listening for Feeling ^ . d . = . ^ ' ^ (0 ) (3) 

■ 'x=2.75 

Behavior Feedback. s.d .>= .5 (1) (3) 

X^2.5 

» Values Clarification s.d» = l .0 ^(3) 

\ X^T— ^ 

V Role Playing S>d .=0 (4) ' 

J How would you rate;^your frequency of use of each of the Life 
* Skills strategies? 

' f ^' ^ r ^ . ■ ^ ^ 

^ Never (seldom Occas^ionally Frequently Continually 

12 3 h 5 

Listening for \ j^..^ 

''"'^"9 ' __ ^ ^ ; J4L ^s.d.=0 . 

^ , . X=3.75 

BehavJor Feedback , ■ . d) s.d.= .5 

• ~ X=3' 

Values Oarlfica- s d =0 

^ " X=3.5 

Role Playing , ; ■ ' (3) T (1 ) s .d.=l .'o 

~ • :■ — — ■ — ^ 




ACTIVITIES (continued) 



Directions: On the form below, .list ten to fifteen activities which you/^ 
have t/ led from the Guide, Please leaf through the Guide w 
rcfrc») your memory. After you have listed the act I vf ties, 
turn CT^thc next page for further Instructions, 



Leyel of Guide 



5-8 years 



4 Teachers 



4 

2 
2 
3 
3 
2 

2 
1 
1 
1 
1 



0) 

to 



c 



0) 
0) 



0) 



TOTAL « 11 Activities" 
22 re^onscs 



EKLC 
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49 



0 


0 


M 


22 


L 


19 




2 


N 


0 


D 


1 


I 


18 


I ' 


0 






M 


2 











ACTIVITY (Title and page) 


F 

D-W-M- 1 


M/U/ 1 


L/0 




V 


\ - 5 


5 


All About' Me Folder p, 17 


D M 
W-1 1-3 


M-4 N 

I . 


L-4 
D 


•f«4 


4 


i.5;5.i 


SSSS 


VIP Week p, 17 


D M 
W-1 J-1 


M-2 N 
I 


L=2 
D 


+-2 ^ 


11 






Whv I like Beine Me p, 18 


D M-.1 


M-2 N 

I 


D-l ■ 




11 


1 




Name Tag p, 18 


D H.v'*^-' 
16-3 


M-3 N 

1- 


L-3 
D 


+=3 


111 


4.3 - 


SSS 


Is Anyone Like, Me d, 19 


D M 
M 1=3 


M-3 N 

T - 


L=3 

P i 


4-3 : 


1 


?.4 


SS 


I am Always Chaneine p,19 


D M 
M 1-2 


^f-2 N 
I 


L=2 
P . 


+-1 - 




3 


s 


Unique Me " 


w i-r 


Ma? M 

I 


T aa9 
L=^ 

D 




1 


2 




Self Image p . 1 


n M 
1=1 


W— X N 
I 


D 


T — 1 


1 






■ ■ • 

All About Me Info Sheet 


^ I-l 


I 


D 


+=i 


1 


4 


1 

s 


Importance to Class 


[) M 
^ 1=1 


M=l N 

^ 


L. 

D . 


-H=l 


1 






Choosing for Myself 


D M 
4 1=1 


^1 II 
I 


L 

D . 


+=1 








* . ■ 




r 










] 






1 




X '- 
























































i 
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ACTIVITIES (continued) 



Directions: On the form below, list ten to fifteen' activities whiph you 
have tried, from the Guide. Please le^f through the Guide to 
refresh your memory. After you have listed the activities/ 
If- ^•turn to the next page , for further instruct I ons>^ 



Level of Guide 



i5~8 years 



FEELINGS 



4 Teachers 



ACTIVITY (Title and page) 


P 


M/N/ 1 








1 r 

1-5 


% 

5 


Fear o. 29 


D M 
W 1-3 


.^=3 N 


D 


+-3 


1 ■ 




S 


Joy p. 29^ 


D M 
W I«4 


M^3 ' N/ 
I-l 


L-3 

D 


• 


'ill 






Love p. 30 


D M 
W I«3 


M=-3 N 


L^3 , 
D 


+=2 




1 




Jealousv p. 30 


D M 
W 1-2- 


M=2 . N 


L=l 
D 


+=2 


1, 






Anaer p. 31 ^ 


D M 
W=»l 1=1" 


MtI N 
1=1 


L-2 


+=1 


1 


: 




Showinji Feelings .p, 26 


D M-2_ 
W \^ 


, M N=l 
1=1 


L=2 
D 


+=2 


1 






Feeling & Body p. 28 ^ 


D M 
W 1^2 


M*l N 
1=1 


L=l 
D 


+=2 






S 


\ 

What -are Feelings p, 25 


D >I-1 
W=l I 


M=2 N 


L-2 
D 


+=1 o 
-=1 


1 


3,4 


SS 


Sentences w/Feeling 


D ' M 

W-1, I 


M=l N ' 


L-1 
D . 


+ 

_=1 


1 


2 




Crying 


D M 

A 1=1 


M«l N> 


L=l 
D 


+=1 








Feelings in Here & Now p25 


D M=l 
A I 


M-1 N 


L=l' 
D 


+=1 


1 


4 




















-T — \ ' k 
















































'1 






4 








































— ' ■ . 4 • . 



TOTAL 11 ActJvJ ties 
21 responses 
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ACTIVITIES (continued) 



■ ■ ■ ■ 

t)Irections: On the form below, list ten to fifteen activities which you 
have tried from the Guide. PieasC leaf through the Guide to 
^refresh your memory. /\fter you have listed the activities, 
^ . ' turn to the next page for further Instructions. 



Level of Guide ^-8 years 



OTHERS 



.4 Tea^Iiers 



y\\^ 1 t V 1 1 1 \ 1 1 L 1 c oiiu ^oyc/ 


F 

D-W-M-l 


M/N/t 


L-D 


+/- 


v 


1-5 


, 5 


Reasons for Rules p. 35 ^ 


D • H 
I-l 


I 


L-J , 
D 


+-4 






SS 


Schools w/o Rules p. 35 


D M 
W 1-3 


M-1 N-2 
I 


L-3 . 
D 


4*2 
—1 


1 




SS 


Sharing I p . 36 


D M-1 
W 1-2 


M-1 N-1 

I-l 


L-2 

D . 


+=2 


11 


3 


s 


Taking Turns p. 3/ 


D M-1 

W«i 4a , 


M-J^N-1 


L-2 


-H-2 








Family p . 38 


D 

W 1-2 


Vhl N, 

I . 




s,+-2 


1 


5 


s 


Belno Npu n. 38 


D M 
W T-1 


M' N-1 


L-1 

D 


+-1 


1 






Tattling p. 42 


D M 
W-1 I-i 


M-2 N 
I 


L-2 
D 


+-2 








Is Telling Always Tailing 


D M 
W I-l 


M-1 N 

. I 


L-1 

D . 


+-1 








Sharinj^ II ' ' p. 36 


D M-1 

y I 


M N 
I-l 


L-1 
D 


4-1 


1 







Game w/o Rules "p7"^5 


D M 
W I-l 


M N-1 
I 


L-1 
D 


+ 

—1 


1 




r 


Setting Rules 


D M=l 
W I 


M N-1 
I 


L=l 
D 


-H-1 


1 




s 


Parents are People p. 45 


D • M 
W I«=l 


M-1 N 
I 


L=l 
D 


■ 




2 


s 


Friendship p. 47 


D M 
W I-l 


?M-1 N 
I 


L-1 
D 


-H-l 




5 





















































































TOTAL 13 Activities 
23 x*espon«;es 





D 


0 


M 


12 
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W 


5 


N 


9 




M 


4 


I 


2 




I 


14. 
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L 
D 



21 
0 



ACTIVITIES (continued) 



Directions: -The fol lowi ng steps are to be followed f^r each act^lvUy 
'listed. Complete one column for^all I isted. act i vi t ies 
N before b^ginnittg the second column. . . 

STEP ONE - In the first colurlui, marked F: 

Write the letter D if you use this act I vi ty da i 1 y , 

V/rite the letter W if you use this activity weekly. 

Write the letter, M If you use this ac^vity monthly. 

■ Write the letter I If you have used, thr^ activity less fre- 

quently, ' 

STEP TWO -Jn the second column, marked M/N/l: 

^ 

Write the letter M if you taught this activity as a part of' 
a .special, separate..min ^-course• You may have begun the day, 
or filled in an extra 30 minutfes with it, ar you do an activity 
at the ?nd of lunch every day, etc. 



Write the letter N If you taught this activity at a natural, or 
teachable moment. This most often would occur when something 
happens in class that is related to one of the topi cs/act i vi - 
^ t les in the Guide . " . 

Write the 'letter I i f you taught this activity as. an in-tegrated 
part of some subject. This v/ould require structuring the' J 
activity so that the context of a lesson (e.g,, history) and 
the process of the activity were integrated (e.g., how would 

you have felt as a member of N ixon ' s. cab inet) , 

■ _ . ■ , 

STEP THREE ■ In the third column, marked L-0: 

Write the letter L after those activities that your students 
particularly liked, ' 

Write the letter D after those activities that your students 
^ particularly disliked. 

STEP FOUR - In the fourth column, marked +/-: ^ f 

Write a + after an actTvLty that you found to be professionally 
rewarding, 

V/rite a - (negative^ af te r an. act i vi ty tha*t was frustrating, 
threatening or problematic for you. . • ' 



-ACTIVITIES (contfnued) 



STEP FIVE ; In the fifth column, marked V: ^ 

Write the letter V after those act I y i t ies ] for "whi ch you have 
your own variation. This means you have/hanged some aspect 
of the activity to suit your class or subject area. 

step' SIX : In the s^th column, marked 1- 5: 

' ' Rank from 1 to 5 your most favprite activities. Write the 

number 5 by the activity that you 1 Ike the nK)st, then write^ 
the number '♦ by your next most favorite activity, and so on 
' C until you have ranked your 5 nK)St preferred activities. 

STEP SEVEN : In the seventh column, marked S: 

Write the letter S after an activity that you have shared 
with another teacher. By scared we mean . that you talked^ 
about your experience infusing the activity. 
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VI. HELPFUL NOTES - .J 

Directions: Thlss^ctlon of the questionnaire asks you to indicate the 

extent to which you use the suggestions providecj at the ^ 
beg rnninjL of the Guided. Circle the, number Indicating the 
amount of time you spend. ^ ' ^ 

1 « Never, 2 « Seldom, 3 = Occassionally , k ^ Frequently, \ 
5 Alv/ays 

, • ■ ^ ' . . X = 4.0- 

!• When you Ose the activities to -what I 2 '3- k S s.d.= ,82 
' ' - ^ ^ (f) 



i 



extent to ypu spend at least one- (1) • (2) (T) 

half hour on an activity?' 



X - 4 ,5.. 



2. When you use the activities to what 1 2 3 h 5 S,d.= ,58 

extent do you allow time for dis- . ' {c) : {2) 

^ussion as part of the activity? ' ' • 

^3. When you use' the act i vi t ies to what I , 2 3 k St X, = 3.5 
extent do you discuss the proc^s^ . S.d,= ^,58 

and purposes of the act i vi ty before . '^V 

beginning the activity? / • 

.k. When you use the acti vi t i es tcTwhat 1 * 2 "3 A 5 \Z ^'00 
extent do you post a, Ijst of simple /^-.a /^x /,x '^^ 

rules, which the class agrees t^^ . '^'^ 



follow? 



X = 4/5 



When you use the activities- to what 12 3 , ^ 5 
extent do you participate .in\he ^2) s d = 58 

activities? ' , } \ } . . . 

When you us,e the activities to what - 1 2 3 » A 5 X = 4 75 

extent do you explain to students (]). (3)*^;^ d^=: 

- tKa^-^ttiey do not hove to' share ^ v ' 

their opTTThsn or feelings if ^hey ' ** 

do not want to? ' v. ^ 

V/hen you use the activities to what 1 '2 3 k . 5 X = 4,0 
extefit do/yoysTaise q4jestions to 

encourage "ihe students \o reflect (1)- ' {1) (]) 

on v;hot has occurred during the . , 
activity and v;hat they have learned? , . • 



S.d. = :82 



0* 



HELPFUL NOTES (continued) 



8 . ~ Vrti en you use - the ac ti vf tl es -to what- - ~l- 

cxten.t do you conclude each activity 
with a summary activity (e.g.,, com- 
plete "i learned"<statefnent5 , . •)? 

9. In general , to what extent would you 
estimate that you use the Life Skills 

AActivitie? In some way In your class- 
:m room? 



Conmients : 



1 



.:.3 ,1 J.-: 

(1) (3) 

3 - ^ 
(4) 



5 



X =,3.75 



s.d.= .5 



5 X = 4.0 
s.-d. =0 • 



■I 
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Directions: In this section of the questiorrnaire we are interested irj 

learn^^g about specific incidents that you have expeHenced. 
Space has been provided after each, question for you to de^- ^ 
cribe a*«peciflc situation. Answer only those items appli- 
cable to your experience, and frjcludfe both positive^and 
negatTve experiences. » 

• * ' % * 

* '. • . ^ ■ ■ ' ♦ ' 

1. Would you describe one or more occasions when you used an activity . 
as a^eparate piece or series of pieces (e.g., mi ni -course) . 

.-Used All About Me Folder as mini -course; helped to teach kids to write 
• names - phone numbers; etc. 

. -Used "Is Anyone Like Me" as mini-course. ■ > . n.. 

-.Combined many activities from You. Are Important into mini -course - All 
About Me posters etc.yLaisted 2 weeks.; • . \ ' r 
-"Parents are People: Children enjoy discussing their parent? -teacher 
tried to get paren^invol ved too'. Also used "Free to Be" and Only 



Human" 



Would you describe one or more occasions when an activity was used 
because of a natural event '(teachable,moment) in your classroori. 

. New girl at school . " . ' ; 

"Grying" after such an incident in classroom 

At beginning of .school - disqussien of need for school rules - ^atey a 
week-lpng activity evoled using^Life Skills to discuss need for rules - 
teachable moment led to week-long course. 



ANECDOTES (contfnued) 



Would you descrjpSe one or more occasions when an activity viras tf^ed 

as part oF a regular lesson plan in your content area {e'ig., science). 

-Vocabulary enhancement - listing ways we feel / j 
-Used "Parents Are People" w/Social Studies unit oh "The Family" 
-teachable moment led to' week, long work ob school rules. 
-Language development - bring new adjectives - experience charts. 



♦ . ' * 

Can you describe some effects that one or more specific activities 
had on your class. (e.g., you enjoy teaching more, you have fewer 
discipline problems, the students work better together, etc.) 
Attempt to connect the effect you have observed with an activity or ' 
serines of acs?Tv?ties. . 

improvement in>, self-concept - academic improvement . ^ 

Students accept each others feelings, and have better communication. 
Teacher has closer relationship with students. - 

Important because we can find out about children's, backgrounds important 
for teachers and other students. ^ : 

"Friendship" 1;h1nking and writing about best friend *s characteristics seemed 
to enhance friendships. 



ANECDOTES (contfnuedll 



If you were to recommend any changes Jn the Life Skills Activities 
Guides,/ what would they be? / , 

• . . ' 9 ^ 

,1) mpre activities . 

2) more activities - more "hands-on" material 

3) more practice in skill statements, hands on Guide activities 
^ Needs Index-change order of parts to 2,r,3 

4) iTicVude more activities appropriate to J eve 1 -many are too advanced. 



-( 
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I Learned Statements Level 5-8 years '4 Teachers 

I Tearned^/^haT I used variations with most of my favorite activities. 
I learned that this year I used the Self unit more. 

I leafned that my students liked all the activities we did together. They enjoy 
expressing their feelings r 

I discovered that most all the activities were rewarding to me and my students. 
They had a better feeling about themselves.. 

I leaVmerf more about 'my^students. (their personal lives) 

» I learned to listen to my children and not judge what they said. 

I was surprised how rewarding the activities could be. 

I was pleased with how much fun w^ had. 

I was amazed how some children learned to express themselves more effectively. 

I was surprised to learn that loused variations with most of the activities. 

I learneld -that my most favorite activities were the ones I had developed into a 
mini-coiirse. 

I learned that I need to use more activities daily. 



EVALUATION PANEL 



9 - 11 



LIFE SKILLS FOR MENTAL HEAl^H PROGRAM 
October 28, 1978 
Hacon» Georgia 



Name 



Address (Business) 



Phone: 



(Home) 




Phone; T-,^^}^:^^. 



School System Turner Co, Fayette Co; "feriffin-Spaldinq Co. 
Subject/Specialty Area Specific Learning Disabilities, Gifted.-M^^ 



Grade ^vel '5-8, 2-6, 5th 



tfevels of Leader Guide Used 9-11, 5-8, 9-11^ 9-- 11 



Age 



under 25 



1 35-^5 



over ^5 



j Education M.Ed ts,L>D, M.Ed .gifted degree B,A, 
Years EjrperTence m Present Field 3, 4, 17 



Date Trained in Life Skills Program 2/78. Sor. 7?^^ ^pr. IP. I *^ 
Where Trained In Life Skills Program Sylvester -' Worth Co - Gri ffin 

V.'hy did you decide to participate i^i^ the Life Ski 1 Is Training? 
Self r growth, helo w/chi IcjrerV/ rele aqp timp, gfaff HPVPlnjTijjPnt rrftriit/Rp- 

certificatior» credit, looked /ipterestihg> free staff dq vplnpm^nt cntjrj;p, n 

lease tiye/cl^tssroom skillst/staff 'development credit, ^ . 



Your cooperation and participation in this Panel session is^ 
greatly appreciated/ The views and opinions of the practition- 
ers in education a re .c3r i t i cal to the .impl ementation of any inno- 
vative program. Your involvement, in this e^ror t -a t eval uat ion 
of the Life Ski Uls , Cu.Ld^ v/il 1 provide informat ion essential to 
the future equal i ty and ut 1 1 i ty of the~ Gu i de/s , , \. 



\^ , ' • ^VERALL PROGRAM USE 

•■'/•" •■ , 

(1) How did you fnJtially use the Life. SkMls Act ivi ties Guides ln.W 
classroom? - 

-Review activities - used most appropriate first - wanted children to 

learn to express inner feelini^. 

^ ■ . - ' - 

-Followed sequence of. skfl Is taught in L.S. class; jname tag, simplej) 

role playing without dialogue, discussion on Friendship. 

-In homeroom r started out with role p'laying, 

■ -s • ■ ' • ■ • ' ■ 



antoi6ine. 



(2) How do you use the Guides now in the classroom? 

' Use ^cret Fplder and other sections with Children with poor self-concepts 
Bring|^out inner feelings. jlll'* 

- uses mostly the strategies for "listening for feeling", behavioral feed- 
back and rol6 playing. Sometimes' students (gifted students) use Guides 
to pick out activities tliey would like to try. 

- Guide is helpful in getting to know students so I used it the fir5jt week 
of school. I use it in the homeroom on an average of 3 times a week and 
at intervals in other classes. < 

(3) Where do you keep your copy of the Guides? 

In filing cabinet at schooK * - 

^Between two bookends. on desk. / 

•'1 ■ ^ ^ 

On desk at school. 
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OVERALL PR(JGRAM USE (continued) 

iS) What kinds of problems have you encountered in Implementing the 
Guides? * ^ • 

• Index guide needed 

-A ; ■ • some children see L^S, time as a time when 'they can do whatever they 
/' . T want toJ ' , 

• some^ids ha v& trouble with written expression. 

• sometimes^ activities she chooses are too elementary Yor gifted children 
they, prefer to choose, i 

- needs index -\ ^ 
' ' - - I find it difficult to use the guide effectively'in a deparfifnental ized 
situation because of not enough time. 1 teach math arfd have not been 
able to integrate L.S. with that subject. Index is needed. 



\5) What. have been the reactions of students , parents and other teachers 
to your use of the Guides? • ' 

- Students and .teachers take better look at themselves. 

- Students love it - parents not aware of it. Other teachers interested. 
Students and teachers pleased and enjoy the Guides.- Parents not aware 
of program. 



r 



(6) How wou ld you evaluate the overall benefits derived by students 



from the activities in the Guides? 

- They feel- better about themselves helps build splf concept - this 
spills over into acadefnic skills. 

- Students have benefited greatly -lictivities have helped develop self 
concept, peer relationship and developed a\^reness of feel irtgs of others, 

- Excellent! ' • ' 
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Directions: This section of the questTonnai re asks you to indicate 

extent to which you agree or disagree with various basic 
assumptions upon which this program Is based. Circle the 
number indicating your opinion. 

5 ^ strongly agree, = agree, 3 = no opinion, 2 » disagree 
I o strongly disagree 

1. The school Is a partner In fostering 5 h 3 ' 2 1 
a child's total growth (i.e., emo- (2) (1) 

tional as well as cognitive). * g 
Comments: ^ ' X = *|.67 ^ 

. s.d. = - .58 

" ' • Schod? does too much r ^eed 
more help from' other sources. 
- School must work with parents 
and vice versa. • . 

2. It is appropriate to spend time dur- 5 1| ♦ 3 '2 1 



ing the school day to help kids learn 
about themselves and explore sTtua* 



( ) ' . ■ 



tlons they are likely to facie in life. ^ = 5 
Comments: ^ ^ _ q 

Self-image is' the most important v 
, ' aspect. Children must learn 
J- about themselves before they can de- 

velop an understanding of others. 

; ^ \ . s . 

J. The rapid change and high mobility in 5 If 

our society has made it difficult for ^2) (1) 
young people to under st;^iid themselvps ' 
.> and others and to develop'^ clear set = 4.67 

.of" values. \ ; ' ^.d. = .58 

* Comments : 

T.V./is to. blame ftor a lQt| 
chi/dren don't thinjc thrc 
values-someone has alre^jdy 
the thinking for them v 

Society has changed and the'refore 
^ changed education- 





RATIONALE (continued) 



Many young people have a h^d time 
understanding or expressing their 
f cell ro due t i ve 1 y . 
Convnei^ts:. 

^ Kids feel like t^ey don^t 

e>to get anywhere. 



5 

(3) 



X 

s,d. 



5 
0 



have to produce-^ 

- Children don't have enough de- 
cision making opportunities. . 

- Shy .children become more open ,after 
observing others in L,S, activities. 



5. It is Importi)nt for kids to respect 
the needs and feel i^ngs^'brf' others as 
important and to develop satisfying 
Interpersonal relationships. 
Comments: 



Importar^t but hard to teach 



5 k 

(2) 0) 

X = 4 

s.d. = 



1 



f 

3 



,67 
.58 



6. V/hat I do with Life Ski lis in Ji+)e 5: 
classroom is different from.wl|rat « vU 

counselors do v/i th individual stu- ^ 
dent^s v/ho have problems. . ' 

Conments : ■ r ■■ 

Some counselors d6n't really --^^ ' 
deal with child's whole well b^Tn^. \ 



(ft ' 

X = 3.67 
s.d. = 1.53 



2 

(1) 



Counseling shouldn't take placeT^nty \ 
in a counselor's office. '• <. 

•I don't try to- solve problems or demartd 
certain actions but rather guide this ..' 
students tdfeard solutions. 
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ill. FOKHAT' 



) 



Directions; the scale pertaining , to each statement, circle the number 
y,hich indicates -ypur opinion. The middle number Is a neutra.1 



response. 

How ar^lstTcall^ appealing Is 
the Guide ^o you? 
Comments: 



.5 



4 



3 



2 

■5+- 



1 



very 
appeal ihg 

(2) 
X = 3,67 
s,d. = 1.15 



2. How well do you think the vari- ,5 ^ 
ous sections of the Guide fit v4ry wei i 
together^ ■ . 
Comments: 



3 

-+- 



very 
unappe^ i-ng 



2 1 

' not iJ/ell 



at all 



\ 



3. How easy Is It for you to find 
actiy>i4les you want In the 
Guide? 
Commeots : 



Hard - espec'fally when a 
problem crops up suddenly. 



How jsppropriatc^do you find 
the order of presentat »l>n' of 
materials }m the. Guide? 
Comments: 



5. .How useful do you find the 
Guide's Table of ^^ntents in 
'findTng Areas yoii v/Wl,,^ 
Conmicnts ; * . 

Needs .to be a little more 
specific.. Prefer an Index. 



very eas> 



0) (2) 

X =3.33 
s.d. = .58 ^- 

■ k 3 

1 — : 



2 



1 



4-- 



- (3) 

X = 2 
s/d. = 0 



very 
difficult 



— H 



3 

-I-- 



1 



very 

appropriate 
- (2) 



(1) 



very 
Inappropriate 



. X = 3.67 
s.d. = .58 

^ 3 

-H H 



2 



very^ useful 



(1) (1) 



not useful 
at "afl 



X=.2.33 
S.d. = .58 
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FORMAT (continued) 



6. 



8. 



How Important do you con^der 
the graphic illustrations to 
the Guide's use?- . ^ 
CouiDents; 



How useful do 
Helpfjjl Notes 
Gufde? 
Coniments ; 



you^SM^nd the 
Sectiolvpf the 




How useful do you f rrrtl the 
AdditiQn'al* Readings 'section of 
the Guide? 

Comments ; p 

SlaS they are there but 
t>shav€n*t used them. 



To what^xtent do you think the 
activities Fall under appropri- 
ate categories (i^e., self, 
others ^/feel ings)? 
Commenycs: • . * 



very- 
important 

, ' X = 4 
s.d. = 0 



I 



-h li- 
very 
Un important 



-J — 


— M- 


— 1 


— 1 — - 




very 


useful 




not useful 
at all 






(1) 








X 


=- 4.67 






• 


s.d. 


= .58 








5 

H 


k 


3 


2 1 




very 


i 

useful 


1 


— 1 f— 

not useful 




f 






at all^ 




V 


(1) 

X 

s,d. 


(2) 
= 3,33 
=^ .58 




5 

H 


k 

1 


3 

— \ 


2 1 

— f o* 1 — 





very 
approoriate 
■ (2) 

X = 3.67 
s.d. = .58 



(1) 



very 
inappropriate 



10, To v/hat extent are the goajs 
and objectives of each section 
helpful to you. in understanding 
e^ch section? 

^nts: ; 

Stated goaK help a lot 



4- 



very helpful 
(1) (2) ' 

X = 4.33 
s.d. = .58 



1 



-+- 



not iieJpful 
at 



r 



r 
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CLARITY OF tHE TEXT 



tions: On the scale pertaining to each statement, circle the number 
which indicates your opinion. The middle number is, a'heutral 
respon4^ , 



!• jjfow well does the Guide exptain 
Ithe purposes of . the var ious * 
iactivitics? 
! Comments : 



4 

-4- 



3 



vdry well 

CD (2) 

X-="4,33 
s,d. =' \58 



2 



1 



very poorly 



2^ How adequately do Instructions 
/for the various activities pre- 
1 pare you and the students for 
the Life SJcills experiences 
you use? ^ 
Comments : • , 



Would Tike to have more 
motiva^tional questions 
available. 

How would you rate activity 
instructions In heVping carry 

,f2f\it the l^ife Skills experl- 

*enc^ you choose? 
Comments : - ^ 



3 



1— — 


-H 


— i , .. t 


very 




very 


adequately . 




inadequately 


(1) (1). 


(D- 




X = 4.0 




< * 


s.d.= T,0 


* 






3 


2 '1 ' 


_^ 1 — - 


H 


— « — ■■ -i— . 



very high 

0) • (2) 



.X 
s.d. 



4.33 
.58, 



v^'ry low 



Hqw v/ould you rate activity ' 
instructions in helprng to * > 
bring the Life SkilKs expert ^ 
cnces to a close? ^ 
Comments : 



Jteryi^igh . 

(2) 



(1) 
3.67 



2 

-Mr- 



t verV^low 



CLARITY OF THE TEXT (continued) 



How feasible "are the act fvi ties 
In- the GultJe for you, to conduct 
tn your classroom (e.g., the 
need for special props 'or 
groupings v/ould decrease 
feasibility)? 
Comments : 



+ 



very 
feasible 
(1) (2) 

4.J 

,^8 



X 



1. 



H -r 

very 
infeasibl e 



How releyaht are t^h^ actlvi'>-' . 
ties in the Guide for the needs 
and interests o"f your sturfents? 
Comments : 

Sometimes kids think 
; ^activities are too simple; 

Hpw" appropriate are the acc- 
livities to the developmental 
Ifevel of your students (e.g., 
too advanced reading level 
for your students decreases 
your rat ing'^pf appropriate-^ ' 
rjess)? ; 

Comments : . - . ■ 



3 



very . 

Jfny (1) 



■+- 



•° -very 
appropriate 

(2) (1) 
X = 4,33 
s.d.= 1.15 



4- 



+ 



very. 
Irrelevant 




PnapprOpr iat4 



How clear is the relationship 5 » ^ ^ 3 ^ ' ' 

between theJfour Li fe Ski 11 s H 1 -■ I 4 — 1— 

strategies (Listening for very clear '■ ^ very unclear 

Feeling, Behavior Feedback, / (2) (1) - 

Values Classificatidn,. Role *\ . 

Playing) and the activities'^ X = 3.33 

presented ih the Guide? S,d.= 1.15 

Comments : ' A<- ' ' ■ 

The longer the (i^ide is used, the . , ' 

^ clearer the. relationship becomes. . - - . 

p . ■ ' ■ ■ ■ . '■ ■ ■ • 



.... • . 

V. ACTIVITIES 




■ - ^ . ■ . . ■ ^ ■ ■ . ' ■ - V . " ^ 

I. How would you rank tfie importance of each of the Life Skills 
strategies 1 isted below insofar as their use ^n the. class room 
Is cohcerrred? (rank l-Aj with k being most important) * 

■ ' ^ : V X = .8,0 / • 1 2 ' 3 ' 4 

;% ■ Listening for Ffeel ing.s. d.^ 1 : 73 "TH JJT 

) ' - ^ X =. 2,67 ' " 

' Behavior Feedback. . s. d,= , 58 (I) (2) 

■ ■ • . " . ' ■ . ^ X =.-2 

• . • ' Va 1 Mes C1 a r i f i ca t i on -s , d , =M , 0 . (>) (1) (1) . 

V ' - X = 2.33 ■ 

Rol,e relaying '• - . s.d.= 1.53 ' (!)■ (1) " ■ (1) 



2." How would you rate your frequency of use of each of the Life ' . " 

Skills strategiesf *». , 

i , ■ : , • - . ■ ^- / 

Never Seldom Occassionally Frequently Continually » 

' \ 2 3 !i ' . 5 

. .' X = 4:33 

Listening for^ » s.d.= .58 

Feeling .V,. ' _. 2 _J / ' 

■ ■ * ' ' . . - ■ . - X ='4.33 

Behavior Feedback 2_ ^ ' - 2 ' 1 s . d . =. .b8 

Viilues Clarifica- . . ^ x = 3.33- 

tion . 2 " \ J s.d. .58 

■ ' = 3.33 

Mle Pl^^ying ' _2 ' J - _ s .d.= .58 • 
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ACT IV IT I ^ (continued) 



B. 



01 rec^tlons: 



On the fprm below, list ter^JLo^i f teen attfvjtles which you 
have tried from the Guide. Please leaf through the^Guide to 
refresh yourMriemory • , After you have 1 1 sted thepact\|vl ties , 
turn to the next page for further instructions.: ' 4 



Level of Guid.e: . 9-11 year.s 



SEI,F 



3 Teachers 



ftCT^ITY (Title and page) 


p-\i-n- 1 


M/N/l 




+/- 




V 


1-5 


5 


iVll About Me Folder p*l7 


T)=l M=l 
W . 1^1 


M=i N 

• 


I>=1 


+=i 
_=i 


11 


5 ' 


s 


Self Portrait College p,i> 


M 

X 11 

W I 


N 

( 

I 


L=l 
D 


+=1 


' 1 




S V 


Midnight fony p. ^ 


w' I»l 


M N ' 

1=1. 


D' 


+ . " 
-=i 








The Real Me p, 20. 


D M 
W I«l' 


M N=l 
I 


L=»l , 
D 


+=1 _ 




; 




Personality in a Package 


D M 
W .1=2 


M=2 N. 

I ■ 


L-2 


+=2 


' 1 


tm ■ 




0 

The Different Mes p- 23 
■1 * ' — 


D .^M=l 
W. I 


M .N 
.1=1 


L=l 

D ' 


+^ 

• -=1 ' 








Why I Like Being Me J 


D M 
W t=^2 


M — 9 M 

I 


T = 9 

t> • 


-l-e=7 




2 ' 


ss • 


Ad for. Myself P- lyB 


D n . 
W 1=?2 


M— 9 hi 

- if 


T =9 

D 




. - / ■•' 


3 


ss 


Responsibility - p-25. 


r\ VI. * * ■ 

w ■ ll^l. . 


M— 1 M 

V I 


T — 1 
L— X 

D 


V — 








On Your Own p. 25. 


D' ■ 

W L=l 


.M=l N 
I 


L=l. 
D. 


+=1 




5 


s 


















— — ■ 
















■ ... 


* 
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TOTAL 10 Activities 
15 response^: 
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D . 2 
W 0 
M 2 
I 11 



M 11 
N . 1 
,1 2 



L 13 

i) 1 



? 



Directions: 



haVe 



ACTIVITIES (continued) 



OrS the form below, /Ifst ten to fiftefen activities which you 
have tried from the Guide. Please leaf through the Guide to 
refresh your memory. After you have listed^ the activities, 
turn to the next page for further instructions. 



Level of Guide V 



9-11 years 



FEELINGS 



" 3 Teachers 



2 
1 

2 ^ 

CO 

1 

1 ' 
1 

1 

c 



0) 
0) 



V. 

0) 

-C. 



ftCTIVITY (Title^and page)' 


F 


M/N/l 


L-0 




V 


J. 

\-- 5 


5 


Anger , 


U i 1 — X 

W 1=1 


1 1^ X li X 

I 


D ' 




1 


2- 




Sharing Aneer ^ t). 36 


u n . 
W 1=1 ^ 






X 








Open-Ended Sentences p. 37 


W 1=2 


Mai M ^ 

. 1=1-. 


D 


-l-= 9 




33 




Fiehtine o. 36 


D . M 
W 1=1 


M=l N 
I 


L=l 
D 


+=1 








Worries 


D M*l ' 
'V I 


M N=l 

I ■ 


L=l 
D 


+=1 


1 


1 




Acceptin^ Feelings 


D M 

<J=1 I 


'M N=l 
I 


L=l 
D 


+=1 


1 






r 

[iow Do You Show Feelings 


L; n 

:>/=i I 


I 


D 


+=1 


■ 1 






Analyzii^g Mood Picture 


D M 

;^=i r 


M N=l 

. I 


L=l 
D 


+=1 




2 






















1 ST 








— ■ — ^ 
























. * * * 
















\ 




^ J_ 


























— ' . — 












^-l*^^ 




































' ' 1 — '• — — ' »— — 






r 



























•TOTAL -8 Activities' 
10. responses 



ERLC 
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D 0 

W 3 

H 2 

I 5 



M 
I 



M 
N 
I 



4 

5 ; • 

1 



ACTIVITIES (continued) 



X' 



ons: On the form below, J 1st ten to fifteen activities which you 
. from the Guide. Please leaf tfirbugh the Guide to 

ref-r:^sh^ your memory • After you .have 1 Isted the' act Ivi ties, 
turn ttf^he^ 1^^^ p5ge i/or further instructions. ) 



Level of Guide 



9-11 years 



OTHERS 



3 Teachers 



1 
1 
1 
2 
2 
2 

1 
1 
1 
1 



0) 

to 



c 



ACTIVITY (Title and page) 


D-W-M-l 


M/N/ 1 


L-D 


+/-. 




1 -.-5 


5 


Divorce ' p» 45 


D. N 

w i-i 


M - N=l 
I 


L=l 
D 


.+=1 




-J 


■ .' ■■ 

S' 


Once Upon \a Time - 
Divorce p, 45 


D - M 
W I«l 


M N=l 
1 


L=l 
D 


+=1.- 






s 


Name Tag Exercise 


D M 

W 1=1 


.M=l N=l 

I ' 


L=l 
D * 




I 


5 


s 


wancea . a rriena p. 40 


D M 

tJ T— 9 


^^2 N=l 

T 

■L 


L=2 


4-2 




A 


ss 


How Not. To Be a Friend -48 


D M 

W 1^2, 


M=2 N=l 
I 


L=2 
D 






4 


s 


IThat is Friendship 


D 'M- 
W 1=2 


M=2 N=2 
I 


L=2 
D 


4-2 


1 






What do' Friends Do? 


D M 
i;. I-l 


M=l N=l 
I 


D 


4=1 ■■ 






i 


Favorite Character - . 


D M 

^ 1=1 


M=l N ^ 
I 


L=l 

D , 


4-1 J 


h — - 




s 


Sterotvibine. p. 48 


D M 

V 1=1 


M=l N 

^ I 


L=l ° 
P 


4-1 








■ /■ ■■ 

Bullvijig p. 53 


D M 
^ 1=1 


M=l N 
I 


L=l . 
D 


ry 












































« 
















































































1 








n- 





TOTAL 10 Activities 
13 responses 
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D 0 

W 0 

M 0 

I 13. 



M 

■N 
I 



11 
8 
0 



(. ACTIVITIES (continued) 

Directions: The. fol lowing steps are to be fol,l^tf|feil^for each act iv 
listed. Complete one column for alTlisted activities 
before beginning the second column. ^ 



STEP ONE - In the first column, marked F: . 

Write the letter D if you use this activity daily. 
V/rite the letterW if you use this activity weekly. 
< ^ V/rite the letter M if you use this ac,t i v i ty monthl y , 

Write^ the letter I if you have used this aqtivity less fre- 
quently, 

STEP TWO - fn theg^econd column, marked M/N/l 




Write tNe letter M if you taught this activity as a part of 
a special , separate mrni-course/ You mayhave begun the day, 
or filled in an extra 30 minutes with it, or you go an activity 
at the end of lunch every day, etc. . ^ 

■■•*■'■'< ' ' • . - 

Write the letter N if you taught this qctivtty at a natural 'or 
teachable moment. This most often wbul d -ocqur. wppen something 
haripens in class that is rielated to one of the topi cs/act i*vi - 
ties Ifu the. Guide. 

< <t.\ r ■ » ■ 

■ v^* I. •( w ^ . ■ ■ 

Wri te* tbe letter- 1 if you taught this activity as an integrated 
part qfvsome subject. This wouhd require structuring the 
activftl'j? so that the context of a lesson (e.g., history) and 
[he process^ of the act i vi ty v;e re integrated (e.g., how v/ould 
you have felt as a member of Nixon's cabinet). 

STEP THREE - In the third column, marked 



Wr"i te the letter L after those activities that your students 
particularly liked. . , . ' 

Write the letter D after those activities that your students 
particularly disliked. 

STEP FOUR - In the fourth column, marked +/-: ^ , ' \ 

Write a +\after an activity that you found to be professionally 
rewarding. 

V/rite a - (negative) after an activity that was frustrating, 
thrcatcnincj oCr problematic for you. ' 



"ACTIVITIES (contl-nued) 

STEP FIVE : In the fifth column, marked V:^ ; ^ 

Write the letter V after those acTTvities for which you have^ 
your own vartatlon. This means you have changed some aspect 
of the activity to suit your class or subject area. 

ST?P SIX: In the sixth column, marked I - 5: . . 

• \ // , Ranic ^^r6m 1 to 5 your most favorite activities , Wri^te tihe 
^ >(' numbef' $ by the activity that ybij like the most, then write 
^ the number k by your next most favorite activity, and so on 
until you h^ve ranked your 5 most** preferred activities. 

iSTEP SEVEN: • InVthe seventh column, marT<ed S: , ' 

~' — ' ' . - /^"^ ' ' \ , 

V/rite the, letter ;S <after. an activity that you have shared 
wf^V another t^eacher, JBy shared we, mean that you talked- 



about your experience rn using the activity, 




VI. HELPFUL NOTES 



Directions,: This section of the questjionnal re asks you to indicate the* 
-extent, to which you use the suggestions provided at the 
beginning of the Guides.* Xircre the number Indicating the 
amount of tl/ne you spend. 



I 

5 



Never, 2 
Alv/ays 



Seldom, 3 ^ 0ccas$ri6naMy , k « Frequently, 



1. . Vltten you use' the activities to what 

extent to you spend at. least one- 
half hour on an activity? . . - 

2. When ypu use the activities to what 
} extent do you allow time for dis- 

/ cussion as part of the activity? % 

3. When. you use the act Ivi t ies to what 
extent do you discuss the process 
akd purpose's of the activity before 
beginning the activity? 

Whien you use the activities to whctt 
extent flo you posrt a list of simple 
Tyles v/hich' the class agrees to 
bl low? 

^hen you use the activities to what , 
extent do y6u participate Jn the* 
act ivI ties? 

6, When you use the actiyities. to what 
extent do you explain to .students ! 
tHat they do not hove to share 

, their opinion or feelings if they 
do not v/ant to? 

m ■ 

7. V/hen you use the activities to v/hat 
extent do you raise questions to 
ehcourage the students to- reflect 
on v;hat has occurred during the 

V act f V? ty , and v^h^t they have learned? 




1 2 

1 ^ 2 



It 

1 





3 fi ^ 5 

(1) (1). (1) 
^ X = 4.0 ^ 
s.d.= 1 .0 



3 k 5 

(1) (1) (1) , 
X = 4.0 
,. s.d.= 1.0 
•3 . • 5 . 

(1)> {2}^ 
4.67 
.58. 



■1- 



li r 5 
(2) tl ), 
X =4.33 
s.tf.= .58 



HEiPFUL NOTES (continued) 



1. 



9. 



V/hen you use the activities to v/hat 
extent do you conclude each activity 
summbry activity Je.g. . com- 



wi 




learned'' statements 



Irt^general , to what extent \^uld you 
estimate that you use thelTLfe Skilly 
Activities In some way In your class- 
roonf? ^ 



.)? 




2 



3 . h 

. (3)- 
" X = 4 
s.d.= 0 

.3 ^ 

^1) (2^ 

■ X = 3.67 
s.cl.^= .58 



Comments : ■ 



VM. ANECDOTES 

• ^ » 

Dirif^tJohs: In this section of the quest lonna i re we are Interested in 

learning about specif ?c 'incidents that you have e)<per fenced.. 
Space h^s been provJded after each question for you to des- 
cribe a Specific sftuatio'n. Answer only those items appli- 
cable to your experience, and Include both positive and 
negative experiences'. ^ 

f ^ . ; • • 

Would you describe one or mor^ occasiolj|j| when you used an activity 
^ ais a Separate piece or series of pieces (e.g. , nijiT^--course) . - / ^ 

; - "All About Me'* folder. .The folder worked particularly Well with one 
severly emationally disturbed chiTjjjr, \ V 
- "Friendship crisis'Sin (flass *resqij|.-.in mini-course on friendship. 



On Your Own" - used for 3«days duf^ing^omeroom. 



Would y^u describe one .or more occasions when an activity was used 
• -because of a natural event (teaohabJes itioment) \<\ your classroom. 

-.One.girl was having problems'with fier home life ^ her rfiother.was divorced 
and remarried. She talked ab/ut it m-ore openly v^en the -'Divorce" activity 

was US^d. ^ . / ' ' • ' ' ' . ' . • 

- Argument in class resulted in discussion ort causes qf anger and the two 
boys roler- playing the argument. ' 

•- Used "What is Friends^-ip" as a result pf a classwom problejn between 2 
friends. ■ - >"j •/ ' 



ANECDOTES (continued) 



r 



Would'yqu de5crib>5 one or mort occasions v/hen an activity was used 

as part of a regular lesson plan in your cohtent area (e%g.* sclenc?)\ 

- With presenting basic language processing skil?s ^ 

Haven ^t done, this yet,. - » 



Ccin you descril/e some effects that*one or more specific activities 
had on your class. (e.g., you enjoy teaching more, you have fewer 
ciiscipiine problems, the students work better to^j^Elier,' etc.) 
Attempt to connect the effect you haVe observed with an activity or^ 
series of activities. 



The activities help with developing verbal skills, ^ 

Students are more aware of a'nd accountable for their behavior.; They 
have developed a*better seVf-c.onc^pt and better relajions with others. 
She has become closer to students as a-re'sult of L.S'J^ activities. ^ 



ANECDOTES (continued) 



If you were to recommend any changes In'thfe Life Skll.ls Activities 
Guides, what- would they bet - . ^ 

Be more spetific by breaking skills into steps-d§al with one task at a 
time instead of skipping around, - \ ^ 

Use vocabu-lary in ba^ic layman Is -terms. 
0 . An index - "* ■ • / 

: List appendix.,pages with accompanying activities throughout the Guide. 



1 Learned statements ' Level 9-11 years ^ ,3 Teachers 



The feelings of what I >jsey to do when I was ifttle were some'^df the expressive 
feelings that some of the children had, ^. ■ 

I learned ihat .all of the activities u^ed in the classes helped' me to under- 
stand my students: individually. Each activity madq me aware of a special heed 
or helped me to gnderstand my pupils. ' ' 

I was surprised at the many insights gained during the first week of school * 
^ Getting to know the pupi-l$, likes^t dislikes , hobbies etc. 

. I learned, that participants in Life Skill activities become ipore active as . 
/participants in subject classes, and talk freely with the teacher about 
self ana feelings. " ' ^ ^ • • < " 

I learned that pupils /fll express true feelings and are frartk \^ile role playing 

I learned that most of the activities I like, my students do too. > . ' 

I learned that the one activity I chsliked and was frustrating to me, was also 
disliked and frustrating ta my ch-ildren. , ^ . ' 

I was surprised that most of my^activities center around Others' , 

I leaVned that I varied all'of niy ^feelingsVactivities/ .^ - 

I learned i-that I h^SPa professionally rewarding experieiice with all bik one-; 
activity, * ' ' ' . • * 7*. ' * 

I y/as surprised to see that most of nwj'others'^' activities were used at the, < 
moment of need rather than just exclusively for mini-course. 



EVALUATION PAnIl* ' ; 
LIFE SKILLS FOR MENTAL HEALTH PROGRAM 



12 r 14 



October 28, 1978 
^^^con, Georgia * 



\ 



Address (Business) 



Sex- 3 F 



Phones 



(Hom^> 



Phone: 



School System Butts jCo\ Worth -:Co., Bibb County 



Sub j ert/Specia f ty Area-- English 7th & 8th, -Art, Choral Music 
':&rade Level .7-th,-^th, 9th. 8th &:9t hV ^ c 

■ ' J ' ' ' ' T"^" ' . * : 

- - ■ . .* * * .' 

Levels of Lea<l^r's Guid.e Used 12 -14 : ^ 



Age 



1 



tinder' 25 



2 25-3^ 



over ^5 



Educa t ion B;A. . ■B.A. . B.A. degree " 

■*Y'ears Experience in Present Fiel d' 3, 3 1/4,' 2 



•. D? te T r'a i. ne^ i ri L i f e 'Sk i :H s P rog ram ' Feb^.1978. I^OV. 1977..- Jan 1 978 ' 
Where Trained In Life Skills Pro-am Jaokspn. Sylvester. . Macon 

■ • • . • , / ■ " ■ ■ ' T ■ -b^- ' ** ■■ — ' — ' ; " ■ " ■ • • ■ 

'^ V/hy did you decide 1;o in thje^^ttfe Skills Trarnlng?; 

Sounded interesting, 'l felt it'^wou^Td h^J.p with an unpV^ictable age, ^releas e 

ti^ev; c6neae.creditAt1me&Vea?on for SDU credi^|, release time and ^<onven1e nt ^ 

^ " Vo'cationy j felt it i«?gis iTnpQrt;ant to aqfepT /feelings, and attitudes of 



Your cpppcratton and- participation In this. Panel sess^ion is 
grept-ly .appFeelaled.- The vi ewWand ^opilftons ,Q^f^ practition- 
ers ivn education are i:r i ti c.al ci^ the in)plementatj,on 6f ^ny inno- 
vative program. Your Involvement in this effort at evaluation 
of. the^Lifc Ski 1 1 s . Gui^?s v/i 1 1 pro'vlq^. In format icfli esseatial to/ 
t^ ^^^uture qtjal i ty Kind qtl^l i-ty of th^ Guides.*^ • - ^ . . V 




I . OVERALL PROGRAM USE 



■ V 



i.. 



ind you initially use the Life Skills Activities Gu|?a^;5 in the 
room? " ' \" 

used the .L,S, activities with literature unit, . ^, . 
Began- using Guide weekly as part of Tny overall art. program -^^^^ J^ning * 
abotpt the 'art of living is as important asr art of drawings • . • 

Just as a basis of /communi^ton - behavior feedback-values Clarification, 



(2) Row do you use the Guides now in the' classroom? 

- I haven't used any of the aptlvities but try to use the strategies of 
behavior feedback^ active /istening, and valuers* cTarif tcation; 
- Name learning exercise f 017 first few days. As T.ve become n}9ris, familiar 

with Guide, my use of it i^'more spontaneous. My class spei;ids\not less' 
than 45 minutes total/week on t.S, ^ ' . 'V- ' / 

- i use exercises as "ice breakers" when 1. get a new group or whfin' problem, 
arises, ' ' ' . \ • ' 



(3) Where do 'you keep yo\jir copy of the Guides? 

' in deskvdrawer,. . 

- * - in brief case carried to aTl classes, - . 

■ - in my stjjdy at home and I rerjead It frequently. 



. 1^ 
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OVERALL PROGRAM USE (continued) ^% 



What kinds of problems have you encountered in implementing the 
'Guides? - ' ^ 

-Haven^t been schooled enough on how to effectively use behavior feedback 

(most difficult) etc^ 
^- Also had trouble determjning wich activity was best for what I was using 

it for, ^ • . - . ' 

• Activities didn't have enough motivatiris, questions. 
Students who have , never experienced anything like this were hostile-some 
always felt they were wasting their time, I also felt pressured about 
whether or not they were spending enough time on art skills., ' 

Most Guides are geared more to subject/test related e^reas than to per- 
.formanc^ based areas. ' > / ' . ^. ^ 

What.have be'en the reactions of -students , parents and other teachers 
to your use of the Guides? ' ^ 

Some students seem to enjoy- activities but>most seem very defensive or* 
don't want, to participate for fear of beina,^*put down". - ' . 

About 7b% of students look forward to acttvitle.s, 20% more are not 
Still encounter 5% hostility. School does not encourage' contact" wi 
At fiirst teachers were skeptical now many have signed up for next course. 

Positive, feedtjack from students. > * ^ ^ ^ 




rtow'wpuld you evaluate the overall beneffts derived by students 
from t+ie' activit ieV" in the Guides?"*- 

Some seem to realize why they^.feel the way they do,- ' ' \: , 

•(jrea^t^ we are al] better friend;^* - we understarfd that everyone has problems 
Students bejiaye better ^nd I hav^«oire;cbm[Jassion. ^ ' , *^ 



Stcjdents benefit because Lain better educated - they feel moreNeecepted " 
because they are and Ifdon^t wa^jta^gtnerg* trying to conform" them to preset 
id^ls. ' ' ^ ^ : . • ^ - 



II. RATIONALE 



■ ' • ^--Z -V-A ■ : • - ■ 

l)ir<^ct ions: This section of the questionnaire asks you to indicate the 

ffcXtent to v/hlch you agree or* disagree v/lth various b'aslc , 
\ assumptions upon which this program is based. Circle the 

^ number Indicating your opinion. 

5 = strongly agree, h = agree, 3 no oJ)inion, 2 disagree, 
1 « strongly disagree 

1. The school is a^^ paEtner in fostering 5 ^ ,3 2 / ♦ v 

a child's total grov/th -(i .e. emo- (3) 

. tivQoal as well as coghlt ijve) . X = 5 

" Xommerits: 'v2y s.d.= 0 

Tlvere has to be a better balance 
and acceptance of responsibility 
• between home, church, and s<;hobl . 



^l.^t is appropriate to spend tltne^duf-^ " ^ 3 

Tingle the school day to help kids*1earn io\ 
about themselves -and explore sit uai- ^"''^'^ ^3 

t ions, they are 1 ikely to face in l ife\ 5 ^ ^ '53 
Comments: * * . * - 

Hard to do with many difi^erent classes; 
As much as ca&.. feasiyly be done witTi-^- 
, out risking loss of^subject - *^eTat^"^^ \. 

purpose in classv ;^r. ' ^^Ss'^ ' ' 

3. The rapld'chahge and high mdbijity m '5 h . '3 ^ 2 

our society has made it difficult for - (1)' (1)- '^(1) 
^ung people to understand themselVes 

^ and others and to develop a cJear set- x = 3.67 

ofvvalues. ^ ^ .s,c|.= 1.53 

- Comments: ° . » / , • ' " 




Students seem to have , values b»ed 
on peer cfcc&ptance\ ' /t - . " 



RATIONALE (continued) 



Many young pieople have a hard time 
understand tug or expressing their 
feelings productively.^ / 
Corrunents: ~ . ^ 

;^1y students will express when given 
• ' -the opportufii'ty. 

When ethts is realty acute, it seems 
it^ results from not having outlets in 
eaxJ^years. ' . .'-i-- 



5 

(1) 



k 

(2) 

X = 4,. 33 
s.d'= .58 




It is Impfortant ^for kids to fllipect . 5 ^ 
the! needs and feelings of others as (3)^ 
importaat and to, develop satisfying ' 
Interpersonal' relationships. ^ X = 5 

Gomment-s: • ' s.d, = 0 

-This is^essentlal to their mental 
health. 



> - 



V/hat I do with L'ife. Skills in the 
classroom fs* different from what 
counselors do ijl^ fincfividual stu- 
dents >/ho^ haye pr9.iii^e?ns. 
Comments: 



• 5 

(1 ) ' 



.'X = 3.33 
s.d.=- 1.53 



III. FORMAT 



Directions: On the scale pertaining to each statement, circle the number 
vih i ch indicates your opinion. The nlddje number is. a neutral 
response. 

1^. _ How artistically appealing Is 
the.Guljde to you? 
Commeiifts w ' * . 



5 



M 

3 



2 

-»- 



1 



Heftt weJJ. do you ttiihk.the vari- 
i)U5 •''sect ions the Guide fit 



.omments> 



very 

appeal Ing 

(2) 

X ■■ 

.5 A 



very 

(1) ' 



(1) 
3.67 
.58 

3 

-^S 



..■very 
unappeal ? ng 



§.d.= 



{2) 

4,33 
• 58 



2 



not v/e J I 
at aai 



3. 



How easy is It for you to find 
activities you want In the 
Guide? ' . * ' i • 

Comments : . ■ ... ^ ^ 

Need\|<ey Word Index* 

Ho*/ appropriate do yau find 
the^rder of presentation of 
maj^rials in ttie Guide? 
Cements : • 

Ha^vl n^^r used them 
ifi order-. , ^ 



y ea s^ 



2 

-+- 



1 



(2) . (1) 



very - 
difficult; 



*5. ^ow useful do you find' the 
Guide Table of Contents in 
finding areas you wish to use? 

. •..Comments : ' . ■ -.^ ^.^ " 

. * . Not. detailed enough 



5 



X ^ 
s.d.= 

3 

-I 



very * 
appropriate - 

(2) (1) 
- ■X=4.33 
s.d.= 1.15 . 

5 ' V 3 

— — 



-I 

very useful 



2.67 
.58 

2 

r ' 



very a 
inapp^'opriate 



2; 



■ ^ 



•(-»). (1). 



not ^useful 
. at all 



FtfRHAT (continued) 



How important do you consider 
the graphic illustrations to 
-tlie Guide's use? 
Comnents : 

I .like.the c61or dividers 
and drawings. 



How useful do 
HelpfuL^otcs 

Comments: 



you find the 
Sect ion of the 



i 



How useful do you f i\d'tjVe 

Additional Readings sectj^^pln of 
the,puide? 
Comments : 



To what extent do you think the 
activities fall under appropri- 
ate categories (i.e., self, 
others, feelings)? 
Coj-pments: ' • 
Too overlapping, ' 



Yo v/hat extent are the goals 
and objectives of each section 
helpful to you in understanding 
each section? 
-Cornmsnts': ' ' . 

Neecirwore teadher queslNons for 
mptivation', '•^^^ . ' ' 



3 , 



1 



+ 



+ 



very 

Important 

CD 



# .very 
unimportant 

(1) (1^ / 

•I " • . . 

X = 3 • - ' 
s.d.= 1 

3 2 1 



H 


1 . ■ 


— i 


1 1— 


very; 


usefu I 




not useful 


(2) 


0) 




at all 


X 


= 4.67 






s.d 


.= .58 






5 

-1 


k 

1 


3 

1 


2 1 



(1) 



very useful ^ 

\ (1) ( {\) 

X = 4 
s.d.='l 



-J— t- 



not useful 
at all 



1 



• very 
appropriate 

(1) (1) 

X 

S,d; 



^ \ 

ve ry ^ 

I nappropr rate 

(ir " 



3.67 
1.53 



very helpful 

■ '(3) 

X = 4 
•s.d.= 0 



not helpful 
at all 



Directions: On the scale pertaining to each statement," circle the number 
which indicates your opinion. The middle number is a neutfal 
response. aft. 



3. 



1. How well does the^ulde explain 
the purposes of trft. var^ious 
aqt ivi ties? ^ 
Comments; 



2. ^ow adequately do Instructions 
for the various activities pre- 
pare you and the students for 
the Life Skills experiences 
you use? 

Coniments: ■' 0 

' Need/Hiore teacheV questaons. 
Instructions are well stated. 



How v.*ouM you rate 
inytructiops in hel 
out the Life ^ifl 
ences you choose?* ■ 
Comm€?nts :^ ' • 

Wo^ld l-ike mo're detail 




IV i ty 
ing cjllrry 
experl*^ 



4 

■4- 



Very wel 1 

(2) 

X = 4.33 
..s.d.^ I.IS 

5 ^ • 

H "I 



3 

-t- 



2 



ver/ poorly 



(1): 



3 



2 

-+- 



1 



very 
ai^equately 

•m^:S -(2) 



V. ve^y 
inadequately 




5 



X = 3.33 
s.d.i 1.15 



(1). 



^ery high 



very low 



(2) 

• X = 3.33 
. s.d.= 1 .15 



(1) 



How would you rate activity 
instructions in helping to 
bring the Life Ski J 1 s experi - 
ences to a close? ► 
Comments : • * 

^Need.more individual suggestions, 
for closure.* ' ^ " ^ 



>Very high 



3 



2 

r4r- 



9 



<2) 



■'X. = 2.33 
srjR'= ■ .58 



•very low 



Need more variety or choice.' 



ctXRITY OF THE TEXT (continued) 



How feasible are the activities 5 , ^ 
In tTie "G u Td e for~Ydu to cx>nduct- - ^^ 1 
in your classroom (e.g., the ^^^Y * 

need fpr special props or feasible 
groupings would decrease 
feasibil i ty)? . 
, Comments.: ; 

Soraetimes not enough time to 
us^e effectively. 

So[ne classes have too many students 

Ho^^^)eflSS?lfn^"lP£^i^^^ ^ 5 ' ^ 

ties in the Guide for the needs A V 

and interests of your students? very 

Comments: . .relevant 




vtery 
Infeas-Ible 



(!)■ (1) 
X 

s.d. 



..(1 ) 
^ 

4:0" 
1 



,/ vefcy 
rrelevant 



(3) : 

X = 5.0 
s.d.= 0 

5 k 

— t- 



1 

very, 
appropriate 

(2| 



My students in^ g enera l are 
not developed emotionality, 

How appropriate are the ac- 
tivities to the developmental 
level of your students (e.g., 
too advanced reading level 
' for your students decreases 
your rating of appjjopriate- 
ness)? * ^ 

Comments : • 



'I tiave to explain too many words. • Xhey- 
certainly couldn't write what is--expeet- 
'^ed igi the exercises.. 
'Wcxli clear \is wthe: relationship*^, 
-betvi^en the foyr L,ife Skills 
'Sej^^tegies (Listening for very clear 

IFeeling, Behavior Feedback, 
.Values Classification, Role l^) 
Playing) and the activities 
presented in the Guide? t ^ 

Comments: ' \ \ " ; . >^'';-- . 

; ,Not enough explajFtation of -ftehaA^.ior 
feedback and 'Values clarification. ' 



1 



X = 3.0 
s.d.= 1.73 



very 
inapprop&i ate 

"(1) 



5 



3* 

H 



2' 



1 



/ 



(1) 



very imclear 



X' = 
s.d. = 



0 

73 



!• . How would y9u rank the importance of each of the Life Skills 
strategies listed below Tnsofar as their use jn the classroom • 
is concerned? (rank 1-^, v/ith 4 being most important) 

3 





X = 


3.33 


1 2 


Lis\erilng for Feeling 


s.d, -= 


1.15 


. '. (1) 




X =« 


2.0 




Behavior Feedback 


s,d, = 


1.0 ^ 


. (i.) (1) 




X = 


Z.^ 


Values ^arification 


s-<i. = 


.58 


. (1) 


X = 


'^.o 




Role Playing 


s^.d, = 
* 


1.73 


C2)' 



(IT 



2. How would you rate your frequency of use of each of the Life 
Skills strategies? 

Never Seldom' Occassional ly Frequently Continually 
1 2 , 3 h r 5 

.- ' ^ . t • • 
Listening for - ' ^ * X 

Feeling ' - 3 - s.d. 

. \ ■ ^ ^ — ^ , X 

Behavior Feedback ' / ^ *p i s.d. 

Values Clarifica-^ / X. 

tion » , 7 s.d. 

. . ^ ^ . X 

Role Playing 2 1 ' 



.^-^^ " r. '• . ■ ' J^pJ, I y IT lES (contf nued) 



^ pirectlons} 4)n the form be low ^ 1 ist' ten -to fifteen acH vf t ies''Wfii"c,fy you 



have' tried from' the GuTde.* Please leaf through the Guide to 
refresh you^^uemory. After you ha^e 1 1 sted the act lvlt(!es , 
turn to thenext pa^ for further Instructions. 



1 

1 

1 --^ 

1 

1 

1 

c 

1 ^ 

«> 
*» 

1 
1 

1 
1 

■ u 
0) 



of Guide 



12-14 years 



SELF 



-3 Teachers 



e*TIHJftVj,^TItle and page) 


D-W-M.- 1 


M/N/l 


L-D 


' +/- 


V 


' 5 




Lam Somebody p.lo 


D M 
W 1=1- 


M N 

I=L 


L=l 
D 


-f-i . 


I 


2 




S^eir ConceotiZ) • ffl d.19 


D=i M 
W 1=1 


M N=2 

1=2 


L=2 
D 


+-2 


1 




S 


lTifluencinef2^ #1 d.21 


D ^ K 
W 1=1 


M N=l 
1=1 


L 

D=l 


4- ■ 
-=I 










P M 

W 


M 

I 


L=l 

D i 


+=1 








Self Confidence Evalfs^l? 


D ' M \ 
W 1=1 . 


i^l,N - 
« X 


L=l ' 
D 


.+=1 


\ * 


— z^-^ 

2 




Goals a Self Concept p. 20 


D M 

W 1=1 


M=l N=l 

I. 


L 

b 




1 ' 






p. 21 

Affecting Someone "Else 


' M=l 
W I 


.M=l N=l 
I 


L 


+ 








Values & Facts (1&2) p. 22 


D M 

i^=l I 


M-1 N : 
I 


L*l' 
D ^ - 


+=1 .- 
m 








-\' ' ' . ■ • 
U^o Counts- the Mbst p*82' 


O M *• 

^ i=fi- 


M-1 N . . 
I 


L. 

D=l 


+ 

^1 








What InfTuences Your 
Choice ' ^ p,24 


D M 
i^- 1=1 


M=l N' 
I 


L 

n 


+ 








Who am I? Different Mes. 


J 1/ 


M ■ N 
1=1 


L=l 
D 


+ ^ 

-=1 




• 




p*2;,.. 

Self- Concept in Classroom 


^1 

^' I 


•M N=l 
1=1 


D 




*-> 

1 


5 *• 


s 


Decision Making ■ Jk • 


D M • " 
-7=1 I, 


M- N=l ' 
I 


L 
D 


+ 

-=1 








... • 

L Thinlc I've Changed ' : 


D M=l ■ 

^ I- ^ 


M N=l 
1=1 


L=l 
D 


+=1 
_ / 






• 

s 




• 

*• * 


















1 
















• 


J 










' — tf^' r-' ^ — " — 


^ - 

"T ' — 


• 


: . V 


J 




• 





TOTAL '14 ActivHJ.es 
; ■ "15 resfponses • 



ERIC 



-82- 

53 



b . 2 
W 2 
M 3V 
*I .'8 



M '6 L 9 * ' + 8 
N 9 - D 2 • - ■ 1^ 

I 7. . • ' • 4- ^ 



Directions: On ihe form below; Ust ten to fifteen actfvi.tles which^you 
. •• ^ have tried from the Guide. ' Please leaf- through the Guide to 

. refresh, your memory. After you have listed t«e activitres, 

turn to the rf&t page for further instructions. " . ^ 



^ Level of Guide i 12-14 years 



FEELINGS 



3 Teachers 



- U f 

ACTI.VITY (Title and page) 


F 


M/N/l 


L-D 




V 


' T 


c 
, -) 


Influences of ' Emo-tions 


D=»l H . 
W I«2 


I 


L=2 
D 


+=2 ^ 


2 




^♦^-v... . J, 
#^ 


^ere ^ Nov Feelings o.30 


r^i M ■ 

n 

W=l I • 


1=1 


D 


+=1 • 


1 • ' 






]\n^letv & Security 


W I ' 


n ri^X 

.. I 


T =1 

D 


• +^1 






S- 


flandline StrewB 


D M 

M=l I. ^ 


M N-1 

/ I ■ 


L 
D 


4«1 








Tjnner Space 


D M 
W 'l-l 


M N=l 

■ ■ I ■ 


L 
D 


4-=l It 








Hov do vou feel? / d.29 


D M 

W . 1=2 


1=1 


L«l 
1? 


+=1 


1 


4 


s 


^ 

<;o^||^<: nf <;fress o . 32 


D M 
^ I«2 


i»i 


T si 

D=l 


+=1 

-=1 








' p -35 . 

in|^^lay Stressful Sit 


D M=l 
J I 


.1 


D - 


4-2=1 


1, 


A 

if 


s 


De-air Abbv , p . 35 


D M ~ 

^ I-^l" 


Vf 1 XT 

I 


D ^ 






5 ' ■ . 


s 


Do This, Do That 0.32 


D M 
^ 1=1 


M . N 
1=1 


L • 
D=l 


4=1 


* 

' 1 


C ' 




Success & Failure P.34^^ 


D M 
■ 1=1 


M N, 
1=1 


L=l 


4-1 


1- 




• 

1 


' ' ' ^' ' ' • 


r. r ! — 

* • 
















> 






























_ ■ , ■ t 




( 












- ■ ■ • ■ , .- 










• 




o 
















. — — 








hi..* 




\ 




* 



3 
2 
1 



«> 
I/) 















1 • 




2 




2 




1 . 










c 


1 


t 








o 


1 





CO 

SI- 



TOTAli .11 Actiyilfees ^ 
1& rcTsponsefiT 



-83- 



W 
M 
I 



M 6 
N^ll 
I 5. 



L" 9 
i) ■ 0 



10" 



1 



ACTIVITIES (cc>ntinu«d)' 



'Directions: On the form below, Hst ten to f I f teen . act fvJ 1 1 es which'' 

h^ve tried froiv^/s Guide. Please leaf through the' Guidefto 
r'^ r^fr^sh your n^K^ry* -After you have Mstecf the actfvftie^^^ 
turn to the nqP|||!^dge for further instructions, v ^ • 



Level; of Guide 



'12-lA ye^rs 



OTHERS 



3 Teachers 



2 - 
1 '«*- 



0) 



.1 
1 . 
1^ 



1 

1, .5/ 

1 



TOTA;- 10 Activities 
13 -responses/ 



1 
2 
5 



If. 5. 




'ACTIVITY CTltle and page) 


T 

D-W^M-I 


M/N/J 


L-D 


: 


V ' 




— > 


Letter .from a Boy p.41 


D M 
W ,I»2 


" M=iL N ' 
1=1 


L=2 " 
D 


- -+=2 ■ 


1 


1 




Comin- Fail^ -Because p,41 


D M 


M N=l 
. 1=2 


D 








■' 


♦ p<^* 

' Problems in Comm-Voting 


D M*l 
W I 


M=l N=l 

. I 


T 

P 


+ 




3 


S : ' i 


Responding 1,2,3 p.A2 


D M 


M-l N=l 

/ iv 


L 
D 


+ 








GivAPg .Beh., Feldba0^p,45 


D M 

W , I»l ^ 


M«=l "N-l. 

I ' 


L 
D 


'4- 






M 
% 


Family -in Society ,iP-46 


D M=»l 
W I 


M=l-N=l 
- 1 . 


L«l 
D 


i 






S , 


_2 , ^ _i U 

Dating* * ^ , ^ , p,56 


W I 


2 


D . 


<>4-=1 

-=1 




4,1 


i . 


Listening for Fe'elii^g 


Dal M 

W;; I;' 


- 1=1 . 


T «1 

D 






3 


s 


Family I^sueg . 


n - M=il 
W .1 . 


M - M=1 

: i=*i * 


T 

D 


-1. > 
-^1 








Cliques^ 


D M 

W=i " I ' 


"M . -N=l 
I 


L=l ' 
D 


+ 

-=1 
























— ;i ; 














0 






m 












* 4 

\ » « 




— 






/ 

( 






3 










« 




•o 


























r • 






• 

• 










— « 









{ 



i 



+ 6 
'- 3 



9' 



— i.-.- -- :_--:J;.ACT4'vWES-rt<rf«Linued) V ^-^-^-i- 

> : _^ •.. ; - _ - . , _ , ^ •. ^ 

% '■ ■ ••I,. - 

Dfrfectlbns: The following steps are: to be fo\]x>^}^'d for ^cft activity " 
listed^ Complete onfe column for al I^Tsted ^actjvi tiesf% ^ 
before begrnning tte second cctjumn. " -V ' ' I 

STEP ONg - In the first' column -marked F:* ** ' ' ^ . U 



UUte the letter 0 if you use^ this activity d^ily. " 

f Write the^^letter. W if you use" this activity weekly. % , Wi 

Write the letter M if^you use thi is. act ivity monthly. * • ^ ' ' ' 

^ * i # t . Writ^ the letter I If y^u havd.used this activity 1 ess- f^e- : A,^^ 

■ ^ quently. : .-V ^ ^ ' ''"^4^^ 

' ' ^ ; / ^ ^ ■. - , ■ . ^ ''^:rf^ ^ 

STEP TWO In the ^second column, marked ,M/N/ 1 ;v 1^ V"? ^^' 

■ ' . • • • ' • ' V - ' ' ' ^ " • * . . ' • ■ ' u " V ^ 

. Vrrte the* r^tte if you taught thfs ^ctivity^s ' ^ part of *' * 
«^ * a special.; separate mlnt-^course. ; Ypu may have begun the da^, " 
4. or filled tn^ an extra 30 mIriiJtes with it, or* you do ai^activfty ' 

■ f at the epd of lunch every day, etQ.« . ^ ^ 

' ' ^ ^ ■ ' ' Ni^. V,/. - ^ ' . ^ 

Write the Ig^er ^^f^ou taught this activity at, a natural *Qr^ ' ^ 
' ' ^ teachable- rnom 'Th^ most often w^ld occur whea something: ^ 

* \* hqppens. In cla5s that is related tp one 'of the .t6pfc'5/actf;vr~ . 
ties in the Qxiide. ' " . ^ ' ' " . 

Write, the better I if yoCi taught/thi^-act i\^ty as^a^ J 
^ i ^ » part of som^' subject, this v/pii Id requ 1 re 'sVructuritig the • ' V ' 
activity so tbat^ the C9ntexj|jk>f a lesson (e.g., history\and '''^ 
' the process' of the activi ty ^ere' integrated (e .g. ; hK)w wp^ld * V . ' ' ' 

yoir 'have felt'a"^ a member of^ Nixon *s^cabi net) , . - •^ ''^ ^''^ 

^VeP THREE - In the third col urrin, marked i-^D: ■ V, ' ' , *' T 

. Write Ihe retter L after- those ac1:ivlli'es that..youH students , - 
' ' particlff^rly IMcfed*, / - : 

• • . • * . . - . _ ^ . • » . ^ " : . • * 

^ Write the le'ttcr .D after thPsfe aQtVvit res 'thSt^ V^^ 
- ' ; ^ paVticularKy drsl ikfed. • - . * v - ' * ^ ' 

STEP >^OUR -Jo-the fourth.cofumn, marked* +/ A .1 ' ^ . ^ ^ ' V / . 

Vritea +-aft<ir an act i vl ty -that. you. found'-^to >bcr prof ess iona 1-1 y 
. ' rewarding./ .. . * i ■ , ^ - 

' ' . . ^ : ^ • • ^ . 4- -r , . • 

... Write a - (negative) after an act i vl ty:rthat w^s frust ra4! ing^ *", 

threatening or^problemiatic for you, * / ' ^ %. \; ^" 



'ACTIVITIES (continued) 



STEP FIVE: In the fi'fth column, marked V: 

, — '~ ' ✓ ■ . ~ 

• :^ Write the letter V after those act lyU^^ 7°" 

-yopr own variation. This means you have changed some aspect 
of thte activity vto suit your class or subj^ect area. 

STEP Sr)f: In the sixth column, marked 1 - 5: ' > 

- Ranic f rom 1 to 5 your most* favorite activities;. Write the 
number 5 by the activity that you like the most , then write 
tl4. number 'i' by your next most favorite Activity, and so on 
un^n you^fiave ranked your 5 niost preferred Activities • 

STEP S£VEH: ln\her seventh column, marked. S: ? ' . 

V/rlte the letter S after an activity that yqy. have shared 
with another teacher. By shared we meaji thp^t you talked 
abouf your experience In using the activity^ 



J ■' ■ . ' 

. ■ • • - • ' ■ . • 

\ » ■ ' • 

V - . ■ . ; . -86- . 

Er|c 97 I / 



VI. HELPFUL NOTES 



I --V **. " 



Ri rectiohs : This section of the .ques_t lonnai^^asks you to Indiqate^^t^^^ 

ex.tent to v/hich you use rhe sugc-stions provided at theV.>:^^^* 
• beginning of the Guides. Circle the number indicating tHi^" 
amount of time you spend. , * . - T,l 

^ I = Never, 2 = Seldom, 3 = Occass ional ly, k = Frequen 

5 = Alv/ays ' ' 

. '■ • 

When you use the activities to J«^at ^ 
extent to, you spend at least onei- 
half hour on an activity? 



1. 



2. 



3. 



5. 



6. 



7. 



When you use the activities to vhat 
extent do you al low time for di - 
cussion as part of the activity 

When you use the activities to : 
extent do you discu^ the process 
and purposes of the activity befor 
beginning the activity? 

When Vou use the activities to what 
extent da you post a list of simple 
rules whUh the class agrees to 
follow? 

When you use the activitjces to wha" 
extent do you part-icipate:^ in th-^ 
activities? 

When >rou use the activities to what 
extent do you explain to students 
that they do not have to share 
trteir opinion or feelings if they 
do not. v;ant to? 

V/hen you use the activates to what 
extent do you raise questions to 
encourage the students to reflect 
on>/hat has occurred duri^'i the. 
activity and what they have learn 



2 3 


k 


5 


(1) \ 


(1) 




X=2.33 






s.d.=1.53 






2 . .3 . 


k 


5 




(1) 


v(2) 




X 


~ 4.6- 




s.d. 


.= .55 


2 


k 


5 















:\a. 




(• ) 

X 

s.d 



1) 
X = 

-I i 

X 



4 
1 



5 

(1 y 



i 



(^) 

= 3. 

0} 



h 

= 4.2u 
= .1.15 

5 



67 
58 



X 

s.d. 



(2) 

: 4.67 

■■ .58 



HELPFUL KOTES (continued) 

• V * * ■ 

8, V/n-rn you use the;acti vi ties to what 1 
CKtent do you conclude each ac:tivrty 
.Vi'th a summary activi:ty (e-g- * com- 

-" are I l earned^^'^stat^fnen^s - - . ) - 

9. If^n ssneral, to'wh^t extent wou! d you > .1 

.•s,tirnate that you use the. Lire Skills 
Utivities in some way in your class- 



i7 



IS : 



38- 



99 



VII. A«eCDOT^S » 

■ ■ X ■■ : 

Directions: In this section of trne au*est;onnaI re we are interested in 

learning about speci fic mcicsents thai you have experienced. 
Space has been prov e :<ed after each qustion for \{0\i to des- 
cribe a specific situation. Answer orly those Items appli- 
cable to your experience, and include Doth positive and 
negative experiences. / 

• ■/■ • 
» ■ ■ / 

i. Would you describe one or mc'^ occasions when you used an activity 
as a separate piece or series of pieces (e.g., minK-course) . 

A. I use am Somebody'* at the oeginning of the school year'to learn more 
about tne student. 

B. I pass uut c cnoy crF "How Do You Feel?" . 

~ I used mini ^ou'^e extensively. One activity wbich worked well was role 
playing of famil n'^e whe'^e parents are aslced for privi ledges. 

- Self concept n -he classroom used this to' build unity in the chorus 
uO encourage se. and erncouragement of ^ch'section. 



is'ai^ld you describfc one or more occasions v/ren ari'activity was used 
bt^:cause of a natur ^k event (teachable moment) jn your classroom. * . 

-When a student ^.s. a problem with anoth^ student. When a student has «^ 
a problem at hopi^. and expresses it durinc class.^ 

-Students had copie from a-class where a teacher - student confrontation - 
iad„occurred. ^ne teacher had been verbally abusive. We role played 
::he situation anc discLrssed respect for others. " - '^ '1^^ 

Handling Stress: I had > student who A^as v.ery absorbed in a personal ' ^ ' 
;)roblem and was attempti/ig to involve the whole class - this led to a 
discussion about stress \ ^ ' ^ . _ . -^ -^ 



ANECDOTES (continued) 



Would you describe one or more occasions when an act i vi ty v/as ustd 

as pqrfof a regular lesson plan in your content area (e.g., science). 

- In literature unit, some short stories are relevant for L.S, activities 
e.g., stories 2/some Sort of conflict, ^ , ^ , 

*• We drew our names and surrounded them .W/symbols of importa^nt ttiincs 
and people. . . ^ ^ i 

- Discussion (yf influence of efnbliohs. ' 



Cc-in you describe some effects that one or more specific activities 
had on your class. (e.g., you enjoy teaching more, you have fewer 
discipline problems, the students work better together, etc) 
Attempt to connect the effect you have observed with an activity or 
series of activities. ' 

- The activity on "influence of emotions" helped all of us look at both 
sides of problems. 

- Most students work better when they are more comfortable w/me and each** 
other. Fewer discipline problems. 

- Children pay attention and are more cooperative. ' 



-90- 



ANECDOTES (continued) 



5.- If yT»u were t.. reconwend any changes In the Life Ski : Acxi tis 
CliflcseS j, wha ''ou^d tne^' be? ^ 

. Mc^e conct?>nt':^v^i ion xju L.S- - what book is and hiow 'tc ;e it. * 

Pci^iifcrl y s^i^ tjUo — up workshops focusing on oine ar=:- t a tvr^r. 
^workshcT^) omb^hivir- feedback. 

More di^^ij^l^ ::>r^^ining to English. ^ • ^ 

. -Ilore verb . e;*tv:^i^e5 - my students do- not all write wr 1. 
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I ^siiwd Statep-^nts \ Level 12 - .^^ years 3 ^^^^achers 



I 1e^.r -ed didnU use enough activities, _ 

I * )ec : don*t do these activities'as or^err. as I should, 

: c?v -^ed I tended to steer away from acti nties dealing wit- ^t^'personal 
: onsh'.ps, ' , * 

: tM-Tied th.dt rriy stenaents liked the drarnie filled exercises 

eamec that my students Tikecl the .same activities I djd.; > 

leamec that I used nnost of the exercises in more than oh<^ tray. 

. learnec that my .classes have -Bone most ' - :he activities. 

I learned that the kitfs, .fiked the activities "that were the -™««Bd^a(:e answer' 
to a proDlem. 

I leaned that my kids accep^?itlisnselves wnen they do not fsE. tne need to def^d 
themse ' ves . - . - 

- " » ■ ■ /»'••. - . . ■ , 

I learned that the'sa activities -help the kids get down to business. 'After the 
air has been cleared, they flew nto the tsaching atmosphere and were not dis- 
tracted. ' 



..earne,d statements .Xevel 12 --^.14 years . - 3 Tescne-s 



: learned I didn't use enough activities. . . { 

''learned I don't do tfie5^^ activities as often as I should. 

I learned I tended to steCT away from activities dealing with Interpersonal 
relationships. , 



ri earned trat rn/ stendents likeiJ the drama filled exeircisfes. 
I. learned t nat m^ students liked the same activities I did. 
H- learned that I Msed aiost of the exerci*ses in rrtore than one way. 
I learned *znat my classes have done most of the activities. 



. j'earned that the kids liked the. activities that were the' imme^liaje^nswer 
to a proDlem, 



iriearJfcrthat my kids accept themselves when they do not feel the need to^efend 



thems«9Rs 



I learned that these ac^ivi ties help the kids get down .to business. After:, the 
air has been cleared, -{they, flew into the teaching atmosphere and were not dis- 
tracted. Vv* ' V . 



A 



. r 



} 
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EVALUATION PANEL 
LIFE SKILLS FOR MENTAL HEAL'ftf'^GRAM 

> October 28, 1978 

Macon, Georgia 



IS • it: 



Name 



Address^(BusIness) ' (• 



Phone : 



(Home) ^ 



Phone 



School system Atlanta. Rihh Cn. .Atlanta 



Stibject/Specia^ty Area .ScipncP. Rinlogy . W <;t„Hioc 



Grade Level High School _ 3 

Levels 4bf Leader's Guide Used 
» * 

Age under- 25 ^1 



Education B»S», B'.A, 




35-^5 



Years Experience in Present Field 19, .14, 2 



f 

over /*5 * 



Date grained in Li fe " Skill s^rog ram ■ nr^■ 77 78, O'^^- V 



Where Trained ^In Life Ski lls-f rogsam* Atlanta, Maopn,. Atlanta 

V/hy did you decide to participate in the Life Ski-lls Training? 

St aff deveTt)pfnen't/int€pested - chosen by principal/staff dpvplnpmpnt 



re'lease time^ 



Your cooperatit)n and participation in this/Panel session is 
grecitly appreciated. The views and opinions of the ^pract.i t ion-^ 
ers in education are critical to the iniprementat ion ot any inno-^- *- 
vative program. Ypur involvement in this effort at e^i'aluation 
of the Life Ski 1 I s . Guides v;i 1 1 provide information essential to 
th^* future quality and ut 1 1 i ty of * the Guides. 

^ ^ .. • — ^ • , -J i-^ — 
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RALL PflOGRAM USE 



0^ How did you initially use the Life Skills Activities G^uides 
classroqm? v 
* • * V * 

^ used Guide w/group^yiscuKiqn j^individual guided education (I6E)/ 
— to start class discussions ' p % ^ ^ 

^ • initially J used. it t#haye the--s%udents begtn looking at themselves 
then used it^'to increase interpersonal classrooirr dynahitcs. 




(2)*" How do yojj use the ^\iides now in the classr,oom? 

as a reference to ^l^asjroom. activities on the day we have IGE/ 

to paQP tpnQinnQ at tho hon 



"to ease tensions at the .beginning of each quarter. 

- »to break dullness. ^ 

- bettejs^>tu^^"t Pvirticipation ^ ' — 

-primarily use it for setting the tbne of the class - I may tie it -in With 
the curri-culum prbgram - Ar ^ometihies just use ski lls>periodically 'in 
classroom, ' - ^ * 



(3) Where do Jyou' keep your copy pf" the Guides? 

in des^w classroorft or irr^ bookcase at home or. in classroom 
in b^k'shelf. in the classroo^p- . / ' ^ 

bookshelf in the classroom , ^ 



1 
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OVERALL PROGRAM USE (continued) 



/ 



What ktbds of problems have^you* encountered in implementM*ng the 
Guides? ' ' , \ 



-most students low reading level -hard for them to dp certain activities 
idn*t receive Guide for frhtfonths after we took the'cou'rse. 
ting students to^part/cipate. ^ " t 

"vitifes'to s>Mbjei:t matter, ^ 
tl^h ntXirust/fear^ of sha/ing tjiemselves w/others, ^ - , 

-som'e stiJtteci^? don^t hi^ve 'some of. academic skills for some activities e.gv^, 
journal.' •^^-^"-''''''^ ^ / \^ 

-didn't get^guicfes until 6 month§ aftef training-no explahation pf Guide! 



C5) What, have be^n the reactio/is ofxstudents, parents and other teachers 
to your use of tfie Guides? ' ' - . ' 

-students are excited«"parent§ don*t understand-other* teachers think of 
it as another program that'won^t work, , ' / 

-stuj^ents enjoy it because it *s a break from cl 
pressure. ' ^ ' - • 

-paresis and other teachers unaware. 
^ -students love it once an atmosphere of tru 
from other teachers' or parents or administri 




routing w/no grade"^ 



hed/no response 

f ' ' 



(5) How would you evaluate the overaJ 1- kenef i ts derived by^^tudents 
from the activitTies in the Guides? ^ . ^ 

: ■ ' 

-Gives students an opportunity to better understand themselves and classmates, 
^^^""^tudents begfn to realfi^e they aren't the only ones w/problems./ ^ 
-Students feel free to talk w/teacher about peAonal problems. 
-Students were better able td aiialyz'e ^their own reelings and thoughts". They 

gained more ODnfidence jn themselves^nd; learned the value of accepting and 

md^t import^tly respect t/ig different viewpoints. 



il. RATIONALE 



Directions: This, section of th^ questlooiial re asks ybu to Indicate the 
extent^ to v/hlch you agree V disagree v/Ith various basic 
• ^ assumptions updn which this-prdgram is based. Circle the 
' number indicating youV opinion. " i 

' - 5 strongly agree, -A = agree, 3 = no opinion, 2 == disagree 

. • I » strongly disagree ' ^ \ * ^• 

!• The school Is a partner In fostering 5 ^ 3 2 1 

• , a child's total growth (l.e., emo- ^ (2) (1 ) ' 
tlonal as well as cognitive) . • X = 4.67 

Comments:' . ^ s.d»= .58 

•more empheisis should be placed 
• on Students emotional growth. 



It Is aTJ^ro^Jriate to spend time dur- 5 ^ 3 2 

ihg the school day, to help kids learn ; , . 

"about themselves and explore situa- ; v2] (1) 

tions they are likely to face in life. v - /i fi? 

Comments: ' ^ T ^^^i 

S.d.= .58 



3. The rapid change and hfgh mobility in 5 ^ 3 2. 
our society has made it difficult for 

young people to understand themselves, (1 ) 

and others and to develop a clear set 

of va^lues. / . _ \V i. X = 4.0 ' 

Comments: . S^d.= 1.73 

Should have less emphasis on money! 
There is a bigger saturation level w/kids * 
more exterior stimulation in their lives ^ 
e.g., T.V, -takes a monumental task to sort, 
identify, and clarify their own feelings* , 



/RATIONALE (continueiyd) 

A. Many*ydung people have a hard time 5 
understanding or expressing "the! r 
feelings productively^ (2) (1) 

Comments: _ ^ 

* ■ ^ ' ' 'X = 4;67 



5. It is Important for k^ds to respect ' 5 k 3 2 1 
the needs and feelings of others as 
important and to develop Satisfying (3) 
Interpersonal relationships, 

' %\: Comments: / j ~ 5 

s . d , = 0 



6. Vitiat I do with. Life Skills in the 5 ^ 3 

classroom is different from what. /p. 

counselors do with individual stu- \ J 

dents v/ho have problems." " ^ X = 3 33 

. Comments: ,' _ ' . ; ' _ > • ^^^^^ [^q 



Tm not really s-u re that High 
School counsel oJ*s really counsel. ^ 
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FORMAT 



directions: On the' scale pertaining to each •statement , circle the number 
whikh Indicates your opinion. The middle number is a neutral 
f espouse. *- 



How artistically appealing Is 
^he Guide to you?, . 
Comments: • <. ; 



2f. How well do you think the yarl- 
ous sections of the Guide fit 
together? ^ 
Comments: ' 



f 



-I- 



3 

-4- 



-li- 



very • 

appealing * 

O) . (1). (1) . 



-if 



1 



X = 4 
s.d, - 1- 



/kry we| 



3 

-I- 



3) 



X = 4 
S.d, ^ 0 



unappeal ing 



2 1 

' not le\ 1 



at all 



3, How easy\is It for you to find 
activities you want In the 
Guide? 

Comments: ^ 
Needs index • " ^ 



very easy 

d) 



3 



1 



X ^ 
s.d.= 



(2) 
2.67 
1.15 



very 
difficult 



Hov/ appropriate do you find 
the .order of presentation of 
materials in the Guide? 
Comments: 



Hov/ useful do yoU find the . 
Guide's Table of Contents in 
f in<iing areas you v/ish to use? 
Comments : ■ . 

Sepcific issues not pinpointed. 



5 



3 



very 

appropr^i^^te 

X,= 4^ 
s.d.= 0 

5 ^ 

-t- ^ — 

very useful 

(1) 0)- 



3 



2 



X-.3.67 
s.d.= 1.53 



very 
inappropriate 



2 



1 



not useful 

(1) 



FORMAT (continued) 



7. 



8. 



9. 



10. 



How important do you consider 
the graphic illustrations to 
the •GLjide's''use7 
Cofwnentsi. 



1 



How useful do 
Helpful Notes 
Guide? 
Comments: • 



yoa find the* . 
SectTon of the 



How useful 
Add i t ional 
the Guide? 
Comments : 



do you. find the' 
Readings section of 



To what extent do you think the 
activities fall under iapproprl 
ate categories (i .e self, 
others, feelings}? 
Comments : . 



To v/hat extent arc the goals 
and objectives of 'each section 
helpful to you in understanding 
each section? 
Comments: 



4- 



very 

important 

(1) (1). 



very 
unimportant 



(1) 



X = 4 
s-d. = 0' 
k 



2 



H i — i 


H — 


very useful ' 


not useful 


C1-) . (2)- ^ 


at al 1 


. ' X = 4.33 • 




S.d.= , ,58 


• ^ 


5 U ° 3 
_ I. . « ...... 


2 1 

L 



^1 1 

verynuseful 


1 


1- r 

not useful 




at al I 




(1) 




x 


= 3.33' 




s.d; 


.= 1.15 




5 U 

H 


3 

— 1 


2 1 ■ 

-i— ^ -H- 



very 
appropriate 



very 
inappropriate 



(2) 



X = 
s,d.= 



(1) 

4,67 
.58 



very helpful 

;2) (1) 

X = 4.67 

s,d.= ;5e 



-f- 



4- 



not helpful 
at all 
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Dlrcctionsr On the scale pertaining to each statement, circle the number 
which Indicates your opinldn;' Tfee middle number Is a nedtral 
response. - . . ^ * « 



!• How well does tfie Guide explain - 5 

the purposes of the various , ^ H 

activities? ' ■ \ .' / very we 

Comments \ ^ * 



Clear and concise 



ih 



3 



X = '4. 



2, 



1 



very poorly* 



2. How adequately do instructions 
for the various activities pre- 
pare you and the students for 
the Life Skills experiences 
you use? 
Comments: 

Perhaps a little more detail 



1- 



3 



very 
adequately 

(3) 

X = 4 
s,d,= 0 



7 



1 



. \ very 

' , Inadequately 



How v.'Quld you rate activity 
instructions in helping carry 
out the Life Skills experi^ 
ences you choose? 
Comments: 
Like the related topics 



5' 



very 

(1) 



-+- 



high 

(2) 



X =4,33 
s.d.= .58 



2- 



\^ry low 



How would*you rate activity 
instructions In helping to 
bVing the Life Skills experi^ 
ences to a close? 
Comrnents : 



5 \k 3 ' 2 1^ 

H .1 1 1 f— 

very high very tow 

(1) (1) (D- 



CLARITY OF THE TEXT (continued) 



How feasible are the activities 
In the Guide for you to conduct 
In your classroom (e'/g., th^ 
need for special props or 
groupings would "decrease 
feasibility)? 
Comments: 



How relevant are the activi- 
ties. In Jhe Guide for the needs 
and interests of your students? 
Comments: 



H ^ 1 — 


f 


1 — 1 


very 




very 


feasible 




Infeasibje 


(3) 






X- = 


4 




. . s.d^= 


0 










5 ■ A 


3 


2 1 


-i — 1 


— — i — 


— -1-^ H- 



very 
relevant 



Problems w/writing-reading skills 



(1) 



How appropriate are the ac- 
tivities to the developmental 
level of your students t^.^., 
too advanced reading leyel 
for your students decreases 
your rating of* approeriate- 
ness)? §^ . / 
Comments:" 



(1) 

X > 4 



(T) 



-+- 



very 
apprpprjate 

41') 



very 
I rrelevant 



2 



very 
Inappropriate 



(2) 



X = 
s,d.- 1.73 



How clear is the relationsfiip 
between the four Life Sk'lls 
strategies (Listening for 
Feeling, Behayior Feedback- 
Values Classification; Role 
Playing) and the activities 
presented in the* Guide? 
Comments: 



^5 



very clear, 

CD • (2 ) 



. X 
s.d. 



4.33 
.58 



3 



2 

-h 



,very unclear 
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1. flow vtould you rank the Importance of each of the Life Skilly 
strategies listed below Insofar as their use fn the classroam • " , 
is concerned? (rank ]r-k, with^ being most important) 

' X = 3,67 . 1 ;2 3 4 . - ' 

< Listening for Feel Ihg s .d.= . 58 (1) (2) ' 

^ ^ X .= 1.67 

BeTiavior Feedback - s .d.= . 58 (1) (2) 
** X~267 ^ " 

' ^ ' . values Clarification s .d.= K 53 (1) (1) (1) 

Role Playing' s .d.= . 1 (1) (1-)(1) , 

■ . ' ■ . f . 

2. How would you- rate your frequendy of use of each of the tife 

Skills strategies?' ' , . 

Never Seldom Occass lonal 1 y Frequently Continually 

* 12 3 ^ 5 

- . > ■ \, 

Listening for X =4.33 

''eeling 1 ' 2 s.d.=1.15 

X. = 4.0 

Behavior Feedback , 3 s.d.=0 

Values Clarifica- ' X=4.33 

tioh / . _J ■ 2 1 s.d.-.58 

■ • - ■ . ,.~T~ X =3.0 

Role Playing. ' 1 1 1 , S.d.=1.0 



t ^ ■ . 
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ACTIVITIES (continued)- 



Directions; 



On the form below, list ten to fifteen act Iv t yes whi ch you 
have tried from the Guide. PI ease^ 1 eaf through the^GdJide ,to 
refresh your memory. After you. have I i s'ted the .ictlvities^ 
turn to the next page for farther instructions • 



Level of GuTde 



15-18 years 



SELF 



3 Teachers 



1 ^ 

2 

1 

1 

1 

1 

1 
1 
1 
1 



CO 



cn 
c 



0) 
0) 



0) 

JO 



TOIJJ^ 10 Activities 
' : 11 ie<;ponr.e55 
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D 

W 1 

M- 2 

I 6 



2 
5 
4 



L 
D 



IG 

i 



HCllyllT vMtie and Dage; 




M/N/ 1 


L-D 


+/- 


V 


1 - 5 


$ 

s 


About 'Me (Who am I) 


D . M 
W 1=1 


M^' N 
1=1^ 


L 

D=l 


+ 

_=1 : 




" . 1 




Characteristics p,23 


D M 
W 1=2 


M=^l N-1 
I 


L-2 


-=1 


1 


4 

2.5 


» ■■ 


Self-_portraits 


D 

W. ; I^l 


M=l N 

. I 


L=l 
D 


+=1 






— p 

s* 


Deciding on a Career 1) 


D ^.M=l 

W I 


M N 

I i- X 


L=l 
u 


+ 








1 

Abou%-Me- (4) p;19 


D M 
W 1=1 


M N=l 

T 

i. 


u 


+=1 ' 


[ 2 ■ > 


— ^'^^ — 


What do I want to. 
Believe d.25 


D M 
W 1=1 


M N=l 

T 

i. 


L=l 
D 






3 


















< 


Values & Facts (1); p. 28 


D : 

1=1/ 


N 
1=1 


L=l 

D ' 


+=1 


1 


4 




Accepting Yourself ^ 


D M-1 

W I 


M N=l 
I 


L=l 

D ' 


+=1 , 




4 ? 




Pronote a Positive 
Self Image 


D=l M 
W I 


M N=l 
I 


L=l 
D 


+=1 




5 ^ 


s 


People are Differen- 


D M 
W=l I 


•M N 
1=1 


L=l 
D 


+=1 




3 
















A 












I 


















— 




















— g ■ 
















/ 




















r 










I 
1 

-1 

















+ 



8 
2 



. ACTIVITIES (cQ^tlnueJ) 





On the form below, 1 Ist ten to^f(fteen act I vJ t ies ^ wh ibh you ^ 
have trfed from the Guide. Please leaf through the tfuide to 
refresh your memory. AfteV you -iiave listed Athe activrties7 
turn to the next page for further %kstruct Jpns . 



\ 



I pf Gcilde 15-I81 years 



FEELINGS 



3 Teachers 



r 



'. 1 
1 

2 
2 
1 

1 

1 

' 1 



0) 



C 



0)- 
0) 



. 0) 



TOTAL S Activities 
10 responses 
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D 
^ W 



1 

2 
4 



M 4. 
N 3 
I 5 



L 
D 



10 
0 
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ftCTIVITY (Title and -page) 


D-W-M-l 


$ 9 f 

' M/N/l" 1 L-D 
L 




' V 


1,- 5 - 


• ' 5 ' * 


All Feelinc:s are Normal 


r> M 

W-1 I 


M=i N 

Tssl 


u 


. -=1 


f 






We ^how ff^f^^linps iri manv 
wSfVs 


W»l I 


M ^=1 
T ^ 


L=l , • 

U 






2 




Votinj^ Exercise p. 35 


D " M 

Lf .11 

W=X^=1 


M ,N 
I»2 


L=2 

D 




1 






Open-ended Sentences p. 38 


n M 

u ri 

MifX 1=1 


M=X N=l^ 
I 


.L=2 - 
D 


-=2 . 




3 




Makin'K Choices (1) p. 39 


D M" 
W 1=1 


N • 

1=1 ■ 


E=l 

D 


+=1 


1 


5 


s 


'how do you feel 

C ^ , 


D M=l 
W I 


M=l N 
1=1 


L=l . 
D 


4^1 


1 


1 




[inner Space 


u n— 1 
W 1 


• M N=l 

i 


■L=l 
D 






3 


i : 


Personal Privacy Ck. (2) 


u rx 
W 1=1 


M=l N , 

I 


L=l 
B 


+=1 






















































i 


• ; 
















v ■ 
































T- — - - ■ — — — ■ 








r 




























\ 
I 




-* - 

1 








'. ^' ' 




r- ■ 
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ACTIVITIES (continued) 



K 



'.Directions: On "^ha for;nl below, 1 i'st ten to fifteen activities which you. 

Iiave tried" from the Guide. Please l«a^ tht^ugh-the GuMdj to 
refresh -yoyr^ memory . After you/h^e IJsted the afct I v i 1 1 es |- ^ 
turn to the n.ext page for fufther instruct ions . 

^ V Y ••• ^ 

, \ ■ ' . ■ . ^ 



' Level of Luide 13-18 years^ 



OTHERS. 



3 Teachers 



\ ' \ ' 
TCTIVIJY* (Title an* page)y 


D-W-M-1 


m/nA 




+/- 




T 5 


5 . 


. ■ \ 

rroDxems in LonnUi vi/ 


1) M=i 

!J— 1 T 
W— i i 


M 


1) ^ 


+=2 • 


i 


c 

D 


S 


Comm. Fails Because 


D M 

W lol 


M N=i^ 

I 


L 

D-1 


+ 

— =1 


I 






Lisjtening (1) 


D M^l 

W ' I 


M=l N 
I 


D 


+ 






• 


Role Plav 


D.- M 

W=lxl 


M=l N?=L^ 
1=1 


L=l 
D 




1 / 


4 




■Self Eval, fl) 50 


D M=l 
W . I 


M N=l 
I 


L=l 
D 


+=1 


i 

■ i 

— ft 






Pressure f rcni Others 


D M«l 
W I 


M N=l 
I 


L=l 
D 


+=1 




" 2 




— — — 








- 






w 




— — ~ — ji -—^ 
























































































































\ 




































- ^ 































TOTAL 6 Activities 
7 responses- 
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D 0 
W 2 
M A 



M 
N 
I 



2 
A 
3 



D 



5 
2 



I • ^ ' ' ■/ 

1. ' ' ACTIVITIES (continued) 4^- . V ^' - 

DIrect^ons^^ The IfollowTng.ste^s a/e to Ife followed for each activity n 

^. ll.fftedt' tomplete orve column mr--^P^l rst^d activuti * ^ 

j^' ' befoffe^efgjo'rv^g the 'second .col umnt ' ^ V • . <c i " 

STEP 6nE - In the f f r|ft*colunm, marked F:^ ^ ' A( " 

WrTte'the letter D if Vou-use thFs act! vity llai ly. ^ 
*/ * .V/rite the letter W if you use! this activity weekly. ^ 

Virite the letter H if yofi us^^is. activity monthly. 
Write the letter J if you have used this activity less fre- 
quently. ' 

STEP TWO - In the second column, marked M/N/l: 

Write the letter M if you taught thi s act ivi ty as a part of 
a special, separate mini-course. You may have begun the; day, 
or f 1 1 1 ed ^n an extra 30 minutes wi th i t , 'or you do an act ivi ty 
at the end of lunch every day, etc- ^ 

V/rite the letter N if you taught this aCtivi/ty at a naturaj or 
teachable mornent. This most often would occur when spmething^^ 
happens in ^class that Is related to one of the topics/act ivi / 
ties in the Guide. - . 

^* " Write the letter I if you taught this activity as an integrated 
part^f some subject. This would require structuring the 
activity so that the context of a lessen (e.g. , hi story) and 
the, process of the activity v/ere integrated (e.g., hov^v/ould 
you have felt, as a member of Nixon's cabinet). 

STEP THREE - In the third column,' marked L-D: 

Write the letter L after those activities that your students 
particularly^ 1 iked. 

Write the letter D after those activities that your students 

particularly disliked. ^ 

STEP FOUR - In the fourth column, marked +/-: ' . 

^Write 3 + after »an activity that yoy found to be professionally 
' ' ' rewarding.. 

\7rite a - (negative) after an -a^cti v^i ty that was frustrating, 
threatening or problematic for you. 



' L 
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•'aQTIVITIES' (contended),. ' 



C ■ 



STEP FHjt£ ; 'In ,tKfe "f i fthVdIumn, in^rked'^V-: / . / ^ 

, - Write theVretter V/aft^ those act.ivl^^i^for which you have 
* • Vour owi;*) variation, '^hif mean^.you have.^anged Scjme aspect 
of ^Ihe' activity suit ^yourjcl ass c^f subject area.,.' 

STEnsiX^X'ln 'the sUtfr co.lx]mn, marked 1 - 5:- . 

— 7~~~"., • - V ' . ■ . ' \ : - ■ • V 

/ ' .'Rank from 1*^:0 5 Ifeur most--f^.vorr.te 'actiVties. Write, the. 
.' umber .'5 by thg activity -that you like the *ROSt , then write 
I * * " the number ^ by your next m)6si: favorite activity, antl so 
/ " ' ..until you have ranked ypuo 5 most preferred activities. 

step' SE\/5^J : In the seventh column, marked S: / I ' 

V/rite the letter S after an activity that you have shared 
with another teacher. By shared we mean that you talked 
about your experience in using the activity. 




.V 



\ 
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I . ^ ^- 'X V 'VI. H^f^FUJ. NOTES y ' . v' 

* X' Olrectionsj_.,^l^ section ot^ th|pf'qu$stionnal_re^ a>ks^ou -to fp^icate the. i/*" 
^ ' 'Lj^l'^f to wSl^h you use the-su^desttohs^ prof^ide^ at -tUe. ■ * : -r 

* I - I. ' I = Nevfrr,, 2 =,Seiao(n," 3 >^ccassion?TlyV^.,«= Frequently.-, * \* • 

- ■ / - ..... ,,y,^^^ . 



V * 5^^ Alv/ays 



1. - When you use the actTvl t i es 'to What' 1 2^ 3. • > ** , 3 r 
' * extenX'to you spend dt" le^st one- ^ . ! -^(2)'' /' y 

"*lfalf hour^ on an activity? V ' * X = 3,67 

2. When , you use the activities to^what 1 2 3 ' * ^ 5 < 
extent ^ you allow time for dis-^ j (2) *(1) 
cussion as part of the activity? j ^ " 4.93 p 

, ^ ^ t ' ^s-d,^ .58. ' 

3. When you use the act ivi t ies- to what 1 2 3 , A ' 5 

^ , extent do you discuss th'^ process Kl) (1) (1) . ^ 

and purposes of the actf-vity before • X = 4.0^ 

^ bdg^nning the activity? . ' ^ s7Sr.= 1.0 

k.. When you use the activities to what f 2 3 .A * 5 

''^'ektent do you post a list of simple. ' * ^ 

^ rules v;hich the class agrees* tt) H) (2) ^ , . 

follow? . = 3.33 ' 

s . d . = 1 . 1 5 

5- When you use thq activities to what * 1 2 ^ A\ ^ 

extent do you participate in the _ (1) 



act ivi t ies? 



X = 4.33 
s;d.= .58 



When you use the activities to what 1 2 ^3 ^ 



(1) '(2) 



extent do you explain to studen^^s ^ 

that they do not hove to share \ ' ^ ' ' » ^'^^ '^^^^g^ 
their opiniort or feelings Tf th^y s "d = 58 

do not.iUan,t to? . * * ' 



7. V/hen you use the activities to what 1 2 3 ^ 5 

extent cfo you raise questions to . ^1 j ^-[^ 

' encourage the students* to reflect * ^ ^ = 4 g 

on v/Nat has occurred during the ' ^ ' s.d.= 1.0 

activity and what they have learned? ♦ 
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jfEbPFU). NOTES', (cont inued) 



X 



>^s,- 8. When you'USe the ^ctJvi'ties to wf;af ^ 1' 
■ '* extent^:«o fbu 'cfmi:! udefea^h activK^-^ 
w^tb ^ sunvnacy ofctT'vity-ie.g.', £om- 
^ \ /plBte »*1 MMrned''.tftatefT*ntsv. • . 



V >' Ts'.S. rn''2^ner-ar.rtO' what' wt;e^it' wool d-^Qu. . 
'.■'■'^•\' *^st1mate fti^t.ycm use th? Life; Ski llj.--- . 
.-^ ■ ' <V^ct IS) i t fe^.'^rr .^dn^wax Jn- y'Qur. as^-^ . ^. 



3^ ^ . 
(2) • ' 

X'= 3,67 
s.d-.= iJ5 



» * 



' Commfenis : 



" (3).. . ^.^ 
'..."v X = 4 



A-/ 



V 



r 
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Directions: 



VII/ ANECDOTES . .. 

In this section of the questionnaire we are I-nteresterf in i 
learning about specific incidents that you have experienced. 
Space has been provided .after each question for you to des- 
cribe a specific situation. Answer only those*^ items appli- 
cable to your experiencb, and jnclude both positive and 
negative experiences. * \ ■ ■ > 



,1.^ Would you describe one or more occasions when you used an activity 
as a separate piece or series of^ieces (e.g. , mini-^course) . 

- Used activities to enable -students to learn more about each other. 

- Used the voting exercises oyften - sometimes just to estimate the tone 
V qf the class. 



*Would you describe one or more occasions wnen arT^tivity was used 
because of a natural,-^event (teachable irjommt) in yokr classroom. 

1. When discussing scientific methodplogieV I use "values & faicts" 

2. When students fail to follow instructipris in biology .Tab u use 
"communication activity". • ^ ' / . 

3. "Communication Fails Because" was used after a fight be,tween 2 girls^ 
in tjie class. ^ - 
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ANECDOTES (continued) ^ 



Woulfi you. describe one or more occasiojis v/hen an activity was used * 
as part cff a regular lesson plan in your content area (e.g. , science) . 

• ^' ■ ^, 

When disQUSsing food^sin class'I voting exercise and foods and you/ 
. See #r. ^ ^ 




Can you describe some effects that one or more specific activities 

h^d on your class. (e.g., you enjoy teaching more, you have fewer K 

discipline problems, the students work better together^ etc.) 

Attempt to conpect the effect you have observed with ^n activity or ^ 

series of activities. . ' - 

- Students seemed 'to have more respect for each other. 

- I have a more peif:§onal relationship w/tKe students as' a result^tff listen- 
ing to and' talking with them. . - , ■ • 

- In most of my classes - I noticed a more trusting/op^en environment. 
Students are more will ing- to articulate feel ings- and thoughts, greater 
recognition and tolerance of similarities and differences of people. All 

* the activities had an effect because they were all integrated into the 
curriculum. 



ANECDOTES (continued) 



If you were to recommen^ any changes In the Life SklTls Activities 
Guides, what would they be? 

- Better index -indication of contents., 

- An index 

-More subject, related activities, 

- More follow through questions. ; 

- An index, 

-Jjore activities that don Vt depend on writing and reading skills, 

9 



\ : 
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I Learned Statements 



V Level 15-18 years , 



3 Teachers 



I learned that the .activities I used the most;, we all' enjoyed the most. 

• ■ 

I learned that the exercises tliat had the. most active involvement were most 
enjoyable (e^g., role play). . , 

I learned that a negative response was after the result of highly explosive 
situations in class. . . 

I learned that I varied most of the activities to fit my, situation. I 
discovered I didn't use any role play activities, . ' - 

I discovered that I was using life skills activities almost daily. 

I learned that I should have had^^his course years ago. 

I learned that students can think positively about negative things. 
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TABULATED RESULTS 
OF ALL FOUR LEVELS 
COMBINED 
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ALL LEVhLb" 



EVALUATION PANEL 
LIFE SKILLS FOR MENTAL HEALTH PROGRAM 

. _ _ OctDbjer 28 , _1378„ _ _ _ 

c Macon > Georgia 

^ • " 

Name , ' , . . ' - " Sex 

-I 

Address (Business) V ' . ' 



Phone: 



(Home) 



Phone: 



* . Turner 1; Fayette 1; Worth 1; 

School System 7 schpol systems relpresentedt Spalding 2: Butts 2: Atlanta 2, Bi.bb. 4; 

Choral Music--V, Science-2, Social Stud1es-1. 
Subject/Spgcialty Area Early CKildhood>4. SLD-1 /Gifted-K Math-1 , Enqlish- 1 , Art-^1 , 

Grade* Level K - 12 V . . • 



Levels of Leader's Guide Used All leyels represented 



Age 2 under 25 8 ' 25"3^ ' ,35-^5'* ^ over ij5 

V ' 2 M.Ed. " • . . 

Education 6 B.A.; 3^B.5.; 2 M.A,; degree ; ^ 

— : • — 3 greater than 10 years 

7ears Experience in Present Field 7-less than 3 years; 3 between* 4 & 10 years; 
Date, Trained in Life Skills Program alO -between 9/77 & 3/78 ' ' 
Vnere Trained in Life Skills Program , ' \ . \' ' " ^ 



V/hy did you decide to participate in the Life Ski Us Training? 

interesting; s6lf-growth;> help w/students; staff development and colleg e 

/credit; release time; free; chosen by principal. 



Your cooperation and participation in this Pane) session is 
■ greatlyt. appreciated. THe views and opinions of the practitioner 
crs in education are critical to the implementation of any inno- 
vative program. Your* involvenrent in this effort at evaluation 
of the Life Ski 1 1 s . Guide? v/i 1 1 provide information essential to 
the future quality and utility of the'Guides. 
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OVERALL KROGRAH USE . * 

(1) How did you initially use the Life Skills Activities Guides in the 
classroom? 

Suiwnarized by level of Guide. * • 



(2) Ho-yy do you use "the Guides now in the classroom? 

Some activities are used routinely, usually to "break the. ice" with new 
classes. Other skills and activities are used at appropriate moments. 



(3) Where do you keep 'your' copy of the -Guides? 

All the teachers kept the Guides in the classroom, briefcase, or in a con- 
venient place at home. • ■ ■ "■ k 



ft 
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OVERALL PROGRATI USE (continued) 

„..„; . 



(k) Vhat kinds of probjems have you encountered in implementing the 
Guides? 

^ ■ ■ 4. 

Summarized by level of Guide. - ^ . 



(5) What have been the reactions of students, parents and other teachers 
to your use of the Guides? 

Students enjoy the activities. 
. Parents are not^ware. ^ 
Other teachers are inte^^^^cj and sometimes ^skepti cal . 



(6) ijow would you evaluate the overall benefits derived by students 
^ from the activities In the Guides? , 

Tne activities are. fun. 

Students are more open and willing to. share feelings. 

More accepting of others* feelings and differences. ^ 

Helps build self-concept and self confidence. . 



. /- 
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II. RATIONALE 



Directions: This section of the questionnaire asks you to indicate the 
extent to v/hlch you agree or disagree v/ith various basic 
assumptions upon which this program is based. Circle the 
number indicating your opinion. 

5 = strongly agree, h «= agree, 3 = no opinion,' 2 = disagree 
1 « strongly disagree 

1. The scfiool Is a partner in fostering S h 3 2 1 
a child's total growth (I.e., emo- 
tional as well as cognitive). • J' ~ ^'^^ 
Corrments: . S,d. = ^33 . 



2. It is appropriate to spend time dur- -5 U 
ing the school day to help kids learn 
about themselves and explor'e situa- - = 4,77 

tions they are likely to face In life. s^d; = ^44 
Corrments: ; . 



3*. The rapid change and high mobility "in 5 h 
^ our society has made it rfif f icuTt^ort ' 

young people to understand themselyes X = 4, .38 

and others and ^ develop a clear*set S,d.= Kl^ 

of values. . • _ 

Corrments: 



RAT I ONALJE (con t i nue^ ) 



4. Many young people have a hard time 
understanding or express^ing their 
feelings productively. 
Conments: 



X = 4,69 
s,d,= ,48 



5. It Is Important for kids to respect 
^ the nee<Js and feel ings^f others as 
important and to develop satisfying 
Interpei^^Oftgl^relationships . 



Coiranents: 




4,92 
.28 



6. V/hat 1 do with Life Skill^ in the 
//;classrooiT>. is different from what 
Veourvselors.do ^v/i th individual stu- 
^ dents v/hp have problems^ ' 
Comments: 



: : X 

s.d. 



\ 
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rriV"FORMAT 



Di rectlojis : 



1. 



,2. 



On thebaic pertaining to each statement, circle^ the number 
which Indicates your opinion. The middle number is a neutral 
response. \ ' , ' 



How a r 1 1 s 1 1 ca 1 1 y a ppea 1 1 n g 
the Guide to you? 
Comments: 



Is 



How well do you think the varl 
ous sections of the Guide frt 
together? ^ 
Comments: . • 



k 

-4- 



3 



2 



1 



very 
appeal Ing 



v4ry wel i. 



X = 3,46 
s.d-;' .88 

3 

- — t ' 



very 
unappepl ing 



1 



* not J/ell 
all 



r 



3. How easy is It for you Jto find 
' activities you want irtythe • 
Guide? , ^ 

Comments: ^ 



very ea5> 



3 

-I- 



very 
difficult 



X = 2.46 
s.d.= .66 



Hov/ approprll^tc do you find 
the order of presentation of 
materials in the Guide? 
Commenii: , ' / 



Hov/ useful do you find the 
Guide's Table of Contents in 
finding areas you wish to use? 
Comments: 



5 



very 

^appropriate; 



3 



X = 3,77 
S-V-= 1,01 



3 



very useful 



-+- 



very 
inappropriate 



2 

-i- 



/ 

X = 3.08 
s.d.= 1.12- 



not useful 
at all 



ERIC 
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FORMAT (continued) 



HaM important do you consider 
_tiie-graph i c I n usjt ra t^^^^^ 
the Guide's use? 
CoRvnents: / 



ver'y ; 
important) 



X = 3,23 
s^d, = KOI 



] 

"tT 



very 
unimportant 



Ho*^ useful' do you find the 
Helpful .Notes Section of the 
Guide? 
Comments: 



4- 



-I 

very ujeful 

. X = 4,62 
s,d,= ,51 



+ 



not useful 
at all 



8, How useful do you find the 

Additional Readings section of 
the Guide? 

Comments: ^ " 



+ 



very useful 



2 

4^ 



To what extent do ypu think the 
activities Fall under appropri- 
ate categories (i*e.^/ self, 
others, feel ings)? 
"^Comments : ^ . ' 



X = 3,54 
s.d.= .97 



+ 



very * 
app^op^iate; 

X'= 4^ 



not useful 
at all 



2 



very 
inappropriate 



10. To v;hat extent are the goals 

and objectives of each section , 
helpfui to you in understanding 
each 5^BCtioh? 
CommencsS: 
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3 



very helpful 

X = 4.38 
s,d,= .51 



4- 



not helpful 
at nil 



0 
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IV. CLARItY OP THE TEXT 



Directions: 



On the scale f>ertainTng to each statement, circle the number 
vrhich indicates your opinion. The middle number is' a .neutral' 
response,. 



0 



How well does the Guide explain 
the purposed of the various 
activities? / * 

Comments: 



^ — — 



4 



'very wel 1 

X = 4.38 
s.d*= .65 



3 

■+7 



2 



1 



very poorly 



2. 



How adequately do instructions 
for the various activities pre- 
pare you '^d . the students for 
the Irif e Skills e^eriences 
you use? 
Comments: 



• 1— 

• ve^y • 
adequately 



X =4.00 
s,d.= .91 



2 



very 
Inadequately 



3* How y.'ould you rate activity 
instructions i.n helping carry 
out the Life Skills eixperi*: 
j.cnces you choose? ^ 
. Comments : ' . ■ 



-+■ 



very high 

X = 
s,d.= 



4.15 
.9. 



2 



very low 



How'v/ould you rate act ivi ty 
instructions in helping to 
bring the Life Skills experi- 
enceEs to a close? 
Comments: 



very high 



X = 4.15 
s.d.= 1.82 



2 



very low 



CLARITY OF THE TEXT (continued) 



How feasible are the activities 
In the Guide for you to conduct 
In your classroont (e,g., the 
need for speciaK props or 
groupings would 'decrease 
feasibility)? 
•Conr^ments : ' » 



H— h 

very' 
feasijble 

a = 



4.i5 
.55 



H 

very 
Infeaslble 



Kow relevant are the actlvl- , 
/ties/ln.tibe Guide for the neea^ 
.^rrd/interests of your students? very • 
Comments: v relevant 



X = 4.46 
s.d.- .78 



2 

■+- 



^ v^ry 
Ir-relevant 



How appropriate are the ac- 
tivities to the developmental 
level of your students (e.g., 
too* advanced reading level 
for your students decreases 
your rating of approprlate-j 
ness)? 
ComiTients : 



very • 
appropriate ^ 

' . t X = 4.15. 
s.d.= 2.73 r 



+ 



very 
inappropriate 



How clear is the relationship 
beti;een the four Life Skills 
strategies (Listening for 
Feeling, Behavior Feedback, 
Values Classification, Role 
PI'aying) and the activities 
presented in the Guide?' ' 
Con-.nents: 



-4- 



very clear 



X = 4.08 
s.d,= 1.04 



2 ^ 



very unclear 
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V. ACTIVITIES 



I. How would you rank the Importance of each of. the Lffe Skills 

• strat?:,res listed^elow Insofar as their, ose fn the classroom 
Is concerned? (rank with ^ being mo-st important) 

■ \x \ I * T At X = 3^6 ^ 

Listening for Feeling _ ^ - 

■ X - 3 23 . , . 

Biehayior Feedback s.d.= 2 83 ^ • i ' 

\ . X-- 2^92 " ' 

Values Clarification - s^d.' = 2,06 

• ' . •~Y^2!4^ . 

Role Playing s.d.= 3.07 

'2.. How would V..U rate your frequency of use of each of the Life ^. 
Skills /St.ategies? ' . ' 

Never Seldom Occassional ly Freijuently Continually 

Listening for • • ' *x = 4.38 

•^^^^'"9 - • _s.d.= .65 

Behavior Feedback / - . 



X /= 4.08 
s.d.= .49 



Values Clarif ica- „ \ X = 3.85 

tion s.d.= .69 



■ ■ " ^ - / . ~~ — X = 4:^ 

Role Playing 's.d.= 2.79 



ACTIVITIES (continued) 



B. 

♦ 

Direct Ions ; 



On the form below, Hst ten to fifteen activities which you 
have tried from the Guide. Please leaf through th? Guide to 
refresh your memory. /After you have listed the activities, 
turn to the next page for further instructions. 



Level 'of Guide 



5-8 years 



SELF 



'4 Teachers 




TOTAL =11 Activities 
22 "response^ 
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ACTIVITIES (continued) 



Di rect Ions ; 



On the form belowj^ifst ten to fifteen act ivi t^es which you 
have tried from the Guide, ' Please leaf through the Guide to 
refresh your memory. After you have, listed the activities, • 
turn to the next page for further Instructions. 



Level of Guide 



5-8 years 



FEELINGS 



4 Teachers 



ACT>iVlTY (Title and page) 


P 

0-W-M-l 


M/N/l 




+/- 


M 


1-5 


5 


Fear o. 29 


D M 
W I»3 


M»3 N 


L=l 
D 


■4-3 


1 

1 




s 


Joy p. 29 


D M 
W I«4 


1^3 N 
1=1 


L=3 
D 


+=2- 


111 




> 


Love p. 30 


D * M 
W 1=3 


M='3 N. 


L-3 
D 


+=2 




1 




Jealousy p. 30 


D M 
W • 1-2- 


M=2 .N 
I 


L=l 
D 


+=2 


1 






Anjzer p. 31 


D M 
W=l 1=1 


M-l ' N 
1=1 


L-2 
D 


+=1 


1 






Showing Feelings p. 26 


D M=2 
W I 


M N=l/ 
1=1 


L=2 
D 


+=2 


1 






Feeling & Body p. 28 


D M 
W 1=2 


M=l N; 
^ 1=1 


L=l 
D » 


+=2. 






s 


What are Feelings p. 25 


D M=l\ 
W=l I 


M=2 N 


L=2 
D 


+=1 
-=1 


1 


3,4 


ss 


Sentences w/Feeling 


D M \ 

w=i i 


^^l N 


L-1 
D 


.+ 
-=1 


.1 


2 




Crying 


D M 
W 1=1 


M-l" N 


L=l 
D 


+=1 








Feelings in Here & Now p25 


D ^f=l 

W I 


M-l N 


L=l 
D 


+=1 


1 


4 




































■ — ■ — I 

— : \ 

































































































TOTAL 11 Activities 
21 responses 



-127- 



D 0 
M 4 
W 3 
I 16 



M 18 
N 1 
I 4 



L 18 
D 0 



Di recti fons : 
4. 



ACTIVITIES (continued) 



On the form below, llst*ten to fifteen activities wbich you 
have tried frofn the Guide. Please leaf through the Guide to 
refresh your memory. After you have listed the activities, 
turn to the next page for further InstFuctlons . 



Level of Guide 5-8 years 



OTHERS 



4 Teachers 



a; 



4' 
3 

2 
2 
1 



2 

1 ^ 

1, 

1 



u 
0) 



ACTIVITY (Title and page) 


D-W-M- 1 


^ M/N/ 1 


;l-d 


+/- 


V 


1 - 5 


5 . 


Reasons for Rules p. 35 


D M 
W-3 1=1 


M-2 N-2 

I 


D 








ss 


Schools v/o Rules p. 35 


D M 
W I«3 


M-1 N-2 
I 


L-3 
D 


+-2 






ss 


Sharing I p. 36 


D.. M*l 
W 1-2 


M-1 N-1 
I-l 


L-2 

D 


-H-2 


11 


3 


s 


TartcinR Turns - »p. 37 


D M-1 
W-1 I 


M-1 N-1 
I 


L-2 

D 


4=2 • 








Family . • p. 38 


D M 
W 1-2 


M-2 N 
J 


L-2 
D 


4«2 


/ 

1 


5 


s 


BeiniK New * p. 38 


D M 
W 1=1 


M N-1 . 
1 


L-1 . 
D 


+=1 


1 






Tattling p. 42 


D M 
W»l I-l 


N , 

I 


L-2 
D 


+=2 




— ^ 




Is Telling Always Tailing 


D M 
W I-l 


M-1 N 
I 


L=l 
D 




i 


i_ ^ 




' Sharing II ^ p. 36 


D M-1 

l-J I 


M N 
I-l 


L=l 
D 




1 






Game w/o Rules p. 35 


D M 
W 1=1 


M ^=1 




1 


1 


• 




> 

Setting Rules 


u ri** J. 
W I<. 


n Si —J. 
I 


D 




1 . 




S 


parents, are People p. 45 


D M • 
W 1=1 


M=l N 
J 


L=l 
D 


4^i 




2 

-i — 


S 


Friendship p. 47 


D M . 
W 1=1 


M-IN 
I 


b 


+=1 




5 




















. .. y-\ 






























































4.^ 



tOTAL 13 Activities 
23 responses 
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lit 



D 


0 


'. M 


12 


L 


21 


W 


5 


N 


9 


D 


0 


M 


4 . 


I 


2 






I 


14 • 











ACTIVITIES (continued) 

■* 

B. * / 

( ■■ ■ ' - ' 

Directions: On the form below, list ten to fi fjteen act IvI ties which ^ou 
have tried from the Gujde. Please leaf Jthr-ough the Guide , to 
refresh. your memory.^ After you, have listed the afctlvlties, 
> turn to the next page for further instruct Ions • (. 



Lever of Guide ^-ll years 



ACTIVITY (Title and page) 

f . - — . . — '. 


m ' ' 

F 

D-W-M-l 


M/N/l 


L-D. 


+/- 


V 


1-5 


5 


ATI AKrll1^ Mo "PnlHpr n . 17 


D-i M-i 

w i-r 


> Mp-I N 


L-i 
D^l 


+=i 
-=1 


ii 


5 


s 


• 


D-l M 
I 


J^l N 


L»l 
D 


4-1 


1 


4 


s 


M-* -1 rtK h Pnrtv ft- 20 

nXuniEnu runy f » 


D M 
W I-l 


M N 
I»l 


L«l^ 
D 


+ 

-=1 








The Real fte p . 20 


D ^ M 
W I-l 


M N-1 


L=l ^ 

D ^ ^ 


4-1 ' 






— ^ 


p; 17 

Personalitv in fiU-Package 


D M 
W 1-2 


.M-2 N 


L-2 
D 


+=2 


1 






The Different Mes p. 23 


D M-1 

W ^ I 


M N 
1=1 


L-1 
D 


4- 








Why i LiKe Deing ne 


D M 


M=»2 N 


L-2 
D 


4-=2 




2 


ss 


Ad tor Nyseii? Djr -i-o 


D . M 


M-2 N 


L-2 
D 


4-2 




3 




ResponsiDiiiuy p.^j 


D M 


M=l N 


L=l 
D 


+-1 








On Your Own p. 25 


D M 
W 1=1 


M=»l N 


L=l 
D 


+=1 




5 ■ ' ' 


S 



















































































J ■ . - . 
































. ' ) 

















• ' ' D 2 M 11' L 13 + 

TOTAL 10 Activities • , _ „ 0 N 1 D 1 

15 responses - -izg- M 2 I 2 



.1 11 ^ 



4 



ACTIUjTIES (continued) 



Direct idns: On the form below, list ten to fifteen activities which you 
have trle^l, from the Guide PI ease 1 eaf through the Guide to 
refresh your memory* After you have listed the activities, 
turn to the next page for further Instructions- 



Level of Guide 



9-11 years 



FEELINGS 



3 Teachers 



ACTIVITY (Title 'and page) 


F 

D-W-M-l 


M/N/l 

■J 


L-D 


*f/- 


V 


.1 - 5 


5 


Anaer 


D 1^1 
w i«i 


N-i 

T 
1 


D ^ 


+=2 


1 


2 




OildL XUK iUiKcr P, 00 


D M 


1 


D 


-f«l 








upen— Ciuaea oenuences p«o/ 


D M 

W 1»Z 


^M-1 N 
1=1 


D 


+«2 




' 33 


■ 5 


FiKhting p. 36 


D M 
W I»l 


M»l N 
I 


L-1 . 


^-t-l , 


, -■ 






Worries 


D 

W I 


M N=l 
I 


L=l 
D 


-f-1 


1 


1 




Accepting Feelings 


D ,M 
^=1 I 


M N=l. 
I 


L=l 
D 


+-1 


- 1 






now DO ipu Dnow reelings 


D M 

lV"l I 


M N=l 
I 


L=l 
D 


-f-1 


1 


-> 




Analyzing. Mood Picture 


D 

v=l I 


M N=l 
I 


L-1 
D 


+=1 




2 




~i — 




















































v.. 




r 

* 








: ^ 

































































































2- 

1 

2 

1 

1 

1 

1 
1 



cn 
c 



TOTAL 8 Activities 
10 responses 
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w 



6 

3 

M 2 
I' 5 



M 
I 



2 
5 



M 4 

N 5, 
I I 



ERIC 



42 



X 



ACTIVITIES ^continued) 



ACTIVI 



Directions: On the form below, list ten to fifteen activities which you 
' have tried from the Guide, ^Please leaf through the Guide* to 
refresh your memory. After you have listed the activities, 
turn to the next page for further instructions. 



Level of Guide 



.9-11 years 



OTHERS- 



3 Teachers 



ftCTIVITY (title and page) 

» . ■ 1 ■■ 


F . 
D-W-M-l 


M/N/ 1 


L-D 


+/- 




V 1 -5 


5 


Uivorce p • hd 


D M 


M . N-1 
I 


L=l 
D 


+=1 






- 

S 


, Once Upon a Time - 
Divorce . p. 45 


D M 
W 'I«l 


M N=i 

I 


L=,l 
D 


-H=l 






s ■ 


Name Ta^ Exercise 


D M 
W I«l 


J^l N-1 

I 


L=l 
D 


+=1 


1 


5 


s 




D M 


M=2 N-1 

T 


L=2 

sJ 


4-2 




4 


ss 


How Not To^ Be a Friend 48 


D M 
W 1-2 


•M-2 N-1 
^ I 


L-2; 

D 


+=2 




4' 


s 


What is Friendship 


D M 
W 1-2 


M-2 N«2 

I 


D 


-H=2 


1 


1 




What do- Friends Do? 


P M 
4 I-l 


M-1 N-1 

I 


L=l ' 
D 


+-1 








Favorite Character 


D M 
^ I-l 


M-1 N 
I 


L=l 

D 


-H=l 






s 


SterotvDine o. 48 


D M 

^ l-X 


M-1 N 
X 


L-l 

0 • 


-H=l 








Bullving p. 53 


D M 
A 1=1 


>^1 N 
I 


L=l 
D 


+=1 








< 








* 








« 


















































✓ 


























? 


























• 











TOTAL 10 Activities 
13 ^responses 



■131 



143 





•f 


M 


11 




w 




N 


8 




M 


0 


I 


0 




I 


13 









.Directions; 



ACTIVITIES (continued) 



On the form below, 1 istk ten to fifteen actlviti^ which you 
have tried from the Gul/de. Please leaf through the Guide to 
refresh your nf>emory. After you have listed the act i vi ties , 
turn to the next page for further instructions. 




Levet of Guide 



12-14 years 



SELF 



3 Tea(^\i^»^ 



H 



ACTIVITY (Title ancj page) 


F 

D-W-M-J 


M/N/l 


l-D 


V 




1-5 


5 . 


T ram ^nmpHnrfv o . 1_8 

X aUl o Vi^uic f Vi^u y \j • 


D • M 
W 1*1 


M N' 
I«l 


L=l 
D 


_1 


►1 


> 

2 






D«l M 
W I«l • 


M N«2 
1=2 


L»2 


-H=2 


1 ^ V 




s t 


inriuencing^L4J__ — iti p^^i 


D M 


M N»l 


L 

Hal 










Reincarnation (2) pi. 17 


D 

W I»l 


M N=l 
• I 


L=l , 
D 


+=1 








Se^lf Confidence Eval. d17 


D M • 
W I»l _ 


M=l N 

■ I 


L=l 
D 


+=1 




. 2 ' 


'■ 'i 


Goals & Self Concept p. 20 


D M 
W 1=1 


JJ^l N=^l 
I 


L 

D ■ 


+ 


1 






p. 21 

AirecLxn^ ooineune rixse 


D M«l 

LJ T 


M*l N=l 

T 




+ 




— ^ 




values a racLSv^XQiz^ p*zz 


D M 


;m»i n 
I 


LI 










WHO Lounus une nosL p*zz 


D M 


M'li^ N 
' I 


L 

iy^ J. 


+ 

-=1 








What Influences Your 
Choice p. 24 


D M 
^ 1=1 


^f«l N 

.1 


L 


+ < 








Who am I? Different Mes. 


D M*l 
^ I 


M N 

. . 1=1- 


D 


+ 

-=1 








p. 21 

Self Concept in Classroom 


M 

i] I 


M N=l 
1=1 


L=l 
D 


+«1 


1 ■ 


5 


s 


— ^ ■■ ■ J ■ ■ - " 

Decision Makine 


D M 
^-1 I 


M N-1 
I 


L 
D 










T Think I've Chaneed ' 


D M=l 

fl I 


M N=l 
1=1 


L=l 
D 


+«1 






s 


















































< ' 

















IOTA] 



^Mctivities 
■^15^' responses 
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D 2 

W 2 

M ' 3 

I 8 



M 6 
N ' 9 
I 7 



L 



9 
2 



8 

4 



ACTIVITIES (continued) 



DlrectloT>s: On the-,form below, list ten to fifteen activities which you :5( 
/ have tried from the Guide. , Please leaf through th^Guide to ^ 
i refresh* your memory. After you have listed the Activities, 
turn to the next page for further instructlctts. ^ ^ 



1 



Level of Guide 'l2^14 years 



FEELINGS 



3 Teachers 



ACTIVITY (Title and page) 


F 

D-W-M- 1 


M/N/l 


L-D ^ 


+/- 




1 - 5 


5 


p.3U 

Influences of Emotions 


D-1 H 

W 1-2 


■ il=2 N-J 
I 


L=2 
D 




2 






Here Now Fee lines d.30 


D-1 M 
W»l I 


M N=2 


L=l 
D 


+=■1 


1 

X 


A 




Aiixietv & Security 


D M-1 

W . I 


M N=l 
I 


L=l 

b 






9 


s 


Handling Stress • 


D M 
W=l I 


M ' N«l 
I 


L 

D - 


+=1 


' 1 






Inner Space 


D M 
W I»l 


M' N»l 
I ' 


D , 


-H=l 








How do vou feel? v. 29 


D M 

W 1=2 




L=l 
D 


+=1 


1 


4 


s 


Sources of Stress p.32 • 


D M 


M=l N=l 

1=1 _j 




+-1 

1 








p. 35 

Role Plav Stressful Sit 


D 1^1 
I 


M=l N=Y 

I — 


L=l _ 


+=1. 


1 


1 
i 


s 


Dear Abbv o.35 


D M 


M-1 N 

T 

X. 


L=l 
n 


+=1 




c 
D 


s 


Do This. Do That p.32 


D M 

^ 1=1 


M N 
1=1 


L . 
D=l 


+=1 


1 


5 




Success & Failure d.34 


Pi M 

V 1=1 ^ 


n IN 

• 1=1 


D 




1 




— :Ps~ 


































































— p 






























4 



















TOTAL 11 Activities 
16 responses 
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D 2 

W 2 

M 2 

I 10 



M 6 

N 511 

J 5 



L 
D 



9 
0 



+ 12 
1 



i45 



ACTIVITIES (continue 



■ ' • •« • 

Directions: On the form below, list ten td^fifteen activities which you 
have tried from the Guide. Phease leaf through the Guide to 
^ refresh your memory. After you have listed the activities,!, 

turn to the next page for further Instructions. 

. Level of Guide 15-18 years . * SELF 3 Teachers - 



ACTIVITY (Title and oaqe) 


F 

D-W-M-l 


M/N/l 






r » 

V 


1 -3 


5 


~ "3^3- ^ 

About Me (WhQ am I) 


b M 
W I^l 


'1=1 


L 

D=l 


+^ f 








Characteristics p. 23 


D M 
W I-»2 t 


M=*l N-1 
I 


L-2 


4*1- 


1 


2.5 


• 


Self-portraits 


D M. 
W I»l 


M=i N : 

I . 


L=l ■ 
D 


+*1 






s 


T^o ^ n ^ n CT on a r^ai^ooT^ ill 


D « >^1 
W T 


M ^ N 


L=l 

n 
u 




1. 


« 




About Me (4) \.19 


D ^ 
W . 1=1 


M N=l 
I 


L=l 
D 


+-1 


1 


2 




What do I want to 

Believe " p«25. 


D M ' 
W I«l. 


M N=<L 
I 


D 


+=1 


1 


> 

3 




Values & Facts (1) p. 28 


D M . 
W '1=1 


M N 
1=1 


L»l 
D 


+=1 ' 


1 


4 




Accepting Yourself 


D M^X 
W I 


M N=l 
I 


L=l 
D o 


+=1 




4 




Promote a Positive 
Self Image 


D=l M 
W I 


M N=l 

I 


L=l 
D 


+=1 




5- 


s 


People, are Different 


D M ^ 
W»l I > 


M ,N 
1=1 


L=l 
D 


+=1 




3 








• 












— ^ — — — 




















: ^ 




























































A . ■ ' ■. 

\ 




-J 





























TOTAL 10 Aitivities ■ _ ' D 1 M 2 L 10 • + 8 

11 responses '-135" W 1 ^ N 5 D 1 ' 2 

. . , M 2 I 4 

• < I 6- 



i 



ACTIVITIES (continued) 



Directions: On the form below, list ten to fifteen activities which you 
' have tried from the Guide. Please leaf through the Guide to 
refresh your memory-^After you have listed the activities, 
^ turn to the nekt page for further instructions^ 



1 
1 
2 
2 
1 
1 

1 ' 
1 



Level of Guide . 15-^18 years 



FEELINGS 



3 Teachers 



ACTIVITY (Title and page) 



D-W-M-l 



M/N/l 



L-D 



+/- 



1 - 5 



All Feelings arg\Nonnal 
s rn- 



D M 

W-1 L 



M-1 N 

1^1 



TFT 
D 



T — ■ 
-=1 



We show feelings r» many 
ways ■ 



D M 
W=l I 



M N=l 
I 



L=l 
D 



■H=l 



0) 
to 



Vptlng Exercise 



p. 35 



D M 
W=l 1=1 



M N 
1=2 



,L-2 
D 



■H=2 



Open-ended Sentences p. 38 




M=I N=l 
I 



L=2 
D 



+ 

-=2 



Making Choices (1) 



M N 




How do you feel 



M-1 



D 



+=1 



Inner Space 



I 



M N=l 
I 



D 



c 



Personal 'Privacy Ck. (2) 



M 

1=1 



>f=l N 

^ I 



L=l 
D 



+=1 



SI 



TOTAL 8 Activities 
10 respohses 
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D 1 

W 4 

M 2 

I 4 



N 
I 



4 
3 
5 



L 
D 



10 
0 



+ 7 
- 1 



ERIC 



117 



ACTIVITi'eS (continued) 



I 



Dl.rectlans: On the form .below, list ten to fifteen act i vi t ies ''whi ch you ^ 
have tried from the Guide. \Please leaf through^the Guide to 
refresh your memory. After you have listed the activities, 
t^rn to the next page for further instructions. 



y 

Level of Guide ^ 15-18' years 



OTHERS 



3 Teachers 



ACTIVITY '(Title , and page) 



D-W-M-l 



M/N/l 



L-D 



~ T 

I " 5 



Problems in Comm. (1) 



U !PI 

W«l I 



M N\ 
1=2 # 



D 



1 # 



Comm. Falls. Because 



I-l 



M N=l 
I • 



L 

D=l 



Listening (1) 



M-1 
I 



M=l N 
I 



+ 

-=1 



Role' Play 



D M 
W»l 1 



M=»l N-1 
1=1 




Self Eval. (1) 



50 



M>=1 
I 



M N«l 
I 



Pressure from Others 



I 



M N=l 
I 



+=1 



TOTAL 6 Activities 
s ' 7 responses 



ACTIVITIES (contlrtued) 



Directions: The following steps are to be followed fot each activity 
listed. Complete one column for all listefJ activities^ 
before beginning the sfecond column. , 



STEP ONE - Ih the first column, marked 



Write the letter 0 if you use this activity daily_. 

Write the letter W Jf you use this activity weekly. -/ 
V/rite the letter H if you use this activity monthly. 
^ Write the letter I if you have used this activity less fre- . 

qiiently. 

STEP TWO - In the second column, marked H/N/l: 

Write the letter h/if you taught this activity as a part of 
a special, separate 'mini-course. You may have begun the/rtey, 
or filled in an extra 30 jnlnutes with It, or you do an activity 
a^^JtffP end of lunch every day, 'etc. 

Write the letter N If you taught this activity at a natural or 
teachable moment . This most often would occur v/hen something 
happens In class that Is related to one of^the topics/activi- 
ties In the Guide. w '\ 



Write the letter I if you taught this act'lvlty as, an^ Integrated 
part of some subject. ThTs would rcqui re structur i n,g« the 
act-ivity so that the context cf a lessen '(e.g. , history) and 
the process of the activity v/ere integrated (e.g., how would 
you have felt as. a member of Nixon's cabinet). 

STEP THREE - In the third column, marked L-D: 

Wrl te ^the letter L after those actlv^ties that your students 
pa rt i cu 1 a r 1 y 1 i ked . ; 

\ Write tilt: letter' Drafter those activities that your students 
particularly disliked. 

STEP FOUR - In the fourth column, marked +/-: 

Write a + after an acjc^vity that you found to be professionally 
rewarding. 

V/ritc a * (negative) after an activity that was frustrating, 
threatening or problematic for you, * - . 



. -138- 



Er|c . * 149 



- ACTIVITIES (continued) ^ 

STEP FIVE : In the fifth column, mar^e4 V: V 

y^^rlte the letter V oftcr those activities for which you have 
\ your own varlotlpn* This means you have changed some aspect 
of the activity to suit your class or subject area. 

STEP SIX ; Hn the sixth column, marked 1 - 5* 

/Rank trom 1 to 5 your most favorite activities. Write the 
number 5 by the ;acti,vity that you 1 Ike the most , then write 
the number A by your next most favor i'te activity, and so on 
until you have ranked your 5 rrost preferred activities. 

STEP SEVEN: In the seventh column, marked S: 
■ « 

V/rite the letter S after an activity that you have shared 
with another teacher. By shared we mean that you tal^k^d 
about yoyr experience in using the activity* ^^/'^ 
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. ' VI. HELPf UL NOTES' 

" — " . ' ^ ** • . . ■ ■ - 

Directions: this section of the quest ionnal re asks you to indicate the 
extent to v;hlch you use the suggestions provided at the 
beginning of the Guides. Circle the number Indicating the 
annDunt of time you. spend. . 

^ 1 Never, 2 « Seldom, 3 "^Occassional ly , 4 «= Frequently, 

:J:'- .5>:Alviays. . 

•• . • • . • -. ' 

■ • ■ ■ ' • » 

1. Vhen you use the activities to what J 2 3 . ij, 5 . 
4* extent to you spend at Ip^t one- y - Vc;/i 

^h^lf hour on .an, activity? " ^ s d = 1 05 

2. When you use the activities to what ^ 2, 3 k 5 
extent do. you allow tirije for dis- ^ - ; X = 4 54 

. cussion'as part of the activity? - '52 

. 3.. When ^ou use the act i\ri,t ies to what 12 3 ij 5 
extent do ypu discuss the process^ 

and, purposes of the actiyl^ before X = 3.92 ' 

B^ftlnninp the: a^"t ivi ty?, S,d.= l!l9 

. • . .4, ;■ ^ ;■ * ■ . • 

When you use thp activit^ies to what" 1 ' 2 3 I» 5 ^ 

. V extent do. you pos t 'a> 1 Tj^l ^af^Js'impl e ' . 

'1 rules* v;hich"the;cJass^agriEies to - * 

■ fotlow?.;' . . X=.3.85 

. . ' s,d,= .90 

5. When vj^pu use. the activities to Vjfhat 1 2 3 v 5 
extent do you partijcipat^ .in the , ' 
activities? ' V 1f^'= 4.31 

* **'.''. '. . . . *" • . ' ■ 

6. Wh(*n you use the activities to wh^t 12 3 ^ *i 5 
extent do you explain to studentsV * * 

^ : that^thev do not have to share ^ a - 

. their oprKjOn or feelings if they ^ K s,d.- .bb 

2f do not v/ant to? . * 

7. V vrnen you use,the^ct ivi t ies to y/hat i " 2 3 4 5 
<^ extent do you raise questions to 

V encourage the students to reflect — .. *X = 4 23^ 

, Ion what has ciccurred during the * ^ = '73 

" Activity and v.'hat the/ have learned? * \, ' • 



. HEl-f^FUL NOTES (conttiiued) 

r 8. V/hcn you use tbe activities to v/hat , 1 ; 2 - 3 ^ 5 

extent do you conclude each activity ^ X = 3 92^ 

with a summary activity (e^g^ p com- s,d*= !64 

* plete "I learned" stateinents . ' 

9. In general, to what extent wQuld you 1 2 3 ^ 5 

estimate^hat you asc the Life Skills > ' X = 4,0 

Activities In some way In your cjass-^ v s,d,= ,58 
room? * ' , . 



Comments: 



\ 



/ - 



♦ 



VII. ANECDOTES — 

/ ■ ^- : 

Directions: In this section of the questionnaire we are Interested in 

learning about specific Incidents that you have experienced. 
Space has been provided aftec/eaih question for you to des- 
cribe a specific situation, Answer only those items appT i - 
cable to your experience, and include both positive and % 
negative experiences^ / 

1. Would you describe one or more occasions when you used an activity 
as a separate piece or series of pieces (e.g., mini -course) . 

Sutnmarized by level of Guide. 



2, Would y^u describe one or more occasions when an" act I vi ty was used 
because of -ii natur^il event (teachable moment) In your classroom. 

.Summarizeb by level of Guide^ . ' . 



ANECDOTES (contrnued} 



Would you describe one or more occasions v/hen an activity v/as used 
asi part of a regular lesson.p^Ian in your content area (e.g., science) 

Jymniarized by level of Guide. jjp 




Can you describe some effects that one or more specific activities 
had on your class, (e^g., you ejijoy teaching more, you „have fewer 
discipline problem?, the students work better^ together, etc) 
Attempt to connect the/ efifect you', have observed with an activity or 
series of activities.* 

i ' ' ■ ^ . , ■ ■ ■ ' ■ . 

Summarized by level of Guide. . ^ ' 



ANECDOTES' (continued) 



5* cAf you were to recommend any changes in the Life Skills Activities 
J^teufdes, what would they be? ^ 

/■ >^ ■ , ■ ■ ^' ■ 

Summarized by level of Guides 
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I Learned statements Level 5-8 years 4 Teachers 

I learnejJ that I used variations with most of my favorite acWvities. ^ 
I learned that this year I used the Self unit moi^, 

I learned that my students liked all the activities we did together. They enjoy 
expressing their feelings, - \ ^ 

I discovered that most all the activities were rewarding to me and my students. 
They had a better feeling about themselves, * 

I learned more about my students, (their pei:s5riar^lives) ' 

I learned to listen to rny children and not judl^ what they ^said, 

I was surprised how rewarding the activities could be, 

I was pleased with how much fun we had, \^ V 

. I was amazed' how some children lejjpped-to expr^ s^ th emselves more effectively, 

I was surprised to learn. that l^^^flp^ with most of the activities. 

I learned that my' most favorite activities were the ones I had developed into a 
. mvni -course. * ^ 



I learned that I need to* use more activities daily, '-^^ 



I Leartild Statements Level 9-11 years' V V' 3 Teachers 



The feelings of what I used to da when I was little^w^^^|^^| ths expressive 
feell^figs that some of the children had. 

I learned that all of the activities Used in the classfs^^^^. aie to under- 
stand my students- individually. Each activity made mef^av^^^jfi*^^ need 
V or helped me to understand my^pupils; ^'^-^'p^^^ 

I was surprised at the' many insights gained during the fi'rk'^ ,^eekt af school. 
Getting to know the pupils,. likes» dislikes, /hobbies etc.^ .^v' 

I learned that participants in Life Skill activities becQn^more active as 
participants in subject, classes, and talk freely with the tCTcber'about 
self ancj^ feelings. 




I learned that pupils will express true feelingr^nd are frank while role playing, 

I learned that^most of the activities I like, my students do too. 

learned that the one activity. I disliked and was frustrating to me., was also, 
disliked and frustrating to niy children. \ k 

I was surprised that most of my activities denter around Others , 

I learned that I varied.all \if my "feelings" activities. ^ 

I learned that I had a/,professionally >€warding''exp5rience with all but one") 
activity. . ' ^ 

I was surprised to se^ that' most of my "others" activities were used at the- 
mbment of need rather than just exclusively for imni -course. - 

* 
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I -Learned Statanents 



Level 12 - 14 years 



3 Teachers 



T 



X 



learned didn't use enough activities. 

learned I don't do these activities as often as I should. . . 

i learned I tended to steer awaV from activities dealing with Interpersonal 
relatiV>ships.- ^ 

learned t|iat my stendents liked the drama filled exercises. 

learned that my students liked the same activiwivl did. 

learned that I used most of the exercises in more than one way. 

learned that my classes have done most of, the activities. . 

learned that the kids liked the activities that were the immediate answer 
0 a problem. 

learned that\i(Jcids accept themselves -when they do not feel the need -^to defend 
;heirfelves. , ' 

. ■ > 

1 leafned that these activities help the kids get down to business. ' After the 
air has been cleared, they flew into, the teaching atmosphere and were not dis- 
racted. •■■ ' ' j 



-1A7- 
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l Learned Statements 



Level 15 • AS. years 



3 Teachers 



I learned that the activities I used the most,. we all enjoyed the mos 

I learned that the exercises-that had the most active involvement were most 
-enjoyable (e.g., role play), j 

\ ■ . ' ■ 

I learrfed that a negative response was after the result oT highly explosive 
situations in class. " ^ 

I learned that I varied most of the activities to fit my situation, I 
discovered I didn't use any role play activities. 

I discovered that I was using life skills activities almost daily, 

I learned that I should have had this course years ago, 

I Tetarned that students can think positively/about negative things. 



